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Abstract

In-depth interviews were conducted with nine Blatikle students who graduated from
Restorative Practices schools. In-depth interviesree also conducted for 15 professionals
who served as advocates for Black male studerRgsibrative Practices schools. An online
focus group was also implemented. The three primgaggtions explored were how do
Restorative Practices impact the “School to PrBipeline” as viewed by Restorative
Practices Professionals, how do Restorative Rexsctmpact Trauma and Intergenerational
Trauma as it relates to Black male students, awddo Black males who attended a
Restorative Practices school view their experieBesen findings resulted from this study:
1) Zero tolerance as often applied has racial &gamsnst Black male students; 2) Black male
students face unacknowledged and unaddressed tthatria caused by
disenfranchisement, racial profiling, violence oaous identity; 3) Unacknowledged and
unaddressed trauma often leads to a cycle of tradngtudy only minimally affirmed that
theories of Intergenerational Trauma is a “livegpenence” of Black male students; 5)
Restorative Practices was found to address thé@stations of Intergenerational Trauma
which were primarily the same behaviors relatettaoma response found in previous
studies; 6) Some school models of Restorative Resceéncompass cultural immersion
education (referred to as Cultural Restorative fRreg in this study); and 7) Cultural
Restorative Practices that involved heritage immaras an important component of
Restorative Practices offered the greatest befoeféssisting Black male students with

finding their authentic identities and healing froacial trauma.
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Chapter 1: Introduction
Background

Education being a violation of civil liberties iagicularly concerning, as it relates to
Black male students in American public schools (@h&010; Dillon, 2010; Dyson, 2008;
DeGruy, 2004). The “No Child Left Behirct”, a national initiative under the administratio
of President George W. Bush that was purposeddcagtee that every child in America will be
on a steady path of progress to meet national atad#andards within 12 years (Matthis,
2003). Although there is the “No Child Left BehiAdt”, Aarons (2010), indicates that
America’s young Black male students have beerfdefibehind his peers in &ducation Week
dossier online article titleBlack Male Achievement in a 'State of Crisi&arons(2010) reported
on the research findings from a detailed reporiz@lz Simon, Horwitz, Hyslop, Lewis &
Casserly, 2010) titledh Call for Change: the Social and Educational Fast@ontributing to
the Outcomes of Black Males in Urban Schawid published by the Council of Great City
Schools. As a result of this report’s findings ait&/lHouse summit was formed in order to draw
attention to the educational crisis of Black matelents. Aaron (2010) cited the following

dismal statistics.

Just 12 percent of black male 4th graders natigraitl 11 percent of those living in
large central cities performed at or above profitievels in reading on the 2009
National Assessment of Educational Progress (NAEdpared with 38 percent of
white males in that grade nationwide, accordinthéoreport from the Council of the
Great City Schools, a coalition of the nation'saumrischool districts (Aarons, 2010,

Opening section, Para. 2).

The report further denotes that white male studevith learning disabilities, on average
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achieve higher than Black male students of urbarerea (Aarons, 2010). Upon reading the
social and educational statistics reported in TloerCil of Great Schools study(Uzzell et al,
2010), which delineated the above 2009 Nationahdted Achievement tests’ results, it is
evident that educational leaders must seek to statet any possible underlying variables that
may impact on the low achievement of Black maledstis. According to Flores-Ragade &
Williams (2010), more than 50% of Black males wiiydp Out” of school have either repeated
a grade and/or failed more than one major subjech &s mathematics, science, English and
social studies. Therefore, academic failure appéarbave an impact upon graduation and
dropout rates for Black male students. At a timeewleven college trained men may find it
difficult to obtain employment, more than 50% ofBk male students in urban America fail to

graduate from high school (Flores-Ragade & Williag&10).

Black males, who fail to graduate high school, espnt students who either dropped out
of school or students who have been “pushed ouscbbol for an array of discipline or even
crime related reasons. Furthermore, statisticcatdithat one quarter of these students who do
not complete high school will receive a prison sane (Curry, 2011). This dismal phenomenon
of students leaving classrooms to enter courtrosneeferred to as the “School to Prison
Pipeline”. The “School to Prison Pipeline” refeosthe set of policies and practices that make the
criminalization and incarceration of children arauth more likely and the attainment of a high-
quality education less likely. According to a cbltaation of advocacy groups (Advancement
Project, et. el, 2011), the “School to Prison Ripgl suggests that a school places an emphasis
of punitive consequences, student exclusion, asticpisystem intervention over students’ right

to an education (Advancement Project, et. el., 2011
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Statement of Purpose

There are three areas of inquiry in this reseatLExploring zero tolerance
discipline practices and their impact on the “SdhodPrison Pipeline” occurrences for Black
male students; 2) Examining racial trauma and ¢rgeerational Trauma as a possible
variables to the “School to Prison Pipeline” oceares for Black male students; and 3)
Exploring Restorative Practices as a potentialuaietion to decrease occurrences of the
“School to Prison Pipeline” for Black male studeritke first query aims to examine
research on zero tolerance disciplinary programgbgdPush Out” outcomes for Black
male students that may lead to “School to Prispeli®ie” occurrences. A review of
literature will also include studies on what edocsirefer to as “at-risk” behaviors being
compared to manifestations of Intergenerationaliiita and racial trauma response
behaviors. The study’s second query will examireegbssible associations of racial trauma
and/or Intergenerational Trauma with occurrenced®f'School to Prison Pipeline” for
Black male students. Behaviors associated Interggoeal Trauma will be compared to
behaviors associated with Black males who may beidered “at-risk” of becoming part of
“School to Prison Pipeline” syndrome. Because Rasite Practices in schools was noted in
research by Lewis (2009), to reduce “Push Out” ouies, the final inquiry of this study is to
conduct a Phenomenological study to explore RetsterRractices as a possible intervening
variable for trauma, racial trauma, and Intergeti@mal Trauma. This study looked at
Restorative Practices possibly being an interverargble that may decrease “School to

Prison Pipeline” occurrences for Black male stuslent

In research performed by Lewis (2009), a schaatl Was on Pennsylvania’s list of

persistently dangerous schools experienced dnastigctions in student “at-risk” behaviors
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within the first year of Restorative Practices lgeimplemented at the school. The “at-risk”
behaviors of the students as identified by theystnduded behaviors such as assaults on
students, assaults on teachers, use of weapotisgs#tfires and other property destruction.
After the implementation of Restorative Practigetess than one year, this school’s data
indicated a marked reduction in violence, a reaunctif police reports and a discernible
reduction of student arrests. Similarly, school amdstrators of other schools in this study
offered evidence of improvement in school climafégr using Restorative Practices (Lewis,

2009).

Due to the serious matter of Black male studentthe average failing to graduate
school and because those who do not graduate tigiolsbecomes potential candidates for a
prison sentence, this dissertation research airbstter understand the role Restorative
Practices may play in increasing the graduatioesraft Black males. This research also seeks
to explore the possible role Restorative Praciidag in reducing potential harmful
maladaptive behaviors that sometimes lead to thsl®d out” syndrome. This study will
explore Restorative Practices as seen througlefltextive lenses Black male graduates who
experienced Restorative Processes prior to thaduzting high school. In addition, this
study aims to hear directly from the voices of Restive Practices educational staff and

experts who serve as advocates of Black male stsiden

“School to Prison Pipeline” and “Pushed Out” Syndrane

According to Darensbourg, Perez & Blake (2010),0ztwlerance school discipline
practices often results in a high representatiorBlaick male students being expelled from
school. According to a report titletest, Punish and Push Out: How Zero Tolerance amghH

Stakes Testing Funnel “School to Prison Pipeliagithored by the Advancement Project (2010),
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the term “pushed out” is descriptive of practicdseve students are mandated to leave school
due to expulsion or similar discipline sanctioneeTAdvancement Project is a civil rights and
policy advocacy organization for disadvantagedzeits in the United States. This phenomenon,
where students’ education is interrupted with aresdr conviction and prison sentencing, is
referred to by social equity activists as the “S#him Prison Pipeline”. The American Civil
Liberties Union (ACLU) and the National Associatitor the Advancement of Colored People
(NAACP) are among numerous human rights advocaggrozations that seek to dismantle the
“School to Prison Pipeline”. These organizationsuf on reducing or ending zero tolerance
policies in schools. The policy of zero toleransea punish students for breaking serious safety
rules the first time, which many believe often leagspended, arrested and/or expelled from
school for various rule violations (Advancementjecg 2010). What makes this problem a
critical and a complex socio-educational issuéa of these 50% or more students who dropped
out or were pushed out, one-out-of-four of them d adjudicated and sentenced to serve time

in state prisons and federal penitentiaries (C20y,1).

Yet, some may question whether removing zero tot=apolicies will prevent
administrators from keeping their schools safe.idalpbehaviors that were identified as reasons
for expulsion of Black male students were violenasubordination, bullying, threats, chronic
truancy, weapons and drug offenses (Youth Uniteddbange & the Advancement Project,
2011). Consequently, school officials find themsshin a quandary between maintaining safe
schools and avoiding overly punitive responsehtsé who endanger other students and staff.
Therefore, there is an identifiable need in edocati research to examine underlying causes or
reasons associated with the “at-risk” behaviorg thast frequently lead to school expulsion
because addressing such *“at-risk” behaviors mayuceedthe occurrences of students

encountering the “School to Prison Pipeline”.

A study conducted by Youth United For Change & Aldwvancement Project (2011) on
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students whom they described as being “Pushed @fusthool, indicated that while Latino

males were twice as likely to be placed in poliostody than white male students but Black
males were four times more likely to be removednfrschool to police custody than white male
students. The study conducted by Youth United foar@@e & the Advancement Project (2011)
further reports that based on the school to palictody rates, Black males are most frequently”
identified as the perpetrators of the behaviors@ated with a crime. The report (Youth United

for Change & The Advancement Project, 2011) alseaked that when schools report dropout
rates, the school reported dropout rates are @aflay the school’s “Push Out” rates that include

expulsions and other mandated punishments as igltsaesponse to the “at-risk” behavior.

In dealing with this socio-educational crisis oBk male students , could it be that the
“at-risk” behaviors, which often lead to punitivensequences causing students to be dropped
from schools and possibly later involved in thartnal justice system, be identified as what
some social science experts and trauma scholaey tef as Intergenerational Trauma?
Intergenerational Traumia described as unresolved distress, shock orrgujfémposed on a
collective body of people due to enduring politiz&lence, atrocities related to racism and
oppression wherein such traumatic experiences ameed from one generation to the next
(Atkinson, 2002; Danieli, 1998; DeGruy, 2004; Dur&uran, Yellow Horse Brave Heart, 1998;
Weingarten, 2003). Scholars further denote thagrgignerational Trauma may later evolve or
manifest as “adaptive” behavior symptoms encompgs&motional, psychological and/or
physical disorder (DeGruy, 2004; Duran, Duran, &ellHorse & Brave Heart, 1998). When
there is no acknowledgement or treatment for thentia, the transmission of trauma can evolve
as recursive trauma that continues to successinergigons (DeGruy, 2004; Danieli, 1998;
Carter & Helms, 2009; Weingarten, 2003). DeGruyo@0explains that recursive trauma occurs
when overt trauma (trauma caused by witnessingkpergencing direct violence or violation),
which children and adolescents may experience agguin their schools or communities

becomes blended with covert trauma (trauma caugedshtutionalized or racist practices such
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as inequality in educational resources, inequitaléributions of punitive measures or racial
profiling). Recursive trauma, accordingly to DeGr{ap04), is inadvertently transmitted from
generation to generation have manifestations thatgenerally be identified with Black males
living in urban cities. DeGruy (2004) cites numes@xamples of how racism has often blatantly
but also discreetly inflicted trauma upon the el welfare of black American males. One
example is joblessness of Black malesomparison to black American females. This githes
male the emotional sense of helplessness of cémingne's family (DeGruy, 2004; Carter &

Helms, 2009).

“At-risk” Behaviors Compared to Symptoms Intergenerational Trauma

There is a behavior set, which appears to be lasores for Black male students to be
part of the “School to Prison Pipeline” and thesee behaviors are described as manifestations
of Intergenerational Trauma (Carter, 2005; DeG2094; Kunjufu, 2005; Small, 2001).
According to DeGruy (2004) and Noguera (2002), vduaiial scientists, behaviorists and
psychologists refer to as maladaptive behaviors veay well be adaptive behaviors to racism.
Examples of harmful such maladaptive or adaptiveabm®rs are quick anger response, fighting,
property damage, self-denigration, verbal abusectid at others, threats or assaults towards
others, challenging those in authority, incitinglence, drug use, alcohol abuse, and engaging
in criminal activities(DeGruy, 2004; Graham, 20Gump, 2010; Noguera, 2002; Small, 2001).
Often times, these harmful maladaptive behavicesdascribed by a number of social science
scholars as manifestations or symptoms of Intemg¢ioaal Trauma or Multigenerational
Trauma (Brasfield, 2001; Brave Heart, 2003; Ca&eg5; Danieli, 1998; DeGruy, 2004; Small,
2001). If educators are ever to transform the tiegatatistical realities of Black male students
in America, identifying the maladaptive behavionslainderstanding why their “at-risk”
behaviors persist is principal. Equally essentiadknowledging and replicating school models

that demonstrate success at reducing the “at-askiarmful maladaptive behaviors.
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While there are many variables that may be attetbuid the high rate of “at-risk”
behaviors associated with Black male studentsakscience scholars (DeGruy, 2004; Danieli,

1998; Gump, 2010; Small, 2001) assert that thekavers may be related to a phenomenon

described as Intergenerational Trauma. These gsholdher state that ““at-risk™ behaviors
such as violence, bullying, assaults on staff, dtsan students, destruction of property and
other forms of anger expressed behaviors in scltavelsimilar behaviors noted as
manifestations of Intergenerational Trauma (DeG2094). If this is the case, then there is a
needed response directed at healing, interveningsoitving the trauma. The issue of concern is
that the school responses for these “maladaptfaggptive” or “at-risk” behaviors often involve
punitive measures that include arrests, a high murobsuspensions and expulsions.

(Darensbourg, Perez & Blake, 2010; Davis, 2009; g&2009; Gump, 2010)

When observing data displayed by ®lgladelphia Inquirer(Graham, 2011) in an article
titled, "Assault on Learning", a table delineating each Isigool in Philadelphia along with its
rate of violence indicated that the Pennsylvanipddenent of Education 2010's listing of 25
most persistent violent schools were all exceptlooated in Philadelphia and 85% of them
were located in communities where black or Hispamericans were predominate. There is a
need to help educational leaders consider altematisponses to pervasive wrongdoing of
students so that educators may reduce the behafiBtack male students that may lead to
school expulsion or police involvement. A potehtiaderlying cause of the noted ““at-risk™

behaviors may possibly be associated with Intengegiomal Trauma.

If black boys are dealing with Intergenerationeddma as the reason or cause of their
“at-risk” or adaptive behaviors, then one of thganaesponses to address the needs of black
boys may require an intervention referred to asd®aBve Practices. Restorative Practices is an
emerging social science approach to making, maiimigj repairing and restoring relationships

(McCold, 2008; Watchel, 1997; Zehr, 1990). Thisistat approach may best meet the needs of
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black youth who are possibly reacting to and/oregigmcing any aspect of Intergenerational

Trauma.

Restorative Practices as Possible Response to Irgenerational Trauma

Restorative Practices involve all those who haenladfected by the actions or
wrongdoings of an individual or individuals. All pigs must come together — the victim(s), the
offender(s) and the stakeholders in order thabagss or practice is considered being
Restorative. According to McCold & Wachtel (200#)e conclusion or the resolution of a
Restorative Practices process seems to leaveeadted with a better feeling of well-being.
Restorative Practices derived from the criminalipgspractice of Restorative Justice.
Restorative Justice is a theory of criminology, ethprovides a more holistic vista regarding
how victims, offenders, and the community are suggobwhen responding to a wrongdoing,
mainly involving juvenile delinquents. UnderstamgliRestorative Practices begins with

understanding the Social Discipline Window (Fig)e

Restorative Practices are rooted in Restorativec@svhere victims of crime, offenders,
and communities of care are viewed in a holistid muclusive worldview and where
relationships and personhood have been positivghacted upon like never before (Zehr, 1990).
In many cases, the philosophical bases of the $¢btwo its mission and the mission infiltrates
throughout the entire operation and managemeriteo§t¢hool. Restorative Practices are a
holistic vista where its proactive application ntefp to avoid its reactionary appliance as in the

case of Restorative Justice.

Restorative Practices have garnered accoladessatmsvorld for restoring relationships
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and healing victims of trauma (Angel, 2009)e following statements were provided by a

school administrator after the first year of impktation of Restorative Practices:

Restorative Practices is what you need in an udanronment, because you
have students who have so many social concernsiasy things that get in the
way of learning. Restorative practices have givenauway to help the kids
process the things in the front of their minds thetke learning secondary to
them. In the classroom, it’'s about getting to éestehere we can work, rather than
seeing how much punishment we can heap on a studéa more kids

understand that, the more they're willing to owreithactions and become

productive members of their class (Lewis 2009).

The above quote was stated by Saliyah Cruz whaheagrincipal of West Philadelphia
High School during the school years of 2008-2009 2009-2010 when the Lewis (2009)
research was conducted. West Philadelphia Highesod five high schools in Pennsylvania
where Restorative Practices has been implementedeports of positive changes in school
culture have been noted. Prior to the implememmatif Restorative Practices at West
Philadelphia High School, student statistics wehe dor its 98% Black American population of
students. West Philadelphia High School repor¥ Secrease in school violence in its first
year and an additional 40% decrease in the secesudoy its implementation (Lewis, 2009).
The school's local police statistics reported stid@ student assaults declined from 43 to 18
incidents and student on teacher assaults dediiopd25 to 6 after first year of implementation
(Lewis, 2009). Student assaulting peers and tea@sewell as being arrested on school grounds
for disorderly conduct are possible manifestatiohtergenerational Trauma which are sample

behaviors that urban schools across our nationuenen Ms. Cruz further shared her
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observations of Restorative Practices while in @laic\West Philadelphia High School

This is different from the model that says, youy@ng to get a detention and a
suspension, whether it's going to help you or notgr and over and over again.
Now the kids have the authority to make their ownrections. We didn’t really

believe that we could get our kids to the point kehthey could express remorse,
sympathy and respect. Now the kids have embrac&tdragive practices even

more than the adults (Lewis, 2009).

Therefore, if Restorative Practices can increadawers such as empathy and social
accountability and also reduce such behaviors,dratste Practices may have an impact on

Intergenerational Trauma; perhaps it is an impleatemn worthy of further research and study.

Gaps in the Research

Social and educational equity studies have recordetthe implementation of
Restorative Practices as a means to reduce occegei “School to Prison Pipeline” and
possibly may increase graduate rates of Black staldents (Mezzacappa, 2010; Mezzacappa,
2012; National Economic and Social Rights Initiati2012; Youth United for Change & the
Advancement Project, 2011). Because of the pesigports provided regarding Restorative
Practices as well as positive feedback from schtimials regarding Restorative Practices, the
Standing Committee on Education, Training and YoRagple (Barr, 2007) in Australia, has
dedicated tremendous resources to researchingnjeect of Restorative Practices and youth
transformation. Studies of this kind are needeithénUnited States to explore the possible
impact of Restorative Practices may have with Blaele students who face the potential of

moving from school enrollment to prison cells mtran any other student population in
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American schools. Research data has been colleefgalted and published by varying school
officials and researchers to indicate that Rested®ractices yield improved school climate
(Lewis, 2009; McClusky, 2008). Yet, there is a latkesearch where Black male students who
experienced Restorative Practices and later gradweliere their reflections, thoughts and
opinions regarding their experience with Restomfvactices was examined. There is a lack of
formal educational research on Restorative PractitAmerican schools to specifically address
Intergenerational Trauma. In addition, there is/Jenited educational research looking at

Intergenerational Trauma and Black male students.

This study seeks to explore Restorative PractindsBéack male student and any
possible emerging themes by use of case study ohatigy. First, based on the voices of black
male graduates who experienced Restorative Practlus study aims to bridge the gap of
understanding the impact of Restorative PracticeBlack males. Secondly, this study seeks to
identify any possible emerging themes or new ewdearlating to decreasing “at-risk” behaviors
or improving likelihood of Black male students t@aduate high school which may result during
in depth interviews of these graduates and conalgietifocus group with Restorative Practices
educators who serve as advocates for Black matiessts. While this study confirms that there
are numerous published works that demonstratestimaé Black males may be victims of
Intergenerational Trauma, there are no studiesnkiastigate Intergenerational Trauma as a
possibly variable contributing to the “School tasBn Pipeline” or that Restorative Practices

may have an impact on Intergenerational Trauma.

Research Questions

This study's research questions are based on taeldeumenting that Restorative

Practices improved school culture and possiblydypalsitive transformations of Black male
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students by reducing harmful maladaptive behavlmasare commensurate with behaviors
described as symptoms of Intergenerational Trawradssruy (2004). The primary intention of
this qualitative study is to explore the followiagerarching question: How can Restorative
Practices Decrease Occurrences of “School to PRgogline” for Black male students? There

are supplementary questions to this research, véreh

1) How does, if at all, Restorative Practices imphet‘$School to Prison Pipeline” as viewed

by Restorative Practices (Restorative Justice)eBeibnals?

2) How does, if at all, Restorative Practices impaetima and Intergenerational Trauma as it

relates to Black male students?

3) How do Black males who attended a Restorative Resc{Restorative Justice) school and
later graduated high school view their experiemca Restorative Practices (Restorative

Justice) school?
Significance of the Research

A “School to Prison Pipeline” for Black male studteis well documented (Coleman
& Lipper, 2009; Dyson, 2008; Noguera, 2002; Sn20i01; Sum et al 2009). The underlying
reasons for the “at-risk” behaviors that sometiheasl Black males to “Drop Out” or to be
“Pushed Out” of school represent a need for furthsearch. Trauma scholars (Brave Heart,
2003; Carter & Helms, 2009; DeGruy, 2009) identifsymptom behaviors of
Intergenerational Trauma maybe comparable to thask’ behaviors often related to the
“School to Prison Pipeline” Restorative Practiaesome urban school settings have
documented a decrease in the “at-risk” behavibrs,study would like to explore possible

emerging themes that may or may not lead to gralititkory between these three
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conceptions. Most significant is that this studgyntead toward an eventual application of
best practices in American schools that may loveeuoences of Black males leaving

schools and entering prisons.

Operational Definitions

Chronic Trauma:a succession of trauma upon a person withoutvatgion or healing
(Brave Heart 2003; DeGruy, 2004).

Maladaptive BehaviorAn inappropriate behavior response in attemptiingdapt to an
unfavorable circumstance, such behaviors that inaiperson’s ability to adjust to particular
situations (DeGruy, 2004, Small, 2001).

Manifestations ofntergenerational Traum@ehaviors which have been identified as
characteristic symptoms relating to a collectiveugr who have a history of political
violence (Brasfield, 2001; Brave Heart, 2003; DeG2004; Weingarten, 2002).
Narrative TherapyNarrative therapy holds that our identities arepglaaby the accounts of
our lives found in our stories or narratives. Arative therapist is interested in helping
others fully describe their rich stories and tregeies, modes of living, and possibilities
associated with them. At the same time, this thstapinterested in co-investigating a
problem’'s many influences, including on the pefsiomself and on their chief relationships
(White, 2007).

Post Traumatic Slave Syndroniost Traumatic Slave Syndrome (P.T.S.S.) is a tiondi
that exists as a consequence of multigeneratigyakssion of Africans and their

descendants resulting from centuries of chatteksia a form of slavery which was
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predicated on the belief that Black Americans weherently/genetically inferior to whites.
This was then followed by institutionalized racigrhich continues to perpetuate injury
(DeGruy, 2004).

Intergenerational TraumaJnresolved chronic trauma imposed on a collectiveeople

from one generation to the next, without an intatian; the transmission of the chronic
trauma to successive generations (DeGruy 2004; §fdeien 2003).

Trauma: A serious wound or shock that creates substakditing damage to the
psychological development of a person, often legthmeurosis (DeGruy, 2009).
Resiliency:Resiliency refers to the ability to positively pesid (or adapt) to and cope with a
stressful experience. Resilience is understoodflasdgprocess not easily encompassed by a
list of protective factors; rather, it is the irdetion of strength, resources, and risk factors
within context, across space and time. We concépéuesilience as a dynamic,
multidimensional construct that incorporates thdirbttional interaction between individuals
and their environments within contexts of familgep, school, community and society.
(American Psychological Association, 2008).

Restorative Justice Restorative Justice is a theory of justice thnablves repairing harm,
rendering respect, requiring engagement of allettaklers, responsibility and accountability,
involving face to face communication, restoringrhanious relationships with one another,
with creation, and with the Creator (Zehr, 1990).

Restorative PracticesAccording to McCold’s Typology (2000), fully restdive

interventions must include three parts: 1) meetiregneeds of the victims; 2) accountability
of offender; and, 3) engagement of the commundfesare. Restorative practices are not

limited to formal processes, but range from infdrtodormal. Although a formal restorative
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process might have dramatic impact, informal pcastihave a cumulative impact because
they are part of everyday life. The most critiaabd¢tion of restorative practices is restoring
and building relationships (Wachtel, 1997). RegsteeaPractices involves changing
relationships by engaging people: doing things ibple instead of for or to them
(Wachtel, 1997). High control indicates that thieaol structure holds the student
accountable for his or her actions and behavioitewgh support indicates that the school
will provide an equal amount of accountability eawn function to ensure that the student
receives the nurturing and holistic and emotiongip®rts needed to succeed (McCold,
2000).

Restorative ConferenceA restorative conference refers to a process #eltssto identify,
repair, and prevent harm. It is based in restaggtigtice values including meaningful
accountability and involves face-to-face contacbagione or more victims or their
representative, the offenders, supporters for kaott,other stakeholders (people who are
affected or community based persons who have comegarding the situation). Restorative
Conferencing is not limited to judicial system cernts but any situation where harm has
been evoked and consequential needs are to bé®@annell, 2007)

Restorative ProcesseA: restorative process is any process in whichvitém and the
offender, and, where appropriate, any other indiais or community members affected by a
crime, participate together actively in the resoluiof matters arising from the crime,
generally with the help of a facilitator. Restovatprocesses may include mediation,
conciliation, conferencing and sentencing circ{dcCold, 2000)

“School to Prison Pipeline? The School-to-Prison Pipeline refers to theodgtolicies and

practices that make the criminalization and incaten of children and youth more likely
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and the attainment of a high-quality education lisdy. It is the emphasis of punitive
consequences, student exclusion, and justice-systemention over students’ right to an
education (Advancement Project et el, 2011).

Zero Tolerance school policy that imposes an array of punishni@ninfractions of a stated
rule, with the intention of eliminating undesiralglenduct (Skiba, 2000).

Methodology

In an effort to report on the impact of RestoratRractices in addressing possible
manifestations of Intergenerational Trauma exhiblig Black males, a case study method
will be performed at Black schools where RestomBvactices has been implemented. Data
will be collected from staff members and black ngraduates at the schools. The author will
use qualitative data collecting methods of in-depterviewing to obtain views,
explanations, insights and thoughts of black madelgates who experienced a form of
Restorative Practices. In addition, a virtual f®guoup will be conducted with Restorative
Practices professionals who serve as advocaté&idok male students at one of the schools.
Qualitative inquiry allows the researcher to exeltire experience of these stakeholders to
bring better understanding of how Restorative Rtastand Restorative Processes impact the

lives of Black male students.

Delimitations

A delimitation that narrowed the scope of thidstis that it will only encompass a
particular phenomenon, special role participamd, @nly examining black male graduates
while not considering those whom may not have gasetii The study will be further

confined by interviews and analysis of data obtinem a Restorative Practices
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professionals who have documented success witloRéise Practices and Black male

students.

Statistics for the Black males are most alarmiagaoise Black males who do not
graduate high school are more likely is given agrisentence than males of other ethnic
backgrounds (Curry, 2011; Coleman & Lipper, 20089any of the behaviors that lead to
expulsions from school and entrance into prisoescamparable to manifestations of
Intergenerational Trauma. This research will expleestorative Practices as possibly
reducing manifestations of Intergenerational Tradondlack males by hearing the voices
of school based Restorative Practices experts addrstanding Restorative Practices

through the lenses of black male graduates of Raste Practices schools.

18
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Chapter 2: Review of Literature

Introduction

Like the foci of the research study, there are #ligee interconnecting themes in this
literature review: 1) Reviewing data on the “SchtwoPrison Pipeline” and its impact on Black
male students, 2) Examining Intergenerational Trawa® a possible variable to the “School to
Prison Pipeline” and 3) Exploring Restorative Fas in schools to possibly lower the
occurrences of the “School to Prison Pipeline”. Tingt theme aims to examine research on
factors contributing to a phenomenon known as “8thio Prison Pipeline”. In the second
theme area, the author will present research @anganerational Trauma as a response to racism
or political violence against blacks and other &thpeople in America. Behaviors associated
with Intergenerational Trauma will be compared &hdwiors associated with Black males and
the “School to Prison Pipeline”. An overview of @asch related to Restorative Practices and its
potential for helping Black male students to avitid “School to Prison Pipeline” phenomenon

will be presented in the third theme.

“School to Prison Pipeline” for Black Male Students

The United States Department of Education (201R2pliphed the Civil Rights Data
Collection (CRDCs), indicates that Black male shideface much greater retribution and
penalties in our nation’s public schools than tipeiers. According to data provided by the U.S.
Department of Education’s Office of Civil RightsO2), since the early 1990s many school
districts have adopted a zero-tolerance approacschool code violations and this leads to
raising the number of students suspended annualty §chool from 1.7 million in 1974 to 3.1

million in 2000. Data from this Office also indiea that schools increased other prison-like
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structures in their schools such as the numbeclad@ police, metal detectors, bars on windows

and roofs, mandatory arrests of children and mangatxpulsions.

The 2012 CRDCs indicate black students are 3 bi2gimore likely than their white
peers to be suspended, black students account@®96rof those expelled, and were subject to
zero tolerance policies at disproportionate rdteaddition, 70% of students arrested or referred
to law enforcement were Latino or black (Unitedt&aDeparted of Education, 2012). Data in
the CRDCs (2012) further indicates that black stesl@are punished more harshly for the same
infractions and students with disabilities who makeonly 12% of the student body but 70% of
those subject to physical restraints. The CRDC Z20data demonstrates that educational
inequity is failing Black males particularly andrifging the school-to-prison-pipeline for Black
male students does exist. The increasing use afepol schools and the increasing arrests of
Black males as young as second grade in schoots dlhgome to the alarm of many advocates

for youth that schools are emerging as pipelinggisons (Darensbourg, Perez & Blake, 2010).

A comprehensive study on the “School to Prison IRipéwas conducted by Wald and
Losen (2003) where they concluded that black stisdane 2.6 times more as likely to be
suspended as white students. In addition, it wasdahat Black males with no prior criminal
records were six times more likely to be incarcatahan whites for the same offenses. Wald
and Losen (2003) further asserted that while blaecids Latinos only comprised one-third of the
country’s adolescent population, they representedthirds of all youths confined to detention
and correctional placements. According to tRennsylvania Department of Education
Alternative School for Disruptive Youth Executivam®ary (2009), alternative schools have
been launched to address the needs of over 30iQMtve youth and special funding has been

earmarked accordingly.
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According to thepublication,Abandoned in the back row: New lessons in educatiat
delinquency preventiompresented k Coalition on Juvenile Justice (2001), an estima@h of
the juvenile justice population ders from learning disabilities. Furthermo33% read below
the fourth grade level. This publication also iradéd that an array of educational, social ser
and community based initiatives have been launtbedidress veous bleak statistics regardi

Black males; however, there has been limprovement on turning these statistics arc

Figure lindicates that blacks wkDrop Out” of high school are three times more lik
to be sentenced to prison than their peers. Widnlyy&0% ofBlack malesdropping out of higl
school, this data gives sound foundation to the argument that addresbm@ducational cris

of Black maless paramoun(Curry, 2011.
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Figure 1. Prison Rate of Males Who Droy
Out of High School (Curry, 2011

To address this crisis, educators must look outtidedoors of the school and begir
understand the entire motif that encompaBlack malesn urban America. Far too many ma

of color have experienced grim life paths whichenfinclude dysfunctional school experier
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criminal justice entanglements, violence, depressiod even death (Coleman & Lipper, 2009;
Curry, 2011; DeGruy, 2004; Dyson, 2008; Noguerd)Z2(5um, et.al.,2009). American male
students of color are highly “at-risk” of droppigit of school and facing the criminal justice

system (Flores-Regale & Williams, 2010; Mauer & &ir2007).

The incarceration rate of Black maissven more disproportional than their dropous rat
and is also related to their dropout rate (Floregdtle & Williams, 2010). According to the
reports presented data in the Sentencing Projeatidf & King, 2007), while American male
students of color face high dropout rates, highmpieyment and high incidents of violence,
Black malesot only share these statistics but in additiorcBlamalesare most “at-risk” of being
a victim of violent crime or sentenced to a prisortonnection to a crime (Coleman & Lipper,
2009; Curry, 2011; Flores-Ragade & Williams, 200@guera 2002, Small, 2001). According to
a report titled The Consequences of Dropping Out of High Schimillessness and Jailing for
High School Dropouts and the High Cost for Taxpayer 22% Daily Jailing Rate for Young
Black Men Wha'Drop Out” of High Schoqgl 23 out of every 100 black male high school
dropouts between the ages 16 and 24 are imprisagemmpared to 6 or 7 out of every 100

white, Latino or Asian male dropout.

Over half of the males who “Drop Out” of school ayato prison are Black (Sum et. al.,
2009). Male dropouts of all races were 47 timeseai&ely to be incarcerated than their peers of
similar age who had graduated from a four yearegellor university. The data is alarming in
that an American Black male student, who “Drop Qafthigh school, is three times more likely
to go to prison than his other male peers (Cu®@¢12. What is important to acknowledge is that
the incarceration rate of Black males who gradirata college is only 0.6 out of 100 Black

males in comparison to the 23 out of 100 Black shalko “Drop Out” of high school? When



RESTORATIVE PRACTICES AND BLACK MALE STUDENTS 23

statistics indicate that nearly half of the Blac&lenstudents in urban cities dropout of high
school and of that group, 1 out of 4 will be in@ated; it becomes evident that there is a
decisive correlation between Black male students ¥idvop Out” of high school and Black

male students who are incarcerated.

Black males in America’s public schools lead allestgroups of students in suspensions,
expulsions, behavioral problems and referrals existh cases for slow learners (Darensbourg,
Perez & Blake, 2010). Zero tolerance school disepolicies have been noted as a major
component behind these statistics but one genusealing to turn these statistics around must
also look at the Black male students and whaoisgyon with Black male students using

multidimensional lenses may also contribute to ustdeding why these statistics exists.

We propose that as researchers seek to undersiaedmplex and dynamic relationship
between ethno-racial identities, culture, and aahgent, they must interrogate race and
ethnicity not only as determinants of educationdatomes but also as formative
identities, products of myriad social processesg®ves. That is, not only do race and
ethnic identity formation constitute one of sevenalecedent factors in models theorizing
and predicting achievement and mobility patterns,adiso these identity formations are
dependent on a number of other personal and caatiefeictors” (Warikoo & Carter,

2009, pg. 391).

Thus the statistics that clearly demonstrate thatlBmales in public schools face a
“School to Prison Pipeline” may also suggest tledtaviors of Black male students in schools
may be associated with identity and other contéxtamables. Better understanding why Black

males represent the highest “at-risk” groups inr@tion is a question that Intergenerational
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Trauma theorists are beginning to explore and ansee there common threads between the
behaviors associated with these dismal statistidawk male students and behaviors
associated with Intergenerational Trauma as itiapjpb Black male students ? The answer to
this may suggest to a researcher or a policymdietitihere is a dire need to perform further

research on Intergenerational Trauma in findinggpt&l best practice solutions.

Consequently, the “School to Prison Pipeline” plmapnon may represent the greatest
socio-educational issue to have ever faced Ameschanols and this is an issue that needs dire
attention from researchers of all related discgdinMost research on this topic looks at the outer
layers of what schools, society and government kdawe wrong. This study hopes to put light
on a thesis that states that there may be undgrijnables that educators, sociologists and
criminologists may need to consider as they see&dimect or deconstruct the “School to Prison

Pipeline”. The problem may be a psycho-social cioordiknown as Intergenerational Trauma.

Examining Intergenerational Trauma as a possible vaable to the “School to Prison

Pipeline”

Intergenerational Trauma also referred to as tramsgtional trauma or
multigenerational trauma has been given ethniciBpéitles as well according to Whitbeck,
Adams, Hoyt, and Chen (2004) Native Americans seffagenerations of Trauma.
Intergenerational Trauma is referred to as Histérauma and Residential School Syndrome by
Native American scholars (Brave Heart, 2003; Beddfi2001; Duran et. al, 2009; Johnston-
GoodStar, Palmanteer-Holder, 2005; Sotero, 2006tb&tk et. al., 2004) and Post Traumatic
Slave Syndrome by African American scholars (Ca&e05; Davis, 2009; DeGruy, 2009;

Smalls 2001). The transmission of trauma from cgreegation to another when trauma is caused
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by political violence and injustice is referreda® Intergenerational Trauma (Wiengartner, 2003;
Brasfield, 2001; DeGruy, 2004). Abrams definestall violence as the unlawful use of force
or violence against persons or property in ordeoterce or intimidate a government or the

civilian population in furtherance of political eocial objectives (Abrams, 1999).

According to scholars and clinical practitionersfter, 2005; Darensbourg, Perez &
Blake, 2010; DeGruy, 2004; Mims et. al, unpublishdége statistics showing Black males to be
“at-risk” of entering the “School to Prison Pipeadincould be an outcome of or a variable related
to Intergenerational Trauma. Intergenerational rawccurs when the suffering of victims who
received or witnessed the direct violence transs¢maugh their successive generations
(Danielli, 1998; DeGruy, 2004; Weingarten 2003; 8:2001). Racism against black
Americans encompassed more than 400 hundred yiepaditecal violence that victimized
blacks, which the American government legitimizeahi the era of slavery through the
extremely violent and volatile years referred taJims Crow rule (DeGruy, 2004; Small, 2001).
During both eras, blacks living in America wereutraatized systemically by acts including
lynching, rape of black girls and women, exclusimsn employment and social spheres, mass
murders and genocidal governance. Research fisdingntergenerational Trauma documents
that when an ethnic groups become targets of ¢dseeoppression caused by political violence,
members of that ethnic group experience a highesegf emotional and psychological trauma
and in response to the trauma, many will begiretagattern of behaviors or psychological
paradigms in an attempt to avoid that trauma anmtdtect their children from experiencing the
events relating to the trauma (Brasfield, 2003 vBreleart, 2002; Danielli,1998; DeGruy, 2004;

Johnston-GoodStar, Palmanteer-Holder, 2005; Sn241).
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Joyce DeGruy is a social scientist closely followteel research of fellow Native
American research scientist Yellow Horse Brave He&io wrote extensively on Historic
Trauma of Native Americans being a form of Integ@tional Trauma. In addition, both
DeGruy and Brave Heart studied the research of Baailelli, a Jewish psychologist, who
researched the holocaust and observed that traamlaecpassed down to several generations for
holocaust victims. Danielli (1998) demonstrateat tthue to the extensive endurance of the
holocaust, there was a long term effect on thepafig for the Jewish survivors. Danielli (1998)
asserted that this was due to the deficit in thrermtas experiential mode of being that led to their
children having similar experience deficit. Dahi€1998) demonstrated that trauma has
different forms of memories that encourage behgvatterns such as avoidance of stimuli that
often cause harm and these behaviors were oftesnitted to the children of victims and they
transmit the succeeding generation behavior patt@nd trauma memory without knowing it.
Danielli (1998) published the first comprehensivarky International Handbook of
Multigenerational Legacies of Traumahich is an anthology of research studies on
Intergenerational Trauma across the globe withnaphasis on the holocaust and aboriginal
people’s response to imperialism. The Jewish Haletliterature on Intergenerational Trauma
contributes to the understanding the transmissidraoma from one generation to another
(Weingarten, 2003; Fogelman, 2008). Native Amearscand Black Americans, like Jewish
people during the Holocaust, are also survivorgenfocide and also suffer from

Intergenerational Trauma (Brave Heart, 2005; De(G20Q4).

DeGruy (2004) associates Post Traumatic Slave Symelias an intergenerational form
of Post-Traumatic Stress Disorder (PTSD) with bé&ral manifestations as violence, self-

destructive behaviors, environmental destructiagerand acts of violence, lack of academic



RESTORATIVE PRACTICES AND BLACK MALE STUDENTS 27

motivation, displaced materialism, sense of hoeless, shame and shamelessness and
unrealistic understanding of and an insatiablerdder respect. These are referred to as the
symptoms and manifestations of Intergenerationalifra (Brasfield, 2001; Brave Heart, 2003,
DeGruy, 2009; Smalls, 2001). Schools that areinigalith students having these characteristics
may correlate highly where school climate has tieatgst need for improvement. Since studies
with Leslie (2009) demonstrated that school culinoeeased due to a decrease in “Push Out”
behaviors (described as “at-risk” by educators ‘amahifestations of Intergenerational Trauma”
by trauma scholars) following the implementatiorReafstorative Practices, then it may prove
valuable for educators to study this phenomenompdgsible future replication. It may further be
valuable to look at Intergenerational Trauma asssible variable contributing to the number of
Black male students facing “Push Out” consequentesrder to examine the literature
surrounding the phenomena of addressing Intergeoeah Trauma of black American males, it
is important to present historical violence infotioa as it relates to the enslavement of blacks in
America. Although this is not intended to be anawtive review, this literature review provides
information of the events leading to traumas amdment traumas on black Americans that have
reverberated over hundreds of years due to theutshs of slavery and “Jim Crow Laws”.

“Jim Crow Laws” were statutes and ordinances esstagdl between 1874 and 1975 to separate
the white and black races in America. Education seggegated as were public facilities such as

hotels and restaurants under Jim Crow Laws.

About “Post Traumatic Slave Syndrome”. On July 29, 2008 the United States House of
Representatives passed House Resolution 194, apalpéor slavery. The resolution, although
it carried no legal weight, acknowledged the infestnd cruelties as well as the inhumanity of

slavery and Jim Crow.
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Whereas African-Americans continue to suffer fréva tonsequences of
slavery and Jim Crow - long after both systems vi@em@ally abolished
through enormous damage and loss, both tangibléensanagible, including
the loss of human dignity and liberty, the frustmatof careers and
professional lives, and the long-term loss of ineaand opportunity” (U.S.

Senate House Bill 194, 2008, pg. 1).

According to Mims, Higginbottom and Reid (unpubkshmanuscript), it is estimated
that more than 80,000,000 Africans lost their lidesing transport through the middle passage
from Africa to America. However, it is almost im@ilsle to estimate the number of slaves that
lost their lives during bondage in the Americas atiter countries due to the absence of record
keeping. While the loss of life was one of the ggsahuman traumas in any history, this African
Holocaust is one that few have acknowledged oethlout in mental health or professional or
counseling circles (Mims, p.11). DeGruy (2009) egsed that trauma is a result of a serious
wound or shock that creates substantial, lastimgadge to the psychological development of a
person, and it often leads to neurosis when it goessolved. One cannot resolve a problem
that it has not confronted. The United States Hadiseepresentatives pledged to confront this

issue but to do so means to address the harmbabditeen caused.

The House of Representatives -expresses its conamitto rectifying the
lingering consequences of the misdeeds committashsigAfrican-
Americans under slavery and Jim Crow and to steptiturrence of human

rights violations in the future (U.S. Senate HoBgke194, 2008, par. 3).
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According to DeGruy (2004), Post Traumatic Slavadgme encompassed an exposure
to a multitude of mental, emotional and physicalries coupled with on-going discriminatory
and oppressive practices. “Post Traumatic Slaveli®yne” or Disorder is based on the premise
that the trauma black Americans faced as slaves bantinued to transfer down the lineage of
Blacks today. For example, Mims et al. (unpubligh#te black American male slave was forced
to watch his mate and/or offspring brutalized, chpad sold. Black American male slaves were
used for breeding purposes and were not alloweaperience his role as head of family as was
done when in his African society. Often in casegmthey were permitted to have families, it
was usually short lived whereas their mates odoéil were sold away from one another.
African American Intergenerational Trauma scho&ssert Post Traumatic Slave Syndrome
(PTSS) is the reason why some Black males stiléldhfficulty emotionally connecting to their

children and in executing their role as head ofifaDeGruy, 2004; Smalls, 2001).

DeGruy (2004) described another example of Intezggional Trauma surrounding the
concept of “RESPECT”. DeGruy (2004) and Rich (2008th found in their ethnographic
research with Black males that an antecedent tkltale violence is their responding to
situations where they believe they have been gisxdsd. A reader of research conducted by Dr.
Joyce DeGruy (2004) or Dr. John Rich (2009) magsgion why the dynamic of being
respected emerged as important to the black mathgahey studied. The answer may be
traced back to generations of oppression wherekBtades in America faced grave
demonstrations of disrespect in situations wheeg there left helpless to respond. For example,
Black men during slavery and even within decadesre/dim Crow Laws or culture prevailed
were often forced to leave their homes so that isevdwner or even a sharecropper could enter

and take full advantage of his wife. There arentiess stories of Black males during slavery
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and Jim Crow years where the man was spoken todigtlspect in front of his children and
peers. Intergenerational scholars assert thag tvgseriences brought tremendous trauma to the
men and such trauma was never addressed but carri@dthree to four generations later
following Jim Crow years. Furthermore, these sctsodssert that trauma response behaviors or
manifestations of Post Traumatic Slave Syndronisorder are anger, isolation of affect,
avoidance, lost of truth identity and psychoticodiers (DeGruy, 2004; Smalls, 2001). Brave
Heart (2003) and DeGruy (2004) firmly asserts thia¢n there is a succession of emotional
injuries without healing, the individual or groupdins to experience chronic trauma and

disfuntionalism complex.

Brasfield (2001) asserts that Native Americans l@klsome unique characteristics with
respect to some forms of trauma, which led to tenceptualizations: a specific form of PTSD
called residential school syndrome and a genedatipadition that has been called historic
trauma. Black American students face what resessadadled Post Traumatic Slave Syndrome,
which is currently not addressed in educationaaesh. Trauma due to oppression has been
studied by Sanchez-Hucles and Jones (2005) proudeght in racism and trauma as a global
harm to targeted groups of people by expressingctimcal definitions of racist based traumas
encompasses complex posttraumatic stress disosddesyworld violations, cumulative trauma,
postcolonial syndrome, all of which are variousiated to constructs of historical trauma
(residential school syndrome), post slavery syndraand transgenerational or intergenerational

trauma (p. 550).

Although Intergenerational Trauma has not beentified as an educational
phenomenon, Intergenerational Trauma may have kadygrofound impact upon the

educational process when a school’s populatioefisative of ethnic groups who encountered
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an unfortunate legacy of Intergenerational TrauBerénsbourg, Perez & Blake, 2010; Davis,
2009; DeGruy, 2004; Mims, Higginbottom and Reidpuinlished). This leads to the second
theme which asserts that schools or communitiesenthere is a high manifestation of
Intergenerational Trauma also exhibit poor schtolate (Davis 2009; DeGruy 2004; Duran,
Duran, Yellowhorse-Davis& Brave Heart, 1998; Mirkkgginbottom and Reid, unpublished).
According to Duran, Duran, Yellowhorse-Davis & BeaMeart, (1998) historical trauma is very
reflective of a ‘conspiracy of silence”. Also, Dalti (1998) accounts that conventional research
fails to consider that the trauma faced by a ctileqeople due to injustices and tragedies faced
by them as an ethnic group may be a factor beazubeir ethnicity is a way to protect the
wrongdoings of conventional society. Racism in Aiceemay be the reason Intergenerational
Trauma has never been addressed. Yet, acknowledgthgddressing Intergenerational Trauma
may be the only hope to resolve to lower occurrermdééSchool to Prison Pipeline” for Black

male students in America.

Several social behavior researchers and clinid@ergtified violent behavior of those
linked to being victims of oppression may be agged with Intergenerational Trauma
(Brasfield, 2001; Brave Heart, 2003; Carter & Hel@309; Danielli, 1998; DeGruy, 2004;
Small, 2001) and were also characterized as traagppnse or symptoms of trauma (Brasfield,
2001; Brave Heart, 2003; DeGruy, 2004). If theaarha scholars are correct, then it is
important that schools where students who represesthnic group that faced collective
oppression or political violence need to have waations that address trauma as part of their

school design.
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Restorative Practices In Schools

An increasing number of schools are implementingt®&ative Practices and many of
these schools are indicating positive improved sthovironments and promote safety,
inclusion, respect, and positive relationships.hlég & Burke, 2008). According to McCluskey
et. el. (2008), in many schools there was a cleaitipe impact on relationships, seen in the
views and actions of staff and pupils and in a ctida of discipline referrals, exclusions from
school and a reduced need for external supportoRéise Practices is sometimes referred to as
Whole-School Change by some of its practitionersabee it encompasses a completely new
way to respond to wrongdoing and a new mindsetamto lead others in general. Whole
School Change involves eleven core tools, whichlined creates a synergistic community. The
eleven core tools include affective statementdpratve questions, fair process, re-integrative
management of shame, restorative community of, tatf restorative approach with families,
fundamental hypothesis understanding, small imptarapnferences, proactive circles,

responsive circles and restorative conferencesd&yr2007).

Each of the eleven elements represent common cactiqes that have been identified as
important and critical to the successful implemgataof school wide Restorative Practices
school design. Affective statements are statentbatfocus on the people’s strengths and
promote healing when harm occurs. Restorativetoguesfocus on addressing the deed opposed
to punishing the doer and aim to provide supparafoinvolved in the conflict resolution. In a
Restorative Practices school community, staff membrperience the same respect and
processes as they are expected to emulate toutthenss and other stakeholders. Using
restorative approach with families is a very impattprogression for extending the design to

parents and extended family. Fundamental thesisderstanding Restorative Practices is the
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social discipline window (seéigure <) that was discussed previously as the “with” mdde
operations. The “With Window” thesis is the caseatl school functioning from upp

management to student policies.

HIGH

EXPECTATIONS
Capabilities

NOT FOR
UNINVOLVED OVERPROTECTIVE
Neglectful Permissive
Uncaring Excusing
Indifferent Rescuing
Detached
Low SUPPORT HIGH

Encouragement, Nusturing

Figure 2. Social Discipline Window
(Retrieved from Fairholme College: http://www.fairholme.qgld.edu.au/index.php/82).

In the Social Discipline Window, four models of desiship are described. The “puniti
window” represents schools with polices such as zero tate where the controls are high k
nurturing is low. The Aeglectful windov’ represents schools that arghout discipline anc
without nurturing. The “permissive model” is fornawls that offer high levels of nurturing k
fall short in the area of accouwttility. A Restorative model of schooling is repeated by th:
“with window” where accountability (control) is Higand also nurturing (support) is hi
Support is often provided by the routine use afles. Circles are forums where students
gathered each day in order to check in and discuss$ wlwa their minds. Conferences .

forums where accountability is established for vgawing.A student as well as an adult can «
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for an impromptu conference. Proactive circlescamrinuous practices each day where children
are provided daily opportunities to open their stttay with a welcome circle and to close their
school day with a closing circle of sharing ups dodns. A staff member may notice a concern
involving a child or even a fellow co-worker whosha special need that the circle may address.
Impromptu circles can happen with anyone and magstfew as two or three people needing to

come together to address an immediate issue.

Finally, Restorative Conferences are formal respsms wrongdoing where all related
stakeholders and advocates come together to adeivdasnderstand the dynamics that lead to a
wrong-doing, agree on a way to correct the wromgksta restore relationships. Restorative
Practices are designed to promote wholesome ititengan an environment of respect, caring
and community. In response to descriptive stuflieslie, 2009; O’Connell, 1999; Riestenberg,
2005) and news reports (Graham, 2009; Keely, 20@fhdall, 2011) that schools where
Restorative Practices have been implemented havertdrated a documented decrease in “at-
risk” behaviors of students as well as reportsathdlemonstrating that Restorative Practices in
schools where the population is predominately bleake had even greater successes in
transforming school climate (Graham, 2009; Kee®92 Whitehorn, 2009; Woodall, 2007), the
author of this study intends to better understahyg these phenomena occurred. Lewis (2009)
surveyed more than ten schools where RestoratavetiBes were implemented and all schools

documented a reduction in discipline actions.

There is a need to share successes about schamde wiission is on restoring
feelings of self-worth for the students who haverbthe victims of wrongdoing, which
includes those who witness wrongdoing. It has wesfirmed that those who witness

wrongdoing are essentially victims of the wrongdpas well (Weingarten, 2003). Itis
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equally important to share the successes that &had organizations have when there is a
balanced effort to reintegrate the offenders ofnganing back to the community of learners
and also restoring his or her self-worth. In mahennsylvania’s urban schools today,
many schools have been confronted with so muclenaad that the state has established a list
titled, “Pennsylvania’s Most Persistently Danger&etools.” When looking at the statistics
of these schools, the racial demographics inditetethe schools are primarily attended by
black students and the offenders of the wrongdoamggenerally Black males (Graham,
2011; Youth for Action, 2011). Sharon Lewis, fornseiperintendent of research for Detroit
Public Schools and currently director of ReseaaHIRP, stated the following in the preface

of her report on School Climate and Restorativetitras (Lewis, 2009).

Zero tolerance has been the rule of the land irnt sa®ols for some time. But
there have not been significant reductions in Bgbtsruptive behavior or other
violent acts in schools as a result of those padicOn the other hand, there is
growing evidence that restorative practices, wghroots in restorative justice
(from the criminal justice system), can improve titure and climate of all
schools: rural, suburban and urban. Improving Sc@tmate: Findings from
Schools Implementing Restorative Practices is caap®f excerpts from articles,
reports and disciplinary data from individual sclsoand school districts. These
data were collected to provide the reader withapshot of findings related to
restorative practices. It is important to note tinaist schools implementing these

practices have not conducted formal research sdewis, Pg 3.).

One of the schools involved in the Lewis study @00as West Philadelphia High

School, which was listed as one of Pennsylvaniat misgerous schools. West Philadelphia
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High School is composed of more than 90% blackesttgland a very high drop-out rate. The
vice president of its alumnae association notetllibtore the end of the ninth grade year, West
Philadelphia High School loses % of its studentybaion. Within the first year of restorative
Practices at West Philadelphia High School, violesttaviors were noted to have decreased
significantly and school climate increased sigmifity (Lewis, 2009). In addition, data recorded
by the School District of Philadelphia School P®{2012) indicate that during the second year
of implementation of Restorative Practices at VIR¥stadelphia High School, student attendance
rates increased, suspensions decreased, studadtawal rate (drop-out) decreased and the
number of assaults and weapon offenses decreadwalfbyhese are valuable indicators of

improved school climate.

The unfortunate circumstance is that the admirimti@and 90% of the school staff who
were implementing Restorative Practices at Weda@dliphia High School were removed for the
2010-2011 school year. Therefore, the implemeotadi Restorative Practices ceased.
Consequently during the 2010-2011 school year,engpns doubled, student withdrawal
increased and serious incidents increased at Haobkche matter in which these statistics were
impacted by the implementation and removal of Rasitee Practices needs to be examined.
What is it about Restorative Practices that leadfmrovements in school climate when
implemented but later reversed those improvemehewemoved? Improvement in school
climate for any school is a positive phenomenonyéeer, the transformation in school climate
creates a major new paradigm for a specific pojuulaif students. Based on the statistics
offered in this study, the black male student vsprimary one impacted by the rise and fall of
school culture at West Philadelphia High School éWhreviewing statistics regarding the

graduation rates and imprisonment rates of Blacle st@dents, Black male students may be
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considered the most endangered group of studeAmarican schools today. If research can
uncover a strategy, intervention or school desigen that Black male students increase
graduation rates and/or decrease imprisonment, thess such research is direly needed. Is

Restorative Practices embedded with mechanismsdaonaddress trauma?

Restorative Practices as a Possible Means to Redudanifestations of Intergenerational

Trauma (“At-Risk” Behaviors) .

Restorative practices is an entirely new way towwgongdoing, to manage
environments, and to restore relationships in nmednl ways that raises the consciousness of all
those who are part of the process (Wachtel, 198@).example, according to Morgan (2000),
story sharing is a critical part of healing frorauma and emotional wounding. In an ideal
Restorative Practice situation, the victim of a mgdoing has the opportunity to tell his or her
trauma story to the offender along with other sufgye and stakeholders (McCold, 2000).

Other significant attributes of Restorative Praggicequires the offender who caused the trauma
to provide a genuine apology to the victim and tbgethe two along with their supporters will
find ways to help repair the harm (Rundell, 200Restorative Practices have become an
emerging intervention to assist healing victimsefious crimes such as rape, serious injury and
even in the case of addressing the loss of a loege@ murder (McCold, 2000). Restorative
Practices are now being implemented by schoolsgistawith improving school climate (Lewis,

2009) and transforming students (Mirsky, 2003).

In an interview with Nancy Riestenberg, a prevamngpecialist with the Minnesota
Department of Children where Restorative Practh@ssbeen implemented in an array of

measures in schools and with families, Mirsky adkedher vision for Restorative Practices in
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schools, part of her answer was as follows:

| hope | come to a point where | will be able t& ashool people if they have policies
attending to the needs of victims in their schoal they will be able to answer yes. They
will be able to articulate what those are. Therk lva things offered to kids when they
have been harmed, harassed, bullied, or partightthe opportunity to talk to

someone, to get education, to be able to ask festarative process (Mirsky, 2003).

Restorative Processes include a continuum of giesithat those in both Restorative
Practices and Restorative Justice encompass wlikeessthg wrongdoing and assisting youth
with developing resiliency. What makes RestoraRvecesses a transforming experience for
many of its clients and/or student participanth& it embraces many of the attributes most
needed by students having experienced emotionaymhological trauma. Black male students
often complain of not being respected or becausg were disrespected, they had to perform
some act of violence as retaliation to being “dipexeted” (DeGruy, 2004; Rich, 2005). One of
the major components and attributes of Restor&raetices and all Restorative Processes is
respect. All participants must respect one anoffteere may be special focus by facilitators to
ensure that the offender is shown respect, whickeseas a means to reintegrate him or her back

to the community.

The attributes of compassionate witnessing (hean&js story) may in itself serve as a
healing process. Compassionate withessing maydswmwe transformational impact on Black
males who once faced the “School to Prison Pipebogwere able to overcome this socio-
educational prediction and graduate high schoadGating high school is one predictor of a

better life vista for Black male students. Therefdhis study intends to hear from the voices of
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black male high school graduates who experiencetioReive Practices in order to gain direct
insight regarding the impact Restorative Practioay or may not have had on their graduating.
This research proposal intends to better understamtl how Restorative Practices or
Restorative Processes may have impacted on theagrad rate of Black male students and its

possible impact on decreasing black male occurseot€school to Prison Pipeline”.

The invitation to cross a frontier into a new temy requires certain knowledge, skills,
and experience. Pioneers, who travel across thelamal in search of new territory,
experience doubt and hardships on the journeynéleterritory poses challenges that
invite new ways of working. Cooperation and couisiecome essential principles of

survival if a new way of living restoratively is be realized (Rundell, 2007, p. 52).
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Chapter 3: Methodology
Overview

This research sought to hear from the voices oflBiaale high school graduates who
experienced Restorative Practices first hand akasdheir advocates in order to better
understand its impact, if any, on school succe®adk males. Previous descriptive studies
noted that school climate improves where Resta@airactices is implemented (Lewis, 2009). In
addition, reports indicated that the vista of Blatile students also improved where Restorative
Practices (Restorative Justice) was implementeth(®y, Silverman & Frampton, 2010;
Vinikoor, 2009). A qualitative research study, whiatends to obtain an in-depth understanding
of this phenomenon, was conducted. This phenomgitallostudy was employed to better
understand why there was evidence of improved daudiure when Restorative Practices was
implemented for schools which previously were nasgersistently dangerous schools (Lewis,
2009). This study's primary goal was to understamate specificallyif and how this identified
phenomenon impacts lowering occurrences of Bladee stadents dropping out of high school
and later being imprisoned. In order to gather itiidepth understanding, a phenomenological
study was conducted. Sixteen professional staff beesand eleven recent Black male high
school graduates who attended schools where RageoPRractices was implemented

participated in the study.

The research questions are in response to deseridia that indicates that there has
been a major decrease in negative school disciptiperts and a decreased number of police
contacts after Restorative Practices was implendghiwis, 2009). The chief aim of this
gualitative study was to answer the following qiestHow can Restorative Practices lower the

occurrences of “School to Prison Pipeline” for Blacale students? There are supplementary
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guestions to this research, which are:

1) How does, if at all, Restorative Practices imphet‘iSchool to Prison Pipeline” as viewed by

Restorative Practices (Restorative Justice) Prioiesls?

2) How does, if at all, Restorative Practices impaeiiima and Intergenerational Trauma as it

relates to Black male students?

3) How do Black males who attended a Restorative Resc{Restorative Justice) school and
later graduated high school view their experiemca Restorative Practices (Restorative

Justice) school?

A natural fit for this exploration on understandimgw a new intervention can improve
the quality of life would require a qualitative easch design where the voices of those
individuals having that “lived experience” can sh#reir insights. A qualitative study should
consist of participants that will contribute weldladdressing the research question (Creswell,
2003). In this study Black male students who hagmesenced Restorative Practices or
Restorative Processes and have overcome one ofdjoe high stakes of improving their life
vista by graduating from high school will shareitiveews, insights and experiences as they
moved from high school students to high school gaéek after participating in a Restorative

Practices Process.
A Phenomenological Methodology

The phenomenological study is concerned with thedliexperiences of individuals who
experienced specific phenomena (Maypole & Daviéd12 Moustakas, 1994) of Restorative
Practices being implemented in school settingseploratory case study phenomenological

approach was also beneficial for this study bec#useombination offers an opportunity to
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implement a comprehensive query in which its figdimvill most likely enable the participants
to also better understand the dynamics surrourtieghenomenon, as well as offering insight
on possible interrelated variables that may emezigging to the phenomena or intervention
(Brown, 2008; Creswell, 2007; Maypole & Davies, 20¥in, 2003). Often times, the
individuals experiencing the phenomenon do not tstded why the outcomes occur until being

given the opportunity to explore and analyze tlezpsses and contexts surrounding it.

This Phenomenological study conducted in-depthnmde/s of eleven Black male high
school graduates who attended schools where Reg&Raactices. The researcher interviewed
those whose lives were impacted because of theverteon of Restorative Practices at varying
levels. The study focused primarily on individuallso were associated with Restorative School
Models located in five urban cities of the Uniteat8s: Baltimore, Philadelphia, Chicago, New
Orleans and Oakland. Each of these urban citiested for high incidents of Black male
dropout rates. Four of the five schools had one/iddal who was responsible for the
implementation of Restorative Practices (Restoealstice). This individual was generally
titled, Restorative Justice Coordinator. The Readiee Justice Coordinators were categorized as
experts in the field of Restorative Practices ardedound to be a very rich informant source. In
order to enroll other rich informants in the stutlhg researcher implemented a snowball

sampling technique.
Phenomenological Sampling Selection

Interpretive Phenomenological Research seeks gpkrifis of informants opposed to a
random selection of informants. According to Snaittd Osborn (2007), through purposive
sampling, a more closely defined group for whomr#search question will be significant can be

obtained. How the specificity of a sample is dedimell depend on the study; in some cases, the
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topic under investigation may itself be rare anfingethe boundaries of the relevant sample
(Smith & Osborn, 2007). This research involved ipgrants who were chosen according to the
parameters of purposeful sampling in order to mttadividuals who can offer the greatest
expertise in addressing the research questionsrdicg to Wiersma (2000), there is a need for
researchers to seek individuals who representrnmdtion-rich cases on the topic of study. This
study seeks to locate participants who are corsideformation-rich regarding using the impact
of Restorative Practices with Black male studeifise first criterion for obtaining information
rich participants for this study is to seek Blackles who experienced Restorative Practices or

Restorative Processes and later graduated higlolscho

There is a continuum of kinds of Restorative PcacRrocesses that students can
experience. These Restorative Processes includedunot limited to “Daily Classroom
Circles”, “Informal Restorative Sessions”, “Peerdiaion” and other activities where the
offender and victim are included as part of th@k#&son. The most formal process is called a
Restorative Conference. Students who participat@dRestorative Conference either in a
school or by way of a Court System are studentswr@ involved in a serious issue of
wrongdoing. The primary participant retrieval goals to enroll informants to contribute to this
study experience and who possessed a rich knowtgfdgestorative Practices (Restorative
Justice) when being implemented with Black malelstits. A $25.00 visa cash card was offered

as incentive for Graduate Informants to participatthis study.

Amended Informant Samplings.Data was gathered from Restorative Practices
professionals using both an online focus groupiastepth interviews. The Restorative

Practices professionals can be grouped into tratsgyories:

1) Experts in Restorative Justice or related field (6)
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2) Teacher and counselors who use Restorative Pragte

3) Administrators of schools where Restorative Prastis being or has been

implemented (4).

The below chart provides demographics about theegsmnals who were interviewed.
For purposes of keeping the identity of all pap@sts anonymous, the names presented in
Chapters 4 and 5 are honorary pseudonyms of taai$ past, present and future. Everyone in
the professional sample population had at leastyens of experience with implementing
Restorative Practices, with the exception of tre#gesor who has spent over 30 years
advocating for civil rights for Black Americans aistalso a scholar in the area of African studies
and Intergenerational Trauma. The experts listetherchart represent four Restorative Justice

Coordinators, one retired judge who now teachesoras/e Justice in a law school and the

college professor and activist for the Black famillgo was included in the sample due to his

offering an African-centered perspective on Resiwgahpproaches.

Table 1 — Demographics of Professionals who partated in Online Focus Group and/or
In-depth Interviews for this study.

Participants Total Male Female White Black Latino Yrs of
EXp.

Experts 6 5 1 1 5 0 4 -30

Teachers and 6 5 2 2 7 1 2-26

Counselors

Administrators 4 1 2 1 2 0 5- 17

Using a different protocol, in-depth interviews weonducted for 9 Black male high

school graduates who graduated from schools whes&Rative Practices were implemented.
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There are a few modifications in the data collectitethodology than that which was initially
proposed and these changes are noted as folloles offline focus group data collection was
expected to involve 15 participants. A total ofAdbfessional Informants registered online and
only 9 of the 14 participants who logged on thar@focus group site actually participated in
the study. It was observed that the requestedaiastving the participants typing responses to
the 24 posted questions may have been viewed dslionous. Therefore, in-depth interviews
were conducted with those who were inactive origlyrtactive in order to retrieve the
composite data. In addition, instead of restrigtime sample to 7 to 11 Black male graduates
who attended high schools where Restorative Pexctiere implemented, participant sample
also included 3 Black male high school graduates attended middle schools where
Restorative Practices was implemented and latelugtad from non-Restorative Practices high
schools. Adding these graduates was due to clgaidensing the snow ball technique with
attaining enough Black male graduate participarits attended high schools where Restorative
Practices was implemented. The other 6 Black muaduates interviewed attended high schools
where Restorative Practices were implemented.hEurtore, two additional high school
graduates who attended high schools where Restefatactices were implemented participated
in the Restorative Practices Professional portiah® study because in both cases the high
school graduates are currently employed as counssieldRestorative Justice School settings.
This increased the professional informant courit@@nd lower graduate informant count to 9.

The number of informants for the study met with fR8 approval.

Black male graduates in this study represents thosguating high school between 2008
and 2012 and also representing five large urban ¢iti8s of Philadelphia, Oakland, Chicago,

Baltimore and New Orleans. Unfortunately, thera lack of balance in geographical location of
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the Black male graduates whereas being able to ertee than one graduate from cities other
than Philadelphia was unsuccessful. However, thvdgedid participate in the study contributed
greatly towards the study. Overall locating Blacklengraduates to participate in the study was
done by use of social media research on FacebBeginning with names provided by
Restorative Practices information sources, a Faiepombe was launched. This was also a
method for locating Professional Informants as wEkcebook proved to be a very valuable
resource for locating informants for this studydogse in most cases, the students’ high school
and year of graduation were listed. An invitatioaswsubmitted to their inbox and those who
responded were accepted into the study. Previestimuns were provided in order to assure that
the students were actually graduates of the schibel demographic data for the Black male

Graduate Informants is presented in Table 2.

Table 2. Demographics on the Black Male Graduates

Pseudonym City Class Current Special pointers

names Role

Blake Baltimore 2011 College &  Sports scholarship to college

Employed

David Philadelphia 2010 Employed Married with a newborn

Avon Philadelphia 2010 Unemployed Graduated from a suburban high
school

Chailon Chicago 2012 College His high school made him a man.

lzayah Philadelphia 2008 Employed A writer and hopes to publish soon

K.C. Philadelphia 2008 College Plans to be a teacher

William Philadelphia 2009 College Was President of his senior class.

Mustafa Oakland 2012 Employed Left prison and went to Bunche
life changed.

Jose New Orleans 2012 College Engineering major
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An additional source of data collection that wasmg was presented in this study is data
that was retrieved from current event publicatiand news forums, which took place with two
of the schools that are related to this study wihiiedata collection for this study was in
progress. A Restorative Model in Oakland, Califarwias featured in th@hristian Science
Monitor News Papeon March 31, 2013. In addition, The Oakland Yeadured in an article in
The New York Timesn April 3, 2013 and April 5, 2013. In additione&orative Model in
Chicago, lllinois was on WBEZ91.5 a radio broad@asApril 15, 2013. In each case the story
focus was Restorative Justice as a means to adaitddewer school violence. Information was

also retrieved from these sources and shared asfggae discussion in Chapter 6.

Phenomenological Sampling for Online Focus Group

The study conducted an online focus group with &tasive Practices professionals who
serve as advocates for Black male students. Thgpl8ay technique employed was Purposeful
Sampling, in order to obtain the best sourcesfofmation rich participants for this study. For
the most part, the professional participants wholed were school administrators, counselors,
teachers and Restorative Justice Coordinators vdtkesl at schools where the enrollment of

students were predominately African American anémnetRestorative Practices is implemented.

The first information rich sources that the studyght to hear from were professionals
who spearheaded Restorative Practices at Westdehitaa High School during the 2009-2010
School Year. In order to turn the school into a&tesance School, all but seven of these
employees were removed from employment at the $cidos researcher has been able to
locate seven of these professionals who moved aewopositions. With the aim of recruiting at
least three of these identified potential subjezsarticipate in the study, emails, social media

contacts and other forms of communications werengiidd to each one. A school administrator,
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an active teacher and a retired teacher partidpatthe study.

News articles from Restorative Justice and Rester&tractices web pages, along with
other online news articles and online media leadéisearcher to Restorative Models in five
different urban cities. Staff members and Blackengmaduates from each of these models
participated in the study. The Participant Declaraassured all participants that their
participation was voluntary and that all informati@ceived from them were maintained
anonymous. The participant declaration statemesot @lovided the purpose of the study as well
as specific data regarding participation and timeelParticipants were informed that they may
terminate participation in the study at any timeaf@ssional Informants who were willing to
participate in the study were asked to enroll prigate online web community that was
designed specifically for this study. Selectionstafff members to participate in the focus group

will primarily be made based on a first come basis.

The Participant Declaration Statement was sena¢h participant via email and was
posted in the online forum. This declaration staetassured that all who volunteered to
participate would be fully voluntary and that afarmation gathered were maintained
anonymous. Participants were informed that they teayinate participation in the study at any
time. The participant declaration also providedphgoose of the study, the specifics regarding
participation and timeline. Persons willing to papate in the study were asked to register as
guest, using pseudonym, on a private social medlasommunity designed specifically for this
study. Only registered guests were able to reaccanients of the site. Selections of staff

members to be interviewed were on first come basis.
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Data Collection

According to Smith & Osborn (2007), semi-structumategrviews allow the investigator to
have a set of questions an interview protocol, but the interview willlgrbe guided by the
protocolrather than being dictated by it. As a result #searcher seeks to meet three primary
goals: to establish rapport with the respondemtenng of questions framed by that rapport; to
allow freedom to probe interesting areas that mesgaand allow the interview to follow the
respondent’s interests or concerns within the fraark of the phenomenon being investigated
(Smith and Osborn, 2007). According to Smith & @sb(2007), semi-structured interviews can
last for a considerable amount of time. The ineae for this study were generally one to two

hours.

As previously noted, there were two forms of qadiNte data collection: an online focus
group with Restorative Practices professionals sdrwe as advocates for Black male students
and in-depth interviewing of Black male graduaté®wexperienced Restorative Practices prior
to graduation. Later, it was found necessary taaohin-depth interviews with Restorative
Practices professionals as well. A third resotmcelata collection was published news articles
and other media reports on three of the Restoratitieol models that served as case studies in

this study.

In-depth interviews as data collection In-depth interviews are beneficial in order to
gather information about a person’s views, insigatstudes and behaviors as well as being
useful when a exploring phenomenon thoroughly (Bosed Neale 2006). According to Weiss
(1994), the best interview questions are ones ftated when the researcher is informed about
the phenomenon. The researcher’s awareness andstamtgng of the phenomenon based on the

literature and previous experiences will serve siadation for knowing what is needed to be



RESTORATIVE PRACTICES AND BLACK MALE STUDENTS 50

uncovered by the interview (Weiss, 1994). The poltproposed for this study’s in-depth
interviews were developed in reflection of schaaiedobtained from previous studies and
resources on Restorative Practices from the Intiemel Institute of Restorative Practices. My
role as the researcher is to be balanced betwé&ergaguestions that were predetermined as
important to the study and facilitating the intewiin a conversational style (Yin, 2004). The
study’s In-depth Interview Questions are providedppendix 4. In cases where the informant
gave permission, the interviews were recordedctomance with IRB guidelines, the audio

files will be discarded.

Restorative Enquiry Focus group as data collectionRestorative enquiry has been
initiated in the United Kingdom to allow studentsdastaff an open venue to share their insight
on a specific concern or development at the schitw(Hendry, 2009). Implementing
restorative enquiry requires forming a circle afdam students and staff who are involved in a
new situation to assess and share their experigagasding the event or new situation. An
example could be a new program at the school. UsiRgstorative enquiry focus group may
offer an incredible amount of information not oty the researcher but also to the participants.
The Restorative enquiry focus group will involvetd0L6 participants which is one person more
than recommended by Kamberelis & Dimitriadis (2008375). Also, because the sampling of
participants was from various states, a virtuatfogroup implemented. Focus groups are
essentially a qualitative way to gather informatimmng a methodical questioning plan with
several individuals simultaneously in a formalm@iormal setting. Focus groups are group
discussions which are arranged to examine a spgtiBnomena or set of occurrences (Creswell,

2007).
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Online focus group interviewing.An online social network for educators was thewen
for the focus group with Restorative Practices ggefonals. The online focus group supported
triangulation by allowing informants from 5 majatban cities as participants in the study. In
addition, online focus group can offer two impottapportunities that face to face focus group
does not offer. First, it gives the group an opyaity to share with others who have experienced
the same phenomenon but may live in another pdheo$tate or country to become part of the
focus group discussion. Secondly, when using dspmous format, there is a unique
opportunity for participants to offer reflectivesponses over a set period of time in which
participants can offer revisions to their initiasponses, offer greater in-depth responses as well
as offer more in-depth response to points madefbljav participant. This method of focus
group query helps to decrease the experience thiay face to face participants may have in

wishing they had offer more information or diffet@mformation.

An online social network communication medium cange from a blog talk radio forum
or webinar forum. Virtual and online social netwadmmunications are commonplace tools for
more than 85% of young people in America (Gais&dareiner, 2009; Rezabek, 2000).
Providing the information rich professionals theogunity to network with other Black male
advocate turnaround success stories may add toosahsuccessful life's experiences while
providing quality and valuable information to thesearch. The online format selected for this
study is a social online network where responses wetext form. This method was selected to
provide the participants the greatest amount déecgbn time prior to answering, revising and/or
responding to another participant’s responses this one major feature that social online
networks provide that may enhance the quality shoase obtained in this research. It must be

noted that for this study, the downside of asynebus communications online focus group is
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that although participants may enroll in the stadynformants in the online community,
engagement to contribute to the study may be lgvotenot at all. Unlike webinars, in text

driven asynchronous communication forums informamnthange messages by reading and
responding to posts and comments as their schegelast opposed to following a

synchronized communication time where all will bgime at the same time to communicate. The
trade off for not having to organize a time thaérgwone is available to go online at the same time

was the increased potential for lower participation
Data Analysis

The collected data was analyzed using Interpret&ivenomenological Analysis (IPA),
which the core meaning, complexity and wealth eflthed experiences as told by the
informants (Moustakas, 1994; Maypole & Davies, 2004ccording to Smith & Osborne
(2007), the purpose of IPAis to explore in detaWw informants make sense of their lived
experiences as it involves their social world. phienary mission for an IPA study is the garner
meanings that events or involvements, particulpearnces hold for participants (Smith and

Osborne, 2007).

Generation of Data. According to Raibee (2004), the first step ofbBshing a trail of
evidence is a clear procedure of data analysihatdhe process is clearly documented and
understood. This step would allow another researcheerify the findings; it safeguards against
selective perception and increases the rigor ofthey (Raibee, 2004). Data during the in-depth
interviews and the online focus group was generdyetthe researcher taking notes as the
interview is progressing. In addition, interviegcordings were transcribed into text data. Data
in the online focus group was collected primarijytbe participants’ typing in their comments. A

full transcript of the online focus group was tremised. As the researcher in the role as
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ethnographer, it should be noted that data analysssongoing even before the actual focus
groups commenced. All participants had an oppatyuniask questions prior to, during and after

the online focus group proceedings have been coeduc

Yin (2003) encouraged researchers to make eveoyt &ff produce an analysis of the
highest quality. In order to accomplish this, nesgnted four principles that should attract the
researcher's attention: 1)Show that the analyBesdren all the relevant evidence; 2) Include all
major rival interpretations in the analysis; 3) Aelss the most significant aspect of the case
study or phenomenon; and to apply the researgh@oisexperiences, expert knowledge to
further the analysis. This study carefully revievad data as data was initially gathered and
notes were being taken. Data was further analymeidglthe transcribing of the audio recording
one day after each interview. In addition, a revgd the written transcripts lead to further
analyzing, while categorizing major points and giss offered by each informant. Although the
researcher’s experience with the topic providecigreopportunity for efficient categorizing, the
researcher continued to take steps not to allovbiaarto enter by sending the transcripts to the

informant for their check for accuracy and / oriseans.

During each interview, field notes were taken a&sititerview was being recorded.
Within 24 hours following a recorded interview, tinéerview was transcribed into text format.
The data analysis process was being performedceagatia from the recorded interviews were
being transcribed into text data. The text formas re-read using a highlighter to indicate what
appeared to be most relevant to the questiontieateisponse addressed. Field notes were also
compared to the text formats to bring to light atlyer details that were deemed interesting
while the interview was in progress. The text tcaipgs were emailed to participants for their

review. Only two participants responded with coti@ts. As for the online focus group, the
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participants typed their answers to the same cquestEach response on the online focus group
was read daily while field notes were being takdparticipants in the online focus group had the
opportunity to add to their statements and theegfitreir new comments had to be reviewed and
processed as well. Hennink and his colleagues (iHkrmat al. 2011) suggests that the researcher
should give attention to use of inductive aletiuctive reasoning during interviewing because
there is an important and frequent interplay betwibese types of reasoning within each of the
three qualitative cycles, from questioning to codilata. Perhaps the most concise model of
focus group data analysis is provided by Krueg884) who advises that a viable view for data
analysis to contemplate a continuum of analysigirapfrom the basic collection of raw data
being at one end and interpretation of data abther end. There would be an analysis
continuum separating data in categories of beingdata, descriptive statements or
interpretation. In reviewing Krueger’s chart fgpés of data analysis, the author will implement
the transcribing analysis where Krueger (1994) chthhat a written report must be based on the

complete transcript.

Data Extraction. Data extraction began with reading and re-reathegranscribed data.
Thematic patterns began to emerge upon completiceading of all transcripts. Once all
interviews and interview transcribing and field etaking were complete, an Excel spreadsheet
was created where each participant was given an dolumn A, with demographics in the
adjoining columns B-E and Codes in F. Column Giaimied the response of each informant to
the question at the top of each spreadsheet pagesfieet construction was repeated for each of
the 15 selected research questions. Therefore,addlh 15 sheets in the Excel Spreadsheet
book was composed of responses provided by thedfBd3ional Participants in the Study. Both

Interview data and online focus group data wenespased to the Excel Spreadsheet book. This
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structured Excel spreadsheet was done the saméwthe 15 questions that were found to

offer the greatest and most relevant informatigarding the research questions. Each
participant’s most direct answer was placed orsfireadsheet so that the researcher could
further explore and compare responses for repesittemd connecting concepts. The process of
coding answers to thematic patterns began for gaektion or each of the 15 sheets in the Excel
spreadsheet book. The author identified codesangbared codes to find consistencies and
differences. According to Ratcliff (2003), consistees between codes denotes similar meanings
or pointing to a basic ideas and reveals categdRatliff notes that eventually category
saturates when no new codes related to it are fiband that certain categories become more
central focus. The Excel recorded data was revieageass all 15 questions as well as within
each of the fifteen questions or worksheets forroomterms and frequencies of terms and
concepts. The Excel find function was used to ldaquency of words used. Excel worksheets
were also funneled through exterior text analysisléntify commonly used words. From these
analyses, 13 codes were noted. Placing a focuseaming of all responses on the 15 worksheet

pages in lieu of the repetitive words was applied.

Careful steps were taken to extract meaningful sdiden the data. Certain words would
connect the response to one of the thematic pattEor example, when words appear in a
response such as “safety”, “haven”, “needs nurgyiriwould be coded as a thematic code for
Altruistic Refuge. Words or phrases such as “comigation”, “needs someone to listen to their
story”, would be coded C f&@ompassionate Witnessimgsecond reviewer of the responses
provided feedback to the consistency of the codaténal in order to help validate accuracy in
code assignment. The presented codes are showatbts Jindicate the answer concepts that the

Professional participants offered in response éagiinestions presented. As a result, six thematic
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patterns emerged.

These six thematic patterns were coded and weegaazed. Further analysis of the six
thematic codes were performed and reviewed by @nske®viewer. The six codes were listed in
Tables 3 and 4 along frequency and percentagenektihe code was indicated by a response.
There were key concepts embedded in responseledadato the identification of each code. It
should be noted that there were 13 valued respahaedid not fall in any of the coded theme
categories as listed below. Although such valua daimportant to the study, it was not part of

the initial analysis of data. Below are meaninfysach thematic code listed in Table 3.

Table 3. Six Thematic Patterns with Codes and Meangs

Codes | Thematic Patterns Related Definition, Attributes or Meaning

School needs to be a safe place where studentstexpe

A ALTRUISTIC REFUGE : . . .
protection, healing and can experience a senselbbeing.

BATTLING RACISM Black male students face racism, trauma, violemckaa
& NEG. STATITICS array of negative outcomes.

Communicating, talking and listening, hearing trstaries
COMPASSIONATE \cating, taling 'ing. hearnng
C and sharing new vistas about their stories, comuaiyict
WITNESSING . . .
purposeful discussions and lessons for life.

Students are provided opportunities to grow in-self
D DIGNITY THERAPY awareness, self-management, awareness of others and
relationship skills.

£ EMPOWERING Students being empowered through accountability
VOICE participation, inclusion and valued as a contributo
F FINDING The authentic self is “the you” that can be fouhgiaur

AUTHENTIC SELF absolute core. It is the part of you not definedthers or
your function or role. It is all of the things thate uniquely
yours and need expression, rather than what yoeMeeyou
are supposed to be and do.
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Table 4. The Frequency of Code Responses from Peskional Participants Population as

measured following the initial process of analyzingesponses.

Frequency

Code Title - first analysis of adults Code | Analysis 1 | Percentage
ALTRUISTIC REFUGE A 37 16%
BATTLING RACISM & BAD

STATS B 41 18%
COMPASSIONATE WITNESSING C 13 6%
DIGNITY THERAPY D 56 25%
EMPOWERING VOICE E 21 9%
FINDING AUTHENTIC SELF F 59 26%

Total: 227

57

ANTICIPATORY

REFUGE A
16%
BATTLING RACISM &
BAD STATS B
18%
EMPOWERING
VOICE E
9%
COMPASSIONATE
WITNESSING C

6%

Figure 3. Frequency of Code Responses from Professionals Anatysi

The coded thematic pattern of Altruistic Refuge wagved from the various responses

which indicated that students have a need fore@ate that provides care, healing hurts,

protecting, keeping a sense of well-being or that the role of Restorative Practices to provide

such a place for students. When the answer imgitbsr concept, it was coded as Altruistic

Refuge. Three examples of such replies are asisil
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e Building a caring place for the students and listgrio what they have to say is what
| value most about RJ (a Teacher).

e What | value most about Restorative Practicesasiths “Justice that heals”. It puts
students first and gives them a safe place th&rf®sheir dignity (an Expert).

e Very gentle nurturing very definitive (a Counselor)

Other responses indicated that the problem studiacesl were racism related and one of
the needs for Restorative Practices in schoolsatives to employ practices that will battle
racism and/or address the effects that racism raag had on Black male students . In some
cases, these responses may have emerged in dorreléh the nature of the question that was
asked. For example, the question may have suggestedhcism is part of the problem. “Do you
believe that Black males may experience Intergéioera Trauma?” Following the question is
an explanation of the term as follows: “Some sostiénce scholars believe that part of the
reasons for the negative statistics regarding Bhaales in America is because Black males
suffer from an unaddressed trauma that have bessegalown to them through previous
generations who faced oppressive violence relatirgjavery, Jim Crow laws and political
injustice. These scholars refer to this as Inteegational Trauma. What are your thoughts on
this? Do you agree? Please explain why you agrédesagree with this theory.” Although most
answers were not in full agreement with the Integgational Trauma theory, most responses to

this question address the need to combat racidgmeeTexamples are presented below.

e | really do not understand Intergenerational Tratomial do believe because of
generations of racism Black males in particularenaa+occurring bouts with trauma

(Counselor).
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e | do believe there could be Intergeneration Trabwma do not think it justifies or even
explains the problems we see with some of the ntdave read about and see day-to-day
White suburban youth that come to us also partieipaviolence and use violent
response to address their retaliation of a sitng@ounselor).

e No | do not believe that slavery is the reasorofaryouth issues today | believe we have
to leave the slavery problem behind us and de#l thi# new levels of racism that are

facing our young men today (Teacher).

Notwithstanding, there were ample responses the¢ s@ncept coded a8attling
Racismi even when the questions were unbiased and naresla For example, the question
“What do you see as the greatest challenges fakBtele students today?” could lend itself to
an array of responses yet nearly every responsetfie professional participants indicated that
black male student are confronted with racism aonestevel. Our graduate participants often
indicated the fact that “Battling the Streets” wlas bigger challenge for Black males while the

professional participants focused on “Battling Rati.

e It depends who it is for most it (greatest chalefecing Black males) will be that they
rather follow the community than to do what is regktb help improve their lives
(Philadelphia Graduate).

e Our greatest challenge is violence. We see itygwiegre we go. When people see us
coming, they expect trouble to start. If we candfa way not to do violence or be
harmed by violence, we will be ok (Chicago Graduate

e The greatest challenge may be that the black m#denialized the oppression against
him. He sees himself at fault for his lack in gvereaningful measure of success (New

Orleans Graduate).
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Below is an example of how several of the Blackdbede Informants shared feelings of
being devalued by staff (when attending high schiwat was not Restorative). The informant
shared his feelings of how the dignity of Black esalvas harmed as well as his assumptions
about racism being part of their school experieiites statement was given in response to the

guestion: How can schools help Black males oveectimair challenge?

| do not think they (regular public school staffinchelp because they do not care about
these students. They will tell you point blank, get of my face. They have no respect
for Black males. | had a teacher say to our claasthe problem with us is that our
mothers live on welfare. They are teaching foag gheck and do not care about the

students. So how can they help Black males gradbaiéadelphia Graduate).

The third coded thematic patt€ompassionate Witnessirajd not prove to be highly
frequent in notations; however, it was a concegt tiffered important relevance to the study.
Both professionals and graduates spoke regardengrthortance of having someone students
can talk to who truly cares about their well beirgraduate males frequently referred to their
need for Black male role models at their schooler€ reasons generally alluded to the fact that

these men would understand their problems anddwetfe them.

e | think schools in the black community need to Imrere black male teachers or even
assistant teachers who can help mentor and ingpdde role models for black male
students. Chai helped because they had so maaly blale leaders in the school. | even
felt help talking to the custodians because thegamkd about us (Philadelphia

Graduate).
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Well, it gave me a home away from home. It gavet@aehers who became like aunts
and uncles to me. It gave me a look at careerd tieater knew existed. It helped me in

a lot of ways (Oakland Graduate).

Every school needs someone there to talk to thewktb are out of the loop. The ones
who are absent all the time. People need to gseadbout them. They need to hear why
they do not want to be there and then helping thetiback and catch up with the missed

work (Chicago Graduate).

The fourth coded thematic patteBignity Therapy eventually merged with the fifth

coded theme, Empowering Voice. Together the twmtsemerged into one theme because the

informants responses tend to overlap when indigahe two themes. Empowering student voice

appears to connect directly with nurturing thegrdiy. Both Dignity Therapy and Empowering

voice were noted as being an integral need forasto employ in order to help children

develop skills to cope with adverse encounterbéirtives. Dignity Therapy thematic pattern

included all responses that suggested that theotschegin to teach coping skills, relational

building skills, self-awareness training and otéerotional intelligence developmental skill set.

The one common denominator of everyone who expaggetrauma of any kind is that
one's dignity is injured. When you are treated wilyfat hurts you and takes a chip away
from your dignity as a human being. Restorativepmyjaches begin to restore the dignity
of students just by hearing their stories every @Ry Expert).

Circles have been known to have transformed wrasgsiinto persons having dignity.
Sharing with one another, solving problems with anether, and giving one another a

time to voice ideas becomes a way of life. Thiwlgt they can leave with (Counselor).
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e | am not really sure, but I think Circles can gebple thinking about more important
things. Where do you want to go to college? Whyaolo want to go to college? Who in
your family have gone to college? When you startking about things about your
future, the things that happens day-in and dayisonbt such a big problem anymore

(Chicago Graduate).

As noted above, the fifth thematic code patt&mpowering Voic€E), was merged with
Dignity Therapy (D) code. Closer analysis in bimggmeaning to the data, demonstrated that
giving the students voice and the power to contelas a valued member of the school
community is part of what nurtures dignity and amd¢he therapeutic experience for students.
This thesis was clearly observed while reading agggbstatements within the spreadsheet for
each question. In addition, when spreadsheet trighseas reviewed by an outside reviewer,
Empowering Voice was also recommended to be emexg@art of the Dignity Therapy

Process. Consequently, Concept Codes D and Emenged as one coded thematic pattern D.

The final coded thematic pattern wasding One’s Authentic Selfhich is rooted in
developing Spiritual Intelligence. After very chrereview by the assisting analysis support, it
was agreed that this coded thematic pattern didista its own as the highest level of success

that Restorative Practices could possibly offesitalents.

e RJ sows a different kind of seed and it began ¢evgx different kind of black male
student (Expert).

¢ | believe the Circles when in place in the morniagd in the afternoons really begin to
break down the trauma and bring forth the genuersgn trying to get out from

underneath (Teacher).
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e Once you own yourself and have confidence in maiimg yourself, you do not worry
about the speech or action of others as a defeyaesh yourself (Teacher).

As a result of this first level of Interpretativeéhomenological Analysis, the six codes
were abridged to form four thematic codes offericher interpretative value and reducing
redundancy. It should be noted that numerous cartswid not fall into any of the six to four
categories of thematic codes; however, such consvsititoffered great value to the overall
study. Analysis processed continued with the tkinaélater emerged as the researcher
continued to review the data for the essence offrtbaning of informants. The four thematic
codes were then rated for repetition and frequenbgse codes were later re-categorized into
three theme groupings where Codes “C” (Compassandtnessing) was merged with Code
“A” (Altruistic Refuge). The two codes appearedhtve too many overlapping ideas and
insights. Code “E” (Empowering Voice) was mergathwCode D (Dignity Therapy). After
additional reviews of the data and three themeegoan overarching theme narrative:

Restorative Practices Provide Reparatory Refugegeasrated.

Frequency

Table 5. Coding Analysis of of Code

Professional Informants’ responses | Code | Analysis 2 | Percentage
ALTRUISTIC REFUGE AIC 50 22%
BATTLING RACISM & BAD STATS B 41 18%
DIGNITY THERAPY D/E 77 34%
FINDING AUTHENTIC SELF F 59 26%

227
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Figure 4.
Frequency of Code Responses from Professionals Analysis 2

A further look at how Black male graduates view ithportance of schools being

64

Altruistic Refuge in order to support success tadents can be seen in looking at the coded

thematic patterns from the responses to the qumsship black male graduates.

Responses
Table 6. Coding Analysis of from

Graduate Informants’ Responses Code | Graduates | Percentage

ALTRUISTIC REFUGE/CIRCLES

0
AND SHARING A 50 °6%
BATTLING THE STREETS B 26 29%
DIGNITY THERAPY D/E 14 16%

90
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Black Male Graduates who attended schools whertoReisve Practices were employed
offered a strong thesis that Restorative Pracbffesed refuge and the expectation of such
schools gave a sense of family and safety. Theasarwith racism or violence in the streets
was noted by many of the Graduate Informants aaddbognition that Restorative Practices

offer healing therapy of emotional harms.

DIGNITY
REHABILITATION D/E
15%

V)

Figure 5. Frequency Codes from Graduates

ALTRUISTIC
REFUGE/CIRCLES
AND SHARING
56%

BATTLING THE
STREETS B
29%

Interpretative Phenomenological Analysis (IPA) Appied for Meaning. In IPA,
meaning is crucial and to understand the conteshtamplexity of the meanings obtained from
the interviews is the major goal rather than meashe frequency of ideas (Smith & Osborne,
2007). According to Smith and Osborne (2007), itv®lves the investigator engaging in an
interpretative relationship with the transcriptANRas applied to create meaningful narratives
between the four thematic concepts. As a result, &malgamated insights emerged which told a
significant story based on the Informants compasgeght regarding the questions asked and
their responses and the four thematic concepts. nélrative Restorative Practices Provide
Reparatory Refuge was derived based on the foulgamated insights provided by a composite
of Informant response implications. These will beHer delineated in the Findings Chapter 5 of

this dissertation.
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Research Validity

Although reliability and generalizability are narp of qualitative research, validity and
credibility of the findings are essential. Qualitatresearch must encompass strategies to
increase the fidelity and validity of the reseafCneswell, 2003). Therefore, to establish validity,
this study involved multiple sources of evidencmgslual data gathering methodologies in dual
case studies and an array of validity checkingstaold processes (Maxwell, 2004). Data
triangulation involves the use of different souroésmformation and is a very important
technique to enhance construct validity (Maxwellp2). Maxwell (2004) further noted that
triangulation methods reduce the risk that theyssucbnclusions will reflect systematic biases
and allows a better assessment of the validith@fstudy’s explanations. Data Analysis of both
the In-depth interviews and Focus group data wppated by audio recording where possible,
transcribing, an independent reader and transasipte sent to informants for review in order
foster validity when interpreting the data. In aideh, maintaining field notes, news media and

archival data using dual data gathering methodetgiere part of the triangulation strategy.

According to Maxwell (2004), any threats to destvip validity such as the inaccurate
inclusion or partial exclusion of information cae prevented by comparing notes with
moderator, audio taping and transcribing the inéavs. Efforts to control any threats to
theoretical validity was made by paying attentiomny discrepancies in responses, comparison
of views between the two groups of participants idedtifying alternative explanations.

Multiple data sources were obtained from two manfedata collection, two groups of
participants and participants being from five urlséres. The comparison of data gathered

supported the triangulation process and enhandechal validity.

According to Yin (2004), “any finding or conclusiama case study is likely to be more
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convincing and accurate if it is based on sevaffdrdnt sources of information” (Yin, 2004, p.
98). This multiple case study employed the prooéssangulation by providing three data
sources (experts, school based professionals addages) and three different data collection
methodologies (online focus group, online survey i@nxdepth interviews), representing
Restorative models in five different urban citi€kis array of procedures, sources, informants
and school sites were employed in order to corfaedhe same phenomena and to examine
evidence from the different lenses while buildintgaherent justification for themes” and the

composite findings (Creswell, 2003, p. 196).
The Researcher as the Instrument

The co-investigator has a very personal stake igrtdpic. Having heritage of African
descent, the author have a succinct emotionalrattant to this topic. The plight of Black male
youth has been a serious issue for me personallpariessionally for more than three decades.
| lost both of my brothers, a nephew and at leages students (all Black males) during the
course of my career as an educator to violencehat some scholars suggest to be
manifestations of Transgenerational Trauma. Irldkeyear, two additional past students of mine
and other black male students from my home distifed in the wake of street violence. This
researcher worked directly with young Black maflesahools and adult Black males in prison
with a vision to narrow the influx of Black malesigg to prisons. For these reasons, the author
organized a school where single gender classesingitited in order to better meet the
spiritual awakening needs of Black urban studeantsrbparticular, Black males. While the
concept of Restorative Practices was not transpatehe time, many of the processes put
forward at this school were later classified ast®asive Practices. There were a number of

successes in the lives of Black male students,wh&re attributed to Restorative Justice
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Procedures. The intent of this study was to oldasomprehensive understanding of how
Restorative Practices can lower the “School todPrBipeline” occurrences for Black male
students. The author recognizes that in ordeesb $upport Black male students in American
schools and in order to conduct meaningful reseatrehof critical importance to allow the
Informants’ voice to be the sole guide to all asedyof data, interpretations of data and
presentation of findings. Therefore, as the inearer and one to analyze the data several efforts
were made to ensure that the findings representdices and the lived experiences of the
informants. These efforts include vigilant readafidhe transcripts, having a second reader to
analyze transcripts and coded thematic patterrssimaplementing triangulation procedures to

assure that the findings represent a minimum efetllifferent levels of informants.



RESTORATIVE PRACTICES AND BLACK MALE STUDENTS 69
Chapter 4: Preliminary Findings

Special Note: In order to protect the anonymityalbinformants in this study, honorary names
were given for each informant in Chapter 4 in rerheance of trailblazers past, present and

future.

Informants’ Descriptions of Restorative Practices Restorative Justice)

The primary question that this research study oiden answer is how can Restorative
Practices lower the occurrences of “School to irRpeline” for Black male students? There

are supplementary questions to this research, véreh

1) How does, if at all, Restorative Practices imphet‘iSchool to Prison Pipeline” as

viewed by Restorative Practices (Restorative JelsBcofessionals?

2) How does, if at all, Restorative Practices impaetifma and Intergenerational Trauma as

it relates to Black male students?

3) How do Black males who attended a Restorative Pesc{Restorative Justice) school
and later graduated high school view their expegean a Restorative Practices

(Restorative Justice) school?

In this Preliminary Findings, the researcher agskdse informants’ understanding and
descriptions of Restorative Practices based on liked experience with Restorative Justice
(Restorative Practices) and Black male students.ifformants’ phenomenological vistas on
Restorative Practices are presented below in fadormant categories: Graduate Informants,

Teacher and Counselor Informants, School Admirtstrimformants and Expert Informants.
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An official operational definition of Restorativedetices was presented in Chapter 3. It
was retrieved from research scholars who implenteR&storative Practices, wrote numerous
journal articles and books regarding Restoratiaeftres, and who provided extensive training
in its implementation. According to McCold (2000)lly restorative interventions must include
three parts: 1) meeting the needs of the victilmac2ountability of offender; and, 3)
encompasses engagement of the communities ofRestorative Practices is an emerging social
science where the most critical function is restgnd building relationships (Wachtel, 1997).
Wachtel (1997) further expressed that the mosttmegjuirement of a Restorative Practice
principle is that the process or school operatiastoffer high control, which indicates that the
school structure holds the student accountabliifoor her actions and behaviors while
simultaneously offering high support, which indesthat the school also ensures that the

student receives the nurturing emotional suppaéesiad (McCold, 2008).

It should be also noted that the use of the terstdRative Justice is often utilized by
professionals who work in schools or with schoolere the term Restorative Justice has the
same meaning as Restorative Practices. Althoughath terms are technically related but
different, they are often interchanged by variouggssionals. Howard Zehr, who is often
referred to as the Father of Restorative Justitersoa definition that more aligned with the

Restorative Justice Experts in this study:

Restorative Justice is a theory of justice thabines repairing harm, rendering respect,
requiring engagement of all stakeholders, respditgiand accountability, involving
face to face communication, restoring harmonioletionships with one another, with

creation, and with the Creator (Zehr, 1990).
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l. Lived Experiences of Restorative Practices by Bck Male Graduates

In nearly every case of interviewing Black maledyrates, the term Restorative Practices
or Restorative Justice did not have meaning famthaless the student participated in an official
Restorative Justice Court Proceeding. Respons&tois do you describe Restorative Practices
(Restorative Justice)?” lead to responses suchas ‘hot familiar with that”, “I do not know
what that is” or “I don’t know”. There was one eashere the response appeared to be
completely unrelated to the question such as affbgea graduate of West Restorative Model
who stated, “It is students going back to learnhis¢éories that were not taught to us.” In this
case, this author was not certain if the gradu#tarant who is a very bright young man simply
made assumptions based on the term, “restorativé’he participated in a form of Cultural
Restorative Practices. In one case, a graduateiparit simply disconnected the telephone call
because this interviewer’s first query to him wBéease describe Restorative Justice”. Perhaps,
the term “justice” could have denoted ideas he @zespletely uncomfortable with or the young
informant may assumed that he was not savvy entwulgh interviewed. Fortunately, this author
was able to recover his participation in the stadg from this experience, how to apply this
specific query was re-assessed. This author camsidlat to participate in Restorative Practices
does not indicate that one is trained in the vgdiaf it but instead may simply be immersed in
the principles of Restorative Practices. Notwithdiag, this author was able to perceive the
graduate informants’ understanding of Restoratraetites by focusing on more practical terms

such as circles or peer mediation.

In every case, the concept of using circles wagsgmized and understood as a school
practice or ritual. Responses when asked abordlési’ or “The Chai Way” for a specific group

of graduate gave rise to how the Black male gragudéefined Restorative Practices or
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Restorative Justice. David gave the best illustnafior Restorative Practices at his high school.

David explained how Restorative Practices impatited school environment:

Before Ms R came the school was chaotic. Fires Wweieg started every day and fights
never stopped. Teachers were being beaten ug @aas just hard going to school
during my first year. 1did not want to go back bhad nowhere else to go. When we
got back in September, things were different. \&@ & better attitude about school. We
wanted to make a good name for ourselves becauseavd that our school would be
closed down. Circles helped us because we talkedtaetting these kinds of new goals

for ourselves and our school.

The above description was very typical throughbatriine Black graduate Informants.
Where Restorative Practices was brought into thed¢the graduate frequently described a
scenario where chaos transitioned into a calmer@amwent. A composite definition for the
Black male graduate Informants was that Restor&raetices (Restorative Justice) is a school
model that will begin to transform chaotic stat®ia more harmonious state. This definition was

also reflected by Expert Informants in this study.

Il. Restorative Practices as Described by Professial School Informants

Overall, the findings in this study regarding thedidition of Restorative Practices by
Professionals parallel with the operational defan$ provided for this study; there were some
similarity to the operational definitions but thevere also unique attributes of Restorative
Practices that were not mentioned in the literabefere. Additional attributes of Restorative
Practices have been uncovered by three levelsodé$ional Informants of this study. When

reviewing the responses by professionals on howdlescribe Restorative Practices, similarities
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to the official operating definition appear to ledl@cted in the responses of teachers and school
administrators more so than those who have beenifigd in this study as Restorative Justice
Experts. This chapter presents how informantsrdes&estorative Practices, particularly as

they experienced it with Black male students.

There was some evidence that the descriptions stoR#ive Practices (Restorative
Justice) were compatible with the role of the infants. Teachers and counselors viewed
Restorative Practices in close alignment with Zebperational definitions presented. Margie
Canty, administrator in Pennsylvania described étatve Practices as being a structured
response to addressing wrongful behaviors. Hedditas gentle but direct and inclusive”. In
addition, teachers and counselors had similar viewwhat they valued about Restorative
Practices. For example, all three school teachessribed Restorative Practices as “a fair
process” that involves student accountability amgp@wers the students’ voice. Naomi

Winchester, a retired teacher in Philadelphia efiahe following description:

| describe Restorative Practices as being fauitable, objective and compassionate. It

provides students opportunity to correct their ket and also gives them a voice.

Ruth Carita who also teaches in Pennsylvanieahammparable view but adds the

importance of re-integration as a valued componéRtestorative Practices:

Restorative Practices gives the youth the chanogatee amends and the ability to be
restored back into the community. | like the ide@ éwnership is placed with the
students when they caused discord or the harmotheinommunity. They are

responsible for making corrective action among eshbr.
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Fair Process is a very important concept in Rest@&ractices. When students see that
each one is treated with the same respectful mafroealing with a problem, students begin to
trust their community, their teachers and mostliaha process. Trust is later accompanied with
respect. Reintegration is a critical part of Restioe Justice because the mission following a
conference or peer mediation or other Restoratieed3s is to return to the student who did the
harms back into the community without him havingrsle but instead feeling valued. . Paul

Brown is a counselor in Baltimore and he contended:

Restorative Justice allows them (students) to tamriheir dignity while accepting

responsibility for their errors and for repairingrim or fixing errors.

Repairing the harms that one has caused teachetuttents to value one another and
that he has ability to build and do good things thhangs harmony where injury arose. Trust for
the community builds because the student is nowgbdhe mending process. The ability to feel
trust for a community that was once viewed as lbiaselienating begins to give students a
sense of dignity and empowerment. The idea of siisdeaving ownership, voice and being
respected through the process was noted by bathdessand counselors. Cynthia Bowser, also
counselor in Baltimore, simply provided words ie tnline focused group forum when asked to
describe Restorative Justice. She listed “commurebuilding, inclusive, restore, healing and
wisdom”. For the most part, the words provideddyynthia Bowser are concepts that have been
repeated by other teachers and counselors. Aslstatke Operational Definition of Restorative
Practices, the process is inclusive and its aito @dommunity building through accountability

and nurturing. Cynthia Bowser shares why she vaResgorative Justice:
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What | most value about the restorative work | amolved in is watching young people
take accountability for their actions and theyyrioégin to understand how their behavior

affects their community.

This aspect of the student developing social stallse problem solvers while being part
of the accountability process is one of the conegysles of Restorative Practices. When a
student does something wrong, he is expected toupwio his error and to repair the harm that
was identified. Repairing harms is a major rol@cfountability. Teachers and counselors
concurred that Restorative Practices is aboutanbalbetween holding students accountable for
their behaviors and nurturing relationships. Omeeltarms have been identified, both the victim
and the offender are often asked how the harm eaegmired. Together as a team, ideas for
resolving the issues at hand and restoring relships are shared and decided upon. This helps
to sharpen the social, emotional and spiritualligences of their students. School leaders will
allow students to offer solutions, which helps thdenelop problem solving skills and gain a
sense of empowerment. Wallace Rosario a teach@akiand emphasizes the nurturing attribute

of Restorative Practices and the importance of@lshmeing a safe place for students:

Restorative Practices is solving problems whildipgthope in the hearts of the students
over and over and over again. Building a carirag@lfor the students and listening to
what they have to say is what | value most abostdrative Justice. Many times
administrators also cause violence by the wordg tise with students when students do
wrong. Here, we learned to use language to helptaiaipeace within the student and

within the school.
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Words can be very volatile when negative expressarstatements are voiced by staff
members as well as students. Most people can tiacalents where a teacher may have made a
statement that devastated someone or several olab&oom. Trauma can happen whenever
violence even in the form of verbiage takes pl&¢allace Rosario’s statement demonstrates that
Restorative Justice is a process that requirestetafodel to students and the importance for
staff to learn trauma knowledge (safe languagepaactices). Camaron Joel is a new graduate
from the New Orleans Restorative Model. His affiridr helping fellow students, lead to him to
become an intern counselor. Learning to create@mnpte harmony in an environment,

according to Camaron Joel, requires training aadtpoe:

Restorative Justice has five levels of functionivigere the entire school will emerge in a
cycle of developing relationships, learning peaksflutions, practicing restorative
reflection, peer facilitation and when needed nmediee conferencing. The better the

earlier levels are implemented, the more seldontdier levels are needed.

There are layers of practices that are part oRtbgtorative Practices Model in schools.
The proactive practices such as daily classroohooreroom circles are most important because
they help students to want to maintain harmonye@rtschool community. Therefore, there is a
lower incidence of behaviors that will require twrective practices such as a Restorative

Conference.

[1l. School Administrators’ views of Restorative Practices

Overall, the administrators’ descriptions of Reatime Practices were based on its

requirement for balance between nurturing studandisholding students accountable. Brian
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Weiner was assistant principal at West Restordfigdel and brought Restorative Practices to

the school. His view of Restorative Practices ifodews:

The things | found most valuable about Restora@irectices is that it gave students a
voice in the school. It made them realize that tt@yld become part of the solution
rather than being a contributor to or observeheffiroblem. Restorative Practices

removes anger and adds reason and understanding.

The mindset that a student must pay for their rkesabreaking rules or causing harms
are replaced with a student must learn from higakés, breaking rules and causing harms. An
important factor in the learning process is forshedent along with the one harmed and others
to collaborate in order to determine his or her amgthods of repairing the harms and setting the
consequences for the wrongful act or deed. Paueti@lIwood, a school administrator in

Pennsylvania, stated:

Restorative Practices is giving a voice to youngpbe and allowing them to be part of
the solution. Working with students instead of @pihings for them or to them is what |
valued most about Restorative Practices. Wherestacave a voice they begin to

discover the leader that is in them.

Restorative Practices give students a voice bidirall having student offenders and
student victims (if one exists) to come togethea kircle to discuss the issue that allowed such
roles to be given. Once the facts are flushed/iautespectful dialogue, the offender is expected
to then offer apology. In nearly all cases, thelagy comes readily following the flushing the
facts out process because the victim gets the appbr to voice how the deed truly caused him

harm. Harms are usually about feelings when dihaly flushed out and when feelings are
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shared; the tone of the discussion begins to chemgenore constructive, relationship mending
process. Ruth Brooker, a retired administrator feoRhiladelphia Restorative Model, stated,
“Restorative Practices is putting relationship anthmunity building first so that students feel
safe.” Ruth Brooker further offered an importaleineent to her description of Restorative

Practices:

What | value most is that | learned to separateddes from the doer. This changed my
entire way of working with young people and felladults as well. When school

officials learn to focus on repairing the harms just the harms that the student has done
but also the harms that was done to the studergs wiey come to us, then they will

begin to see a change in how their schools look.

“Separating Deed from the Doer” is a major clichdriestorative Practices. It is another
core principle where the individual who makes awreor caused harm is not being judged by
his action but is respected as a valued membdéreatdmmunity who needs an opportunity to be
restored back to the community as a viable adaA&th this kind of vista about students who
appear to be very mischievous is one proven waphamge the kinds of behaviors they manifest.
Because everyone in the circle sees value in ttteeg,begin to see value in themselves. Just
changing how a student views himself can be tranmsfg and this is why separating the deed,

which may have been very bad from the doer whdways valued, is important.

A composite voice for school staff was that ResteeaPractices is employing justice
that heals. Restorative Practices requires schafflasxd students to define justice as a means to
bring forth or bring back harmony between everymséead of a means to punish the one(s) who

did the wrongdoing or harm. While professional stHoformants provided the study with
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insight on how they define, describe and/or valestBrative Practices, the experts in the study
provided the unique information to the study initlaescriptions of Restorative Justice/
Restorative Practices. Brooker’s description o$tBeative Practices was a shared vista with the

school Expert Informants.

IV. Descriptions of Restorative Practices by Expertnformants

The Expert Informants in this study were avid adtes for Restorative Justice and for
helping young people graduate high school. In amdieach expert displayed a focused quest of
keeping young Black males out of prison. Fourhef Expert Informants were Restorative
Justice Coordinators and are also Black males. fiftheexpert was a white female informant,
who is a retired judge and currently teaches Rastar Justice to law students. The sixth expert
informant is a black male college professor ancadte for African centered education within
the framework of Restorative Practices. Profesdtlelis working to establish a Cultural
Restorative Practices institution in New York. Eacte of the six Expert Informants for this
study served as a rich information source for thdysbecause each one has a professional
mission passionately seeks ways that Restorat&etiPes can lower the occurrences of “School
to Prison Pipeline” for Black male students. Thegermants are also rich information sources
in the area of Black male advocacy and Restordtiséice. The passion for Restorative
Practices and dismantling the “School to Prisorelfip” for Black male students were fervent
for all six expert Informants. It is their insighgsponses, experiences and recommendations in
conjunction with the insight of the Black male guates, which offered vital contributions to this

study.
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Steven Russell wore several administrative hatis tmib Pennsylvania charter schools
where he was the primary implementer of Restor&naztices at both schools during a course
of the past ten years. He implemented Culturald&asve Practices as part of their core school
mission and guiding principles at both schools.qellslescribes Restorative Practices as

follows:

Restorative Practices is hope for students acrossriéa because it changes lenses for
everyone who is involved by placing value on oppaities to change lives instead of
retribution and reasons to give punishment. Rast@ Practices is seeing the errors that
youth make not as a mandate for dismissal or ssgmebut as an opportunity to bring a
new direction for all involved. What | valued megas our brotherhood circles and out
history and culture projects because those weredtatysts when the young brothers

gain a new sense of pride and engagement of thegylmothers with us.

Brotherhood sessions have been noted by studethtstaii members as being beneficial
and therapeutic. It is a time where young malesadbeing mentored by their male teachers
and it's an opportunity to share issues withingame gender environment. Russell expresses
that his zeal about Restorative Practices occutuedo the fact that he saw first-hand how
students were given an opportunity to redeem thevesevhen they made an error. Prior to this
students were either harshly punished for the kestand in some cases the action may have
been brushed under the rug. Restorative Pragees all students an equal playing field that
was purely based on what happened, what probletns ciuse and how do we address the
problems. Russell further spoke about a precautyosaproach that Cultural Restorative

Practices often incorporate into their implementatiThe concept of brotherhood or sisterhood



RESTORATIVE PRACTICES AND BLACK MALE STUDENTS 81

is for schools that offer specific gender discusgiooups where students can discuss issues

related specifically to gender related concerns.

Professor Little, a well known activist, who is remtly constructing a Restorative
Cultural Practices Project in New York to mirroreotihat is operating in Minnesota for Native
America students; however, the project that hestaldishing embeds African opposed to Native

American Culture as a paradigm:

Recreating schools as sanctuaries where young blaokcan heal spiritually is how |
envision Restorative Cultural Practices in schdatever saw one white teacher in my
life until I turned 23 in graduate school. | waways taught by people who loved me.
Our children need to be loved by their teachermater the color of the teachers

(Littles).

Professor Little uses the concept Restorative @allRractices where as what other
practitioners refer to as Cultural Restorative Becas. In both concept uses the goal is the same,
which is to help students gain social and spiritntglligences through reclaiming their cultural
heritage. Professor Little further maintains thatdxperience of being taught by only African
American teachers all of his life ensured his sarisafety and extended family assurance. He
does not believe that children today have teachbcsare like aunts and uncles to them as he
experienced. Professor Little also believed tkanach as possible his teachers taught him a
great deal about African American history, cultare folklore. He believes that those were the
key elements that lead to his later research ircadfrstudies. The issue of Cultural Restorative
Practices was agreed by several other Informa@tsncy Whitaker is program director of a

non-profit organization in New Orleans that senaisnselors to identified schools where
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Restorative Justice is being implemented. Quindytser noted that a core part of their Re-
Think Summer Program is designed similar to a RafedBassage program where students make
plans to redesign their schools. Quincy Whitakalso in alignment with the need for order or

harmony but he suggests how such is accomplished:

Restorative Justice is teaching students to ReKTdout what was done, Re-Think how
things could have been done differently and ReTbimkhe outcomes that may have
occurred had another route been taken. Then firgliglent who made the error with all
involve must Re-Think on whom or what was harmedisrupted and how can it be

restored to a good place or way to be again.

As part of the program African arts, culture anstdny is incorporated as a means to
increase positive racial self concept. Yet, withttstated, Quincy Whitaker’s description of
Restorative Justice is that giving youth a secdrahce to reflect on the misbehavior and look at
ways they could respond if the situation arriveaiag Restorative Practices develops one’s
reflection skills. Reflecting is one way to ledonevaluate self and one’s circumstances. Self-
reflection as well as situational reflection isgirees that may sharpen one’s social as well as
emotional intellect. Reflection helps the doeraket time to analyze how the problem could have

been avoided and it also provides him with thefptat that objectively looks at his issues.

Alfred Campbell was part of a school redesigmiee to poor test scores and being on
the list of consistently dangerous schools in GiicaAlfred Campbell was specifically recruited
because of his past experience as a Restoratitieel8pecialist for a non-profit organization in
Chicago and was hired to be the Restorative JuStcedinator of the high school. Alfred

Campbell was initially unable to implement funcibRestorative Justice at the school until an
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innocent student was beaten to death in front@sthool by a mob that was loaded to YouTube
by students and the video on You tube went virak ragedy brought national attention to the
school, which was located in the District that Rlest Obama was Congressman. The District
response was to officially fully institute RestavatJustice as a way to lower crimes in the
school where more than 200 arrests were made isdrl year. Alfred Campbell
implemented a comprehensive format of Restoratraetiees and within two years, the school
has experienced notable improvement in school ulad positive statistics. Alfred Campbell
expressed his description of Restorative Justiaealgns with the graduates’ paradigm of

moving from chaos towards harmony:

Restorative Justice is Justice that Heals. Resterdustice looks at solutions more so
than the punishments. It seeks a “win-win” oppased “lose-lose” approach to solving
serious school infractions. Students arrive atsatmool from a chaotic world outside and
it's our job as school professionals to help thearm how to bring their chaos into order
and that can only happen when students are respaatefeel safe enough to learn

holistically about how to relate to themselves hod to relate to others.

Restorative Justice for Oakland Youth (RJOY), a-posfit organization in Oakland
California, is another example of Restorative deshieing launched in response to negative
statistics. RJOY was formed for the purpose ofresking the extremely high suspension and
expulsion rate of Black male students and what agakto be a disparity in these numbers
between Black males and his peers for the samevimeba In response to what was deemed as
racism in schools, RJOY sends Restorative Justicgdhators to designated schools in
Oakland beginning two years ago. Troy Jones watstes@me of Oakland’s most challenging

alternative schools where the dropout and “Pusli at¢é composite was literally near 80%.
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These negative statistics dwindled within the fyesar of Restorative Justice Implementation by
Troy Jones. Troy Jones’s description of Restoealystice aligns with the other experts and the

Graduate Informants for this study that thereneed to transform chaos into harmony:

For me, Restorative Justice requires one to reathral develop relationships so the
person gets to know his or her authentic selfortfer that this authentic self to emerge,
students have to feel order in lives that they thawres help to create. Schools must
learn that a school violation is a relationshiplation and it is restoring the relationship
that has to be the focus of dealing with the pnobte the offense that arise. During my
first week at the school a student stole and sglddoamputer. This would have meant an
arrest record for her had we not implemented Raster Justice. Our Restorative
Conference allowed her to hear how much harm téiediomy important files and all of
my records were to me which included picture foéshildren that | could not replace.
The student along with me and other stakeholdereag with a compact but the true
harm was too hard to repair. The student made rewordations to pay back the money
for the computer but | asked the student to engagmmpact with me and we agreed on
terms that included being on time for school carr@high, cannot miss a day of school
for the proceeding two months as an alternativertest. The student agreed to the terms
and we all signed off on it, he participated in ongoing cultural circles and life skills

circles and the student turned his life around.

The story shared by Troy Jones was one of many gbesnof how Restorative Justice
prevented as student from being arrested and biegiancriminal history while still in high
school. Restorative Justice gives the student aortymity not only to rethink about what they

did but also to feel the deep harm that their bettaor action has caused others and the
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community overall. When someone’s personal itesideen violated, it violates how the person
feels and trusts within the community. As a redbkre are many issues that could have been
addressed in the scenario above and the outcomé&sitave included monetary replacement but
it's the view of many Restorative Practices implabees to focus on the deeper consciousness
raising consequences in order that students exyeri@nd apply higher thinking and problem
solving skills. Every administrator and every Reative Justice expert had a number of stories
to share the reflected Troy Jones’s story. Trawed®s story was reflected in Quincy Whitaker’s
statement of what he values most about RestorBtizetices. Other informants shared what

they valued about Restorative Practices. Quincytabr further expressed:

| value the process of allowing oneself to berimadly cleansed and to be vulnerable in a

way that is productive and value by all involved.

Alfred Campbell stated:

When a student goes through the process of liggegnione whom they offended and is
able to offer a genuine and humble apology, he pees a higher level of dignity.
Restorative Justice puts the student first andsgilrem a safe place to learn to trust those

who are working with them.

The concept of students needing a safe place dublscneeded to become safe haven
for students to heal along with concept of transiog chaos were repeated across Informant
categories. The overarching theme that emerged tingstudy of Restorative Practices
addressing needs of Black male students is thabReise Practices (Restorative Justice) serves
as a Refuge for Reparations to address and rdygairarms, the chaos and the trauma, which all

informants agreed that Black male youth as a dbliely shared encounter. The theme
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Restorative Practices Provide Reparatory Refugeatek that the many strategies involved in
implementing Restorative Practices address the fugd¢chnsforming their chaos into harmony,
healing their trauma while providing them with @al information and skills needed to rise
above their adversities. This theme is best fiéust by the Restorative Justice description of a
retired judge whose courtroom offered countlessrges of restoratively addressing crime in
order to lower the incidents of Black males fronspn sentences. Judge Cara stated the

following:

Restorative Justice is both an end and a mearchteving a harmonious society. And
where harmony cannot be restored is only becaussinever been there. Restorative
Justice is a tool for discovering that harmony eaist in the community. Restorative
Justice Techniques work on a personal level asagedl societal level. What | valued
most about Restorative Justice is the accountalilét we teach and that we learn. We
ask how | can make the people that | harmed whadlenghat do | learn from this and
what does society learn from this. Restorativéideisuts through the blatant and
oppressive racism that plagued Black males andsofifiem new options and new

possibilities and new lenses as how to see themsealvd their world.

Judge Cara defines Restorative Justice as a grdtatsoffers reparatory benefits for
Black male students who have previously experiemcadtices that guaranteed him to receive
unfair treatment and penalties due to racism. mreary, Restorative Practices for addressing
the needs of Black male students in schools isiddfas a collection of guiding principles where
the practices employed are to foster student a¢ability, empower student voice, value
cultural heritage and participate in ongoing relaship building towards a quest to be authentic

young men within a safe, developmental and hea&mgronment.
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Chapter 5: Research Findings

Special Note: In order to protect the anonymityalbinformants in this study, honorary names
were given for each informant in Chapter 5 in rerheance of trailblazers past, present and
future.

Restorative Practices Provide Reparatory Refuge Naative

“Restorative Practices Provide Reparatory Refugéfie emergent theoretical premise
supported by a composite analysis of responsestiaiminformant groups for this study. In
addition, “Restorative Practices Provide ReparaRefuge” directly addresses this study’s
overarching research question: How can Restor&tgetices lower “School to Prison Pipeline”
occurrences of Black male students? Four conneatimggamated insights generated the
emergent premise that “Restorative Practices PedRigparatory Refuge.” These composite

themes are essential contributions resulting frasulkective informant voice:

1) Zero tolerance policies have racially biasectontes against Black male students ,

2) Racism kindles unacknowledged and unaddresaathtr for Black male students ,

3) Restorative Practices disarm the cycle of traton®&lack male students and

4) Restorative Practices offer Black male studegfisge to gain consciousness raising

experiences.

Chapter 5 is composed of three major componentapter 5 will open and close with a
special narrative vignette representative of theegof Black male graduates of Restorative
Practices and Restorative Justice School Modelreqpees. Following Vignette one, is a
presentation of this research most salient findimgere four amalgamated insights that formed
the theme narrative of this study: Restorative fres Provide Reparatory Refuge. Chapter 5

will then proceed to close with a closing vigneifdBlack male graduate voices.
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A Vignette: The Black Male Graduates’ Restorative $ries

The gentlemen are now arriving. As each one appesame, | am trying to guess which
school he attended before revealing his name. héhdshakes and hugs of endearment give a
sense of expectation and commitment to this cdus®pe my enthusiasm is not too overbearing,
as | am anticipating that these young men will piiaeeway for millions more to follow in the
pathways that these young men will “trail-blazetidg this week. | am now holding up the Ibo
Talking Stick in my hand and explaining to the lgrof trailblazers, its meaning and our use of it
as the talking piece for our meeting. As | shayestory of losing two brothers before their time,
| look in their eyes. | now hand over the TalkinicEto William who is sitting on the left of me.
The introductions went very well and | almost g60% accuracy with putting the right face to
the voices | recall during our telephone discussi®illiam introduces himself as being
expelled from one of America’s most disruptive mi@dchools and living in a very chaotic
community but was blessed with an aunt who alw&ysdsby him and tried her best to give him
a caring home. He expressed that his dad hasibeeison since he was three and his mother
was distracted by her addiction during most oftbén years. Similar stories of an imprisoned
parent either via drugs or institution came foryttliee conclusion of our first sharing round.

Only two young men in the circle appeared to beoayct of a “traditional family” where both
parents were in the home. Homage was given to twmtsathree grandmothers and two single
moms. Yet, we had five college students, three imgrknen having good positions and one
young man who stopped college after 2 ¥z yearsallack of funds and who is now seeking a

job.

The Talking Stick returns to my hand. So the realk is now to be done, | proceed by

stating how proud | am of each one and how | vieant as trailblazers opening better
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passageways for future young Black men to tralakk them to share their thoughts on what
led to their successful paths in life. Jose froewNDrleans Restorative Model beckoned to
speak first and the talking stick is passed to hiimse begins a litany on how his world was
filled with chaos at home, chaos in the streetsdrabs in school and then he says something
powerful: his response to the chaos was to becopsesmn who created more chaos in his own
life and in the lives of those closest to him. eJakso shared, with the circle of co-trailblazers,
his teen encounters of being adjudicated to juedmalll and how his route to prison got
intersected by a man whom he did not know. Jogg §&he man who turned out to be my
mentor and good friend, attended my court sentgnand asked the judge to send me to the
summer RisindgJp program under his care. He stated that then@idp Summer Program is
being launched at the high school where | wasdlaattend”. Jose concluded somewhat
painfully that the most hurtful part for him wasthis mom did not agree. She thought he
would be safer in prison than at home on the street the judge placed him in the Rising Up
summer program and in a group home for the sumdase concluded, “I guess the judge
thought my mom needed a break from me”. He helthapralking Stick as to say | am finished,

who wants it next. K.C. reaches for it.

The concept about chaos is resurfacing by K.C. wlsaying that schools are like a
jungle and he explains how impossible it is for @average black male to survive a typical school
where violence, random acts of harm, every maneacher for himself and total chaos prevails.
His story of dropping out of high school after tamaonths of trying in the ninth grade quiets the
room. He gave thanks to Chai Beit who heard ofleimise and brought him back to what they
called transitional ninth grade. It was a speciafgpam for him to attend, until they found a

school for him to go to the following January. CBait helped his cousin who by then was his
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guardian to place him in a boarding high schoolnele said he received great care but missed
out on his cultural training. Chailon who was sdatext to K.C. now has the Talking Stick and
he is giving an account of how Chicago Restoratieelel was once a real jungle during his
ninth grade year and how it took a fellow schookrtatbe murdered during a mob fight in front
of the school before true changes began at hiso&chte gives his thanks to Mr. Campbell who
brought big changes to the school by opening tlee®Boom. Jose signals for The Talking
Stick and asserts that the chaos is not by accluérnit is the way society designed it to be. d se
concern on the face of Blake and | ask him his gintsion this topic. Blake states that he
believes the big challenge is that too many Blaek inave no hopes and no dreams. Izayah
raises his hand towards the Talking Stick and @herg stick was passed on to him. Izayah asks
“Why is there no hope? Why are there no dreams$8 desponds to the question, “Hope is lost
due to no jobs, poorly ran schools and violenceyavieere we turn. | believe dreams were stolen
because our history is hidden from us”. Some éndincle are nodding in agreement. Others just
stare. Izayah reminds the circle of voices thatwveshere to find ways to help brothers in the
schools today to deal with the chaos because wadlrknow that racism is part cause of it. He
states what we need to do is to help schools fitdsohow to end the chaos in their schools and

how they can help their students deal with the shaaheir lives.

William receives the Talking Stick. He states hw#/old school saved his life. He told
his story of how he got kicked out of his middi&éacl and Chai Beit welcomed him in. He
further shares that he had been an ongoing problgrihey never suspended him but would
send him to the Lighthouse Program at the elemgstdrool site where sometimes he had one—
on-one teacher. William also shares that heldhwave been arrested for hitting one of the

older male teachers and whose son who was alscheethere retaliated by wrestling him to
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the ground in a choke hold. William shared, “laditional schools he (the retaliating teacher)
and | both would have been arrested and our liseklchave been very different but instead
everyone gathered in a circle for nearly an entag to find a way to deal with the chaos that he
erupted. William concluded his story with infornaoat that he had to return to the brotherhood
which this time included fathers of the studentsribxt evening to offer his apology and asking
for their approval that he gets to participate Bpacial program that will include remaining part

of the brotherhood. William reflected:

| believe that week changed my entire life. | fired the last two months of school in the
Lighthouse Program at the school’s other site Wotdays a week | spent with my
regular class and the teacher whom put me in tbkechold became my personal mentor
and he really made a difference in my life. Hegteéume sports and martial arts. |

discovered the athlete | am today that | learnexdibecause of this experience.

William held the Talking Stick high up in the as # say, “Whose next"? Then one after
the other the other men in the circle told theiriss of redemption where they either avoided an
arrest, escaped an expulsion and/or were evenetbfeom a prison sentence because of the use
of Restorative Justice. As quiet approached oufesit am thinking about those voices we have
not heard from yet: Mustafa, David and Avon. YBgit countenances are so intensely part of
the discussion. William passes the Talking Stickn® This may be a good time to take our first
break. So | announce the break and our return goesime up with a composite
recommendation on how Restorative Practices caarlawidents of the “School to Prison

Pipeline” and that we need to hear from everyorsemnt, if possible.
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The above vignette is a composite narrative ofesahared by the Black male Graduate
Informants as each shared a special story or statieom their school experience where
Restorative Justice or Restorative Practices wepteimented. The repetitive theme was that
chaos in the school was calmed and a sense ofyffamiérged. The harmonic theme was
thankfulness for a second chance. The most voeatéremerged is that one’s life was changed,
where graduation became not only a possibilitydruéxpectation for their lives. The findings
from the Black male Graduate Informants were inceonwith the four amalgamated findings

for the study overall.

Amalgamated Insight One: Zero tolerance policies hae racially biased outcomes against

Black male students

The first amalgamated insight is that zero toleeawas viewed as a racist policy and
practice which negatively impacted Black male shisienore so than all other demographic
groups of students. Specifically, the Professidmi@irmants asserted that zero tolerance policies
gave rise to the “School to Prison Pipeline” symdedor Black male students while not serving
as an effective answer to the school culture chgéle that schools continue to face in spite of its
implementation. Out of the fifteen Professiondbimants in the study only one of them stated
a view where zero tolerance policies could be aedd@. Brian Weiner, a school administrator
in Philadelphia, expressed that zero tolerancepenific school infractions such as weapon

violations and drug sales have to be implementextder to protect the school community.

| think zero tolerance policies are necessary tdget students in schools; however, |
think the consequences should be on a graduatetlds@ending upon the facts of the

case.
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Brian Weiner does not accept the full implementabbzero tolerance as many
principals and school administrators implement edagh Weiner suggests that one has to
evaluate the offense and be willing to apply a icontm punishment system in alignment with
the underlining rationale surrounding the offerid@s continuum view of zero tolerance is in
opposition to applying a broad base consequencesidn rule broken. While Weiner does not
believe that zero tolerance should be abandonedifféies that it has to be applied with unbiased
discretion. An example of Weiner’s application efa tolerance is to not immediately give an
expulsion consequence to a student coming to sehitiola dangerous gardening tool. If found
that the tool was in school for a non-violent pw@or even by accident, a consequence that
does not meet the mandated arrest and expulsiativeumeasure would be implemented based
on Weiner’s zero tolerance view. Zero tolerancecps often require a mandated arrest and
expulsion when a weapon is brought to school witlexageption. Recently, a black female
student in Florida was arrested and expelled frohoal in response to her science project
becoming explosive. The student who had no previmhavior record and was an honor
student and both her teacher and her Principal gdteg the explosion was an unfortunate
accident. Yet, the already traumatized studentstiisrrested and expelled from school based
on the rigid interpretation of the zero toleranoéqy regarding explosives in the school. Brian
Weiner’s view of zero tolerance would prevent #irsd of blind appliance of zero tolerance
policies. On the other hand, Restorative Justiestiitative Practices professionals overall
simply see no room at all for zero tolerance pefiailue to its apparent race biased outcomes.
Judge Irene Cara, a retired Chicago judge, supfiietsomposite insight that zero tolerance is a

racist policy without evidence of usefulness:
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Zero tolerance is not a deterrent in our Criminatite System and it's not a deterrent in
our schools. It feeds into the hopelessness oetatyeady without hope. It has no impact
on those who have nothing to lose...Zero toleranselols and also in the criminal
justice system are generally racist in practicaregdlack men who seldom have social

supports as their white peers, which causes digparsentencing.

Judge Cara provides an insightful view that zeterance policies fail to improve the
recidivism rate, which retributive policies wereguced to accomplish. Furthermore, because of
an unlevel playing field, Black males generally etve themselves as eventually having to
receive harsh consequence as a life factor. Ex@iectation is to receive the most stringent
punishment from administration and this expectaisooften met. According to Judge Cara both
the Chicago court system and school disciplineesystoffer harsher sentences and
consequences to Black males for comparable offearsttare therefore, racially biased systems
where Black males face inequality. A study condddiy Youth United for Change & the
Advancement Project (2011) disclosed evidenceadda punitive disbursement where Black
males were three times more likely to be given snspns than white males and three and a half
times more likely to be arrested in school tharrtivbite male peers. Informants viewed such
statistics as suggesting that zero tolerance psliare racially biased against Black male students

and/or schools are failing to address the nee@aak male students.

Excerpts from three Restorative Justice CoordisalRdCs) are representative of the
professional informants’ shared consensus thatteégcance has racially based discriminatory

outcomes:
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| think the statistics speak for “itself’. As stdtearlier, Black males are disenfranchised.
60% of the expulsions in Chicago are black maléerdfore, there will be a high rate of
these “Drop Out’s” getting prison sentences. Wehoztolerance everyone loses. If we

want to change these rates, we must change howeaiethese young men.

Like other RJCs and Professional Informants, Ali@ainpbell asserts that black men are
disproportionately impacted by the zero toleranalécp. In Chicago, more than 60% of school
suspensions are Black male students, many who wetueally “Drop Out” or end up expelled
from school. Statistics has confirmed that oneatfoof Black male students who do not
graduate high school possibly will be given a prisentence (Curry, 2011). This statistic rings
true in major cities around the United States. t&ygally and structurally, Black males are
placed at a disadvantage by zero tolerance palidiég racial implications of such a policy are
clear to Professional Informants who work tirelggslchange the outcomes of Black males with
Restorative Practices. Cynthia Bowser, a counselBaltimore Restorative Model, supports

that zero tolerance can foster of cycle of socipistice for Black male students:

Zero tolerance has a different meaning for eactasdn it faces, pending on who the
offender happens to be. Black males are harmed lmyas They come in and out of
school like revolving doors but each time they netilney bring with them even worst

behaviors than when they left. We must improvediseipline policies.

Cynthia Bowser alludes to a cycle of social injcstagainst Black male students who are
too often the recipients of zero tolerance suspengolicies, which place Black male students
out of school and into environments where additisaapension causing behaviors are often

obtained. This often adds to the exposure of Braale students to further zero tolerance
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policies and resulting in what many depict as decg€ social injustice. Suspension cycles fails
to reintegrate the student harmonically back ineadchool, which causes the students to lag
further behind academically and emotionally. Anr@asing dissonance from being a purposeful
and valued student develops to the point wherelkBiaale students “Drop Out” or are part of the
“Push Out” statistics. In either scenario, zeretahce policies are the cause of Black male

students’ unfair removal from school roles.

Another important concern regarding zero toleraadbat there are no clear parameters.
The policy is far too vague and ambiguous. Actwdo Troy Garfield, a RJC at the Oakland
Restorative Model, interpretations of zero tolemare left up to each administrator and

unfortunately these interpretations may vary adogrtb the race and/or gender of the offender:

Zero tolerance offered little clarity. ‘Willful dabedience’ is a reason for suspension. So
there are 1000 things a kid could do under thistbrmategory where suspension can be
arbitrarily applied. It's a tool for the teacherftee herself of the kid but we got to find
another way to help the teacher and the kid. Ad&wal Restorative Model, | am that
alternative. Send the child to the Restorativeidai©fficial, who will begin to disarm

the student...The Oakland School District has a agaest them because it was found
that too many Black male students received suspesis$or behaviors that others were
not suspended for. Restorative Justice was ppiace in Oakland to help correct these

injustices.

Garfield affirms that subjective applications efa tolerance policies are often
inequitably used to serve an ulterior motive of o#ing a student who is troublesome from the

classroom. The major concern that has been repsateid study by Professional Informants is
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that zero tolerance is one way to separate théledwne who is viewed as a trouble maker
from the community. Therefore, full removal froneteichool community serves as an antidote
for the already over burdened teacher but failmgddress the issues that may be the causes of
the students’ behavior. Restorative Practicesalaasic premise that in order to address a
wrongdoing, the school staff must first learn tpa@te the deed from the doer. When the staff
identifies the deed as being the doer, then thekBisale student (viewed as one who can only
be a doer of wrongdoing not as a person needingost)decomes the target of being pushed out
of the school community by every means necessaryidw the student as the deed gives the
administrators a way to meet their dissonance g lware givers to students by accepting a
paradigm that the student is not one needing hedcan be disarmed but is one who is a
habitual offender without rehabilitative possibdg. Thus, eliminating the deed/doer from the
school community is what the function and perha@nehe purpose of zero tolerance entails.
Zero tolerance then also becomes a vehicle foonlytpromoting racism but preventing
students from emotional support interventions, Whog federal law they have a civil right to

receive.

Judge Cara offers an additional testimonial regay@lack males being held responsible

for the outcomes of racism:

Chicago is one of the worst segregated and raitiss of America. What is happening to
the black male is unconscionable and the worldepad he has done this thing to

himself.

In the above statement, Judge Cara Irene exprésseditrage regarding the social

injustices against Black males in Chicago becaaseety fails to see racism as the impacting the
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Black male predicament. Zero tolerance policiesamwgewed by Judge Cara and three other
Professional Informants (Campbell, Littles and \akér) as existing only to make obscure the
cognitive dissonance that society possesses fwrrtagor role of collective racism being part of
the dilemma. The unfortunate outcome is that Blacke students consistently pay the price for
society’s wrongdoing. Russell, previously a Restige Practices coordinator and later a
principal at the West Chester Restorative Modeteshthe view that zero tolerance is a medium

utilized for exclusion as an alternative of seekinginderstand and support Black male students:

Zero tolerance policy in schools is another vehiclget rid of those with the greatest
need for help. These are generally young black wiemface zero tolerance
punishments. The irony is that the clear mesdaigesénds is that we will not tolerate
you or your problems even though our society mayldeen the reason you have the
problems. The only thing | see that zero tolerdaaa®ing is adding to the inherent
disorder that schools already deal with...Not totheethese young men are suffering,
one has to wear blinders or is simply hypocritioataying no child left behind when

they are literally kicking the out of the scenaalbtogether.

Russell was one of the leading informants who Viidig against the use of zero
tolerance in schools. He cited the fact that Blaelte students tend to be the population of
students who habitually receive zero tolerance egmsnces is his primary objection to zero
tolerance policy. Russell’'s position further sugigehat what is classified by most educators
and school leaders as disruptive or maladaptivawers are actually behaviors that should
signal to the counselors and school social worteasthe student has unaddressed social and
emotional needs. These unaddressed needs arenésrthat calls for compassion and

treatment opposed to intolerance and punishmenpldce full accountability upon the students
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and removing them from school where their desighateirce of help should lie renders zero

tolerance as a civil rights and human rights violatis well as one with racial biased outcomes.

Amalgamated Insight Two: Black male students expeénce a cycle of unaddressed and

unacknowledged trauma

Travis Hines, a graduate informant from Philadedppressed this perception:

Our greatest challenge is violence. We see itysyleere we go. When people see us
coming they expect trouble to start. If we camlfanway not to do violence or be harmed

by violence, we will be ok.

The above comment signifies essential findingdZid)ence cultivates trauma as a lived
experience for Black male students and 2) Blaclesibhve accepted a racist stereotype of being
a menace to society and that this erroneous igidmas to be reformed. Young Black males hold
themselves accountable for the problems in thefraanity due to the continued message that
they are a nuisance and this message is recewadriearly every venue they associate with.
Violence has been identified by Professional Infants as being the basis trauma for Black male
youth. Erroneous self identity has been identifigdProfessional Informants as one of the causes
of trauma. Therefore, Hines’ message supports ibiegsional Informants shared vista that
trauma is often part of the daily lives of Blacklmatudents without their understanding of it.
Caretakers (educators and parents) of Black médesganerally do not understand or

acknowledge the trauma in the lives of Black méalelents.

What makes this problem more challenging is thhosls themselves may be considered

part of trauma inducing factors for Black male st as well. Ruth Brooker, a retired
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Philadelphia teacher, noted that both racism abased sense of feeling devalued is a basis of

trauma for Black male students in school:

| taught for 36 years and | saw firsthand yearrafear, Black males come and leave with
the look of despair in their eyes hidden by thegtolook. Every black male has racist

realities and to know that has to cause trauma...

| believe one of the reasons the dropout rate tagh for Black males is that they
eventually just give up. Their overall high schegperience tends to be negative and just
plain difficult. They are given very little encogement to stay in school and rarely find
any empathy or kindness in that environment. It ttaeir mere presence can be an
annoyance for some staff members. After a time Hoegpt what they believe is

inevitable and just leave. It is difficult to steyrere you know you are not wanted.

The experience of being devalued and unwelcomexh astegral member of a school
community can cause emotional trauma for any stuéwever, when this is accompanied
with enduring community based trauma, Black maleents face multiple peril traumas.
Multiple exposures to trauma make it more plausibieBlack male youth to embrace the
erroneous self-identity of being a menace to sgpclénfortunately, they often become that self-
fulfilling prophecy. According to Camaron Joel, ad®rative Justice Counselor intern from the
New Orleans Restorative Model, to know you arewenited can be an added source of despair.

Camaron Joel asserted that to experience abandomyenause of trauma:

Re-occurring involvement in violence has somethiondo with trauma but their (Black

male students’) trauma is also due to a senseavfdaimment. To go to school where it
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seems no one cares and spend a large part of ggwrith this thought being reinforced

show how the schools themselves are part of then@eBlack males experience.

Routinely foreseeing problematic involvement antdkmowing what kind of harms may
occur to one’s self or someone one knows indicatesxistence of sustaining chronic trauma.
Trauma scholars (Rich et al, 2005) suggest thatiBiaale youth live with hypervigilance due to
having a sense of anticipation of violence. Hyjglance is a state of arousal and has been well
described as a symptom of Post Traumatic Streswds (Rich, et. al., 2005). In order to
address the trauma Black male students face,fdedings of abandonment as well as
hypervigilance must be replaced with a sense afrgehg and well being, which are guiding

attributes of Restorative Practices.

Failure to address trauma faced by Black male stisditen leads to added trauma
causing behaviors. This perspective leads to tbenskamalgamated insight, which argues that
racism is an underlying factor of trauma relatio@tack male students and that it is often
unacknowledged and unaddressed. When behavidngrdtuce trauma are not addressed, the
behavior continues to recycle into additional betwvthat create more traumas. Quincy
Whitaker, RJC at the New Orleans Restorative Maafétred a parallel explanation similar to

that of Ruth Brooker’s description of trauma andd& males:

The role of manhood being stripped away to thetbist your reality is anticipation of
violence, prison, trouble of some sort; whatevanes first is traumatic. This daily

trauma is not addressed at most schools.

Brooker and Whitaker assertions are in alignmeti withesis that Black male youth has

an ongoing encounter with “Common Shock”. The té@ammon Shock” was coined by
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Kaethe Weingartner (2003) to describe the naturdleanotional responses that are produced
when one encounters violence. For Black male stgdéns common, because it happens to
them collectively and routinely. It is a shock, dese whether their response is aggression,
anguish, distress, depression or disrespect,atiftheir mind, body and spirit. When a
shocking occurrence in someone’s life can beconteyao day occurrence or expected
occurrence, the person lives with Common Shocke¢lvig trauma. Graduate Informants
mentioned the possibility of being harmed, killedroprisoned as a reality or expectation that
one cannot ignore. Having such thoughts regulargdicative of a person who has learned to
co-exist with trauma in their daily living spaceetyit is the individual’s response to this trauma
co-existence that will often determine how deeply young man'’s ability to navigate without

increasing the level of trauma in his life.

In summary, trauma results from the constant negddictors that Black males very
often face in their communities and have acceptatkoship of them as part of their identity and
their destiny. According to the Professional Infants, trauma results from a number of
different sources, including: 1) collective injugtiand historic discrimination, 2) chronic
exposure to violence, 3) family challenges andiéptity issues. When unacknowledged and
untreated, those enduring the trauma participabeiaviors that can add more traumas to their
lives. Overall, the collective voice of Restoratilustice/Restorative Practices Professionals is
that school staff customarily views trauma adapligkaviors as punishable deeds opposed to
treatable symptoms; however, Restorative PracRcegide Reparatory Refuge to reverse their

mistaken and inhumane paradigm.
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Amalgamated Insight Three: Restorative Practices diarm the cycle of trauma for Black

male students

The third amalgamated insight offers solution ® pinevious amalgamated insights or
composite themes. Restorative Practices offertetety to address wrongdoing where zero
tolerance policy is replaced with a discipline ptaat is constructive, ethical, fair, inclusive; re
integrative, tolerance of individuals and respectdll members of the community. In addition
while we learned from the second amalgamated ih#git Black males encounter a cycle of
trauma that is unacknowledged and untreated, ResterPractices has daily rituals and

attributes that begins to disengage the traumaecycl

A retired judge of Chicago provided this perspeztiv

There are so many levels of implementing Restogatiistice in your schools; however,
the minimum level is to find an alternative to mftstudents out of school and begin to
help bring students back to schools that are hepltes for them to be. Graduation
from high school can happen and it is happeningwdodool administrators and staff
become as passionate about saving students asakhpléll is at Chicago Restorative
Model School. Many models claim to be Restorativeibsuspending students is highly
practiced without layers of interventions precedinghen the school officials are

retributive not restorative.

Judge Cara emphasizes that the most basic el@hBestorative Justice/Restorative
Practices is to find alternatives to the out ofcsftonsequences that zero tolerance employs.
Reliable Restorative Practices models offer anyasfanterventions prior to suspensions such as

providing opportunity for reflective apologies, p@eediation, conferencing to establish a shared
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repairmen plan, community service and other agrgeh ways to make amends, reintegrate the

student and move forward. A perspective from a eelor in Baltimore states:

Restorative Justice is creating strong communitésng a cycle of empathy and

accountability opposed to a cycle of discipline andishment.

A Restorative Justice Coordinator in Oakland aféidn

Committing to address wrong doings in school aatiehiship violation not a school
violation gives everyone the lenses to see onéhanass a valued human being in the

school community.

The counselor and Restorative Justice Coordindter a different way of thinking when
rules are broken. The focus is relationship bugdiesponses to wrongful behavior. Most
implementers of Restorative Practices find thatrwatationships mending are the focus
everyone involved is more wholesome at the endthEtmore, when there is a need to separate
student from the community, Restorative schoolddfs generally aim to do so using an in-

house suspension format. A teacher in Pennsyhsiaieed,

Restorative Practices teaches them to change lendesw they see themselves and the
world. We all change lenses about ourselves and@uamunity. We learn to do things

different.

Restorative Practices endeavor to replace how emergpeaks to one another. In house
suspension formats offer an excellent opportumityave purposeful conversations with the
student. Jones further expressed, “RestorativetiBea involves relationship building and

purposeful discussions ongoing day in and day out.”
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A retired teacher of the Philadelphia shared amotlagy of Restorative Practices change

how things happen at schools:

Until Restorative Practices, | was too aggressivie blid get the students to listen but no
feeling of Respect. | spent years in the clasarbeing called somebody's "B" and
would go through the roof when it happened but WR#storative Practices the students
and | beganto deal with one another differently. Neither nggeession nor theirs were
any longer needed. | believe it is very miikl the quote, "you're enemy is someone

whose story you have not yet heard.

Too often in urban schools, there are cycles ahifidrverbiage exchanges between
students as well as staff and students. The kingdfiage exchange can cause trauma to all
involved. It often leads to a punitive measure nes by the student who may participate in
such an exchange, even when a staff member maypnaveked such a discourse between
them. Restorative Practices tend to transform the &f conversations held between students
and between staff and students due to the new facuslationship building as an ongoing
guest. When one places “relationship buildingttesmost critical part of a community’s
function, the community begins to value its fellovembers. Wallace Rosario expressed how he

views Restorative Justice at the Oakland Rest@aiwdel School:

Restorative Justice is like the balm between tbéewce that could be but instead the
student is faced with compassion, empowermentprespility and reconciliation.

Instead of perpetrating a cycle of violence andrra, Restorative Justice gives space to
sow a different kind of seed. It ends the practtbes grow more traumas and creates a

culture about learning about self and rebuildskimig about self and their community.
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Rosario teaches at a school where the racial deapbaps are primarily both Latino and
Black students. He shared his first hand expeeieagarding racism against Black males while
growing up in New York. He applauds Restorativstibe because it has no color lenses and
sees everyone in the community regardless of gasrdaice as valued members of the
community. He believes this happens with the c&roediscussions where trust relationship
between participants are created and sustainetbridege Circles are therapeutic. As one
person shares his story, others in the circlelv@din to learn of a new characteristic of the
sharer and each participant builds empathy foramm¢her. Empathy is an important key to
relationship building. Empathy also helps to preymotential arguments simply because the
person got to know a deeper side of the other iddal. Also, by telling your story the sharer
releases bottled up pain and anguish and the siesisrvalidated as a valued person. Jones, who
is the RJC at the school, had one statement thagsated through the interview and that

statement was:

Building relationship is time consuming but it repés the time spent on diffusing fights.
If school leaders are doing anything outside of imgkure relationship building is
happening in their schools, they will spend twisarauch time restoring them or doing

things to make them unredeemable.

When school leaders fail to see the significanceedétionship building”, their school
culture suffers due to disconnect between studstaf,and overall school community.
Community is made up of people. When people irciramunity begin to see value in each
other, connection between the members of the contyneimerges. Relationship building is
required for community building. The need for redaship building and community building in

most urban high schools is evidenced in statentgngsgraduate informant who shared his
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private story on how his school began to buildtreteship with him from day one and his value

for having Black male mentors:

At Chai, | had helped from the first day we gothe school. My mother was outside
watching us in the school yard and a student fronciass called her a “crack-head”.
This made me really angry even though they dicknotv it was my mom. So | refused
to go to my class. The Assistant Principal had m&dhis office and then he got me to
tell him why | would not go to the classroom. &kked me for permission to share the
problem and then the boy who said this and anadamher came in the room. She told
us a story about her mother being on drugs andhasd it was for her. She let us know
about things that she later learned about her mditlaé made her so sad because it was
not her fault that she suffered like she did. éwrmy mother suffered a lot too. The boy
who called her “crack-head” shared that he had dddicts in his family too and how his
uncle stole from his mother. He apologized to me \&e shook hands. We were asked
to keep our stories in the room and | believe weidl From that day, | knew Chai was
the best place for me to be. It was my escape tharea school. The adults really cared
about the students. There was many Black maléthttftreated us like their little

brothers.

The collective voice of Black male graduates exmadols as being havens for violence
and chaos before circles arrived. When Restor&raetices was implemented at their schools,
the school climate changed to a calmer and friendlthool community. This viewpoint was
repeated by several Graduate Informants from sehbal changed to a Restorative Practices
centered school. Prior to the change, schoolsreqmed manifestations of unaddressed trauma

(chaos/violence) or behaviors that cause additivaama in their environment. Such a cycle
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often leads to a series of suspensions, which torynBlack male students lead to expulsion
from school. One quarter of those expelled frorwbo dropped out of school were found to
enter into the prison system. Contrasting this agenRestorative Practices addresses the
unacknowledged trauma and begins to transformehaiors that lead to “Push Out” and

“Drop Out” outcomes. In doing so, Restorative Acas begins to dismantle to the “School to
Prison Pipeline” for Black male students. How dsfReative Practices improve school culture is
what this study aimed to explore. Answers to thieggion can be gleaned from an array of
queries. When questioning a graduate informant@stdrative Practices helping to end violence

and respect syndrome, the answer give rise to Reiste Practices overall:

| am not sure circles can change that (how Blaclesn@spond to being disrespected)
but schools can teach students how to respectsosioethat they will not get in the
position to have to fight or face violence. | bek we learned some of that at Chai Beit
Restorative Model by having ground rules we (Blate students) made for our class
on what was allowed in conversations. One groufelwas that you cannot talk about
someone’s mother and that we cannot say thingsmbiald bring another brother down.
When we broke any of the ground rules during thekyeve had to go to Friday’s
Reminders Room while everyone else was at Expregsits Classes. In Friday
Reminders Room, we had a chance to make corredaimh§ix the problems our

behaviors caused.

Camaron, counselor in New Orleans, offered a moaepth explanation of how

Restorative Justice heals trauma:
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Restorative Justice begins with prevention circléss is where the social and emotional
learning takes place. Students learn strategigs @i Re-thinking their action. What
other response could they have taken that would hawided the place where the action
has now taken them. Most of all, Restorative dastiill teach them how to develop

ownership over their actions and learn to oversee ¢thers impact them.

Restorative Justice is actually the component istétative Practices that responds to
rule violations; however, the objective is not teasure punishment in terms of meeting the
severity of the infraction. The purpose and gedbiemploy a process that will help all involved
to help the offender, the victim and the commuiotyearn a positive lesson from the mistake
while the offender will be held accountable and W given the opportunity to share in how to
make amends for the infraction. The process regugspect for all involved and to keep the
student as a valued member of the school commuhiilg having the student do what is
necessary to repair the harms that he caused.usetor in New Orleans stated, “Restorative
Approaches provide practices that repair emotibaains.” The Chicago retired judged asserted,
“It restores harmony even where it may have neeére existed”. RJC, Campbell explains that
while Restorative Justice can repair the harmsrasire relationships, prevention via

relationship building is the best practice:

Talking about what is hurting them is the firststewards healing. We begin to get
acquainted with the students by sharing storiestorg skits and life scenarios. The
salutary safe space in circles brings healing lopathg those in the circle to talk and
begin to see with new lenses and then they (staffstudents) begin to seek outside
sources to join them in helping to meet their ne®#storative Justice turns the

classrooms and the school into a safe place faviggpemotionally and academically.
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The daily circles help the students to know otlware about them and they learn to care

about others.

Restorative Practices is not a specific scripalbschools and it is noticed that different
schools employ its ritual practices differently.wkver, opening each day with circles where
students “check in” during homeroom is the standdwel that schools with the greater
improvements noted have extended homeroom scheutesvide time for daily “check-in”
circles. Schools have dedicated as many as five alyomeroom circles while other schools
only designate one day a week to this importanatior practice. Greater school culture
improvement is reflected with the more frequentli@pgion of circles. Rosario further shares

his strategy to getting his students to begin tloegss.

Listening, Prodding, and Caring. The whole idetibsten to their stories. They want to
share them because getting some of the storig® soimeone who they trust and
someone who they can feel his or her empathy.i$tasvay it cleanses them and then
traumas gets less. Talking, talking, talking se@mise the healing part of Restorative
Practices. We realize that there is no issuelmadunction more important than

building relationships with our students.

It has been noted that schools where daily cirelests, there is lesser need for
Restorative Conferencing. Therefore, homeroomesraind other conversational circles are
prevention measures that are instrumental to oglshiip building and decreasing disruptions. A
decrease in disruptions, improves school cultureriing the cycle of trauma at schools. Paul
Brown attended a school where Restorative Pracivessmplemented and later he became a

counselor at the school. His shares:
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| know Restorative Practices already helps to tleakmotional hurt and isolation that
trauma often brings. When trauma happens to a pensy feel that they are alone and
no one knows their hurt and pain. Even when it settvat they are part of the group or
gang, emotionally they are isolated and cripplemn& students feel trauma in so many
ways. Being cursed at your home before even leaydog house can stir trauma that is
not even acknowledged by the student himself. Tiseaéso a political trauma that a
student can face when they feel they have beertadhagainst or wrongfully treated by
authorities. These feelings that stir trauma aedgmored where there is no process in
place for students to share their issues, comglaamger, hurts and frustrations. Circles

are this process.

The use of circles for the most part speaks t@athef Compassionate Witnessing. In
Compassionate Witnessing, those in the circlerligtethe stories often involving witnessing of
violence or violation of someone’s rights. These ba painful to share and to hear but the
listeners often help transform the pain or traumadknowledging their sorrow and validating
their worth. Compassionate Witnessing can alsolugvassisting the sharer of the story in
finding ways to reframe or redress the event assne needing to be addressed. Circles are the
mainstay of Restorative Practices but there ismdimoum of circle practices that are
implemented. Homeroom circles are on one end ofdménuum while an official Restorative
Justice conference is on the other end of the mounitn. The story shared by Maurice gives an

insight of a Restorative Justice conference bempgleyed to address a more serious offense:

....Different teachers and students shared how tleplbout what had happened. Then
the teacher that | punched told me how he taug26oyears and never had a student hit

him. He asked me to explain why | got so angry with. | really did not have a real
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reason and | told him how sorry | was. My aunttstdrcrying because she was
embarrassed and fed up and just knew | was goibg tacked out of another school.
The son of the teacher that | hit was the one wWiuked me. He told me how he felt
when he heard about his dad who was an old mag Ipeinched in his face by me. He
apologized for losing his control. | felt so badld cried too and | told them both | was
very sorry but | was just out of control that dalhe principal hardly said a word. She
just let everyone who was involved share theirifigsl Eventually, she asked how this
problem can be fixed. She stated that she foundgram that | may be able to attend for
one year and the school would be willing to paye phogram was called Vision Quest
and it was very expensive. | asked if it was pdeditr me to graduate with my class.
She turned to the staff and students in the cfatl¢he answer. The teacher I hit said he
wants me to graduate with my class but his somrinqpéed and proposed that | attend
school at the Light House and that he would tuterafter school to be sure that | kept up
with the school work. The principal stated that nee/have to come up with a plan so
that | could make it to graduation from the 8thagra She asked me what | think should
happen. | asked her if | could finish the yeathatAlternative Site. At the end that was
the plan, except | got to join my class for all 8tlade activities and “Friday’s Expressive

Arts” day. | believe this is what turned my whtife around.

Many Restorative Justice Coordinators and Rest@&ractices counselors shared
stories of the “tough guy” at the school being ¢ine who are among the first students to benefit
from Restorative Circles and in more serious c&storative Conferences are used. A
Restorative Conference is the most intensive leielitervention offered at Restorative

Justice/Practices schools. It is this level ofvation that should precede any displacement
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consequences such as suspension. When a serimgdemg occurs, all involved persons are
gathered in a problem solving circle or conferetie is preplanned by a facilitator. If proper
procedures are followed, the facilitator meets weiéich person that will participate in the
conference, which includes parents, staff memlistusients who are involved. Rosario further

expressed:

| have seen many transformations but not all ifegerlt takes time and you have to trust
in the process. When the adults trust the protiesstudents progress through much

better. The students emerge with brighter charmeldd.

Rosario offers his perspective on ending practicasdo not work and terminating
polices that recycles the problem. Rosario remusithat things do not just suddenly improve
but improvements require implementation of the pssc Those who trust the process
implements the process more accurately and contlisteRestorative Practices will require staff
members to begin to wear different lenses to seethey view infractions of school rules.

When staff members begin to move from the mindsathreaking rules require punishment to a
Restorative mindset, then progress will take pfacall involved. Restorative mindset helps all
to see that the one who broke the rule needs sujmgorted through a process where he can
acknowledge his error, hear the harms that the eagsed and is empowered to talk about how
to repair the harms that the error he caused. Y\ pectical response that supported the above
responses is by Carita, long time teacher in Pévaisia who contended that the operative
action is Compassionate Witnessing with her stuiele8he listens to their stories, giving them
ample time to talk about what bothers them. Caevt@aled that there was no panacea for her as
she worked with students who have been adjudidate¢de Courts and provided a very

important comment that was unique from other edusaind counselors:
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Restorative Justice is not magic. It can be verg. hiehave only four classes of four
students a day and they are very challenging stad€his year is my most challenging
year. | thought that maybe it is not for everydetiot. Some may come too out of control.
Yet, if you continue to believe in the process &mdt the process, before you know it,

the students and you begin to change.

While the evidence is overwhelming that RestoraBvactices when applied properly
offer Reparative Refuge, Carita reminds the re#twrthe process is not magical but requires
patience and persistence and commitment. Thiy stisd noted when comparing the four high
schools where Restorative Practices was implemetitatithe most successful implementation
requires a Restorative Justice Coordinator to tisgte full time to oversee the program, support
and encourage and train teachers and staff andgiltbdsitical relationships with students and
most importantly being able to provide the RepaeaResources for their students, which for
Black male students should include culturally rectiriculum and mentorship programs where

possible.

Amalgamated Insight Four: Cultural Restorative Pradices repair the harms

transgenerational trauma

The final amalgamated insight highlights the comn¢Beparatory Refuge” in the
emergent narrative theme of Restorative Practicegid® Reparatory Refuge. Restorative
Practices in schools was described as processgwtivide Black male students a safe place that
calms the chaos and reconciles harms of transgenabtrauma as well as contemporary

trauma. The concept of transgenerational traumavaadng views by Professional Informants.
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Quincy Whitaker, the expert informant from New @rie gave an example intrinsic self-view

that has impacted generations of black males.

The castration of the black male is our greatealiehge. The image of all black men
even, those on Wall Street, to be violent is pemeasBlack males must adapt to a world
that sees them as corrupt and criminal and marck loreale youths live up to the racist

stereotype of them as each generation appearrease in violence involvement.

According to Weingartner (2003) “violence occursentthe social system itself exploits
some people to the benefit of others, producingstme kinds of harms, but to classes of
individuals. This kind of violence and violationaften invisible to those who benefit and the
causes of harm may be invisible even to those wiffersfrom them”. While Weingarten
suggests that treating trauma due to collectiviatiam is to first understand the violation’s
effect, Garfield suggests that healing the traveagires teaching Black males how to deal with
racism is one method that will help them heal fitberir trauma. Garfield adds that trauma is

related to both poverty and racism:

Poverty and racism are catalysts to trauma and@umunity is embedded with both. So
yes, Black males feel it each day until they ldaow to address it no longer as the culprit

or the victim.

Moving Black male students from a victim or villggaradigm of self to a young man
gaining a sense of his authentic self is the pyngaal of Cultural Restorative Practices. This
occurs by providing guidance and experiences th@tlee cycle of traumas often rooted in
collective racism and offering reparative knowlead@self, right to be heard and accountability

for decisions in a wholesome curative environme&hus the thesis of Restorative Practices as
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Reparatory Refuge emerges as the culminating tleempeemise to this study. Garfield affirms
that racism, which poverty can also be associaféd 18 an underlying factor behind the trauma
that Black male youth may experience. GarfieldHer affirms that Black male youth sees
themselves as the perpetrator of their racist ¢mmdas well as the victim of it. A graduate from
Philadelphia gave his thoughts on how Restoratraetizes helped re-shape their mindsets from

victims to valued humans:

We did not go into circles all the time but I likdte brotherhood sessions we had almost
every week. We talked about things that were rdledaeblack men surviving in the
world. | also liked being able to go to the deamvhoever you think to tell them your

problems and they would listen.

Numerous comments by both professional and Gradoftenants noted that cultural
mentoring in correcting their erroneous self-idgndis a collective was very transforming for
Black male students. Some responses reflectedgamant that Black males have accepted a
wrongful identity due to mis-education resultingrfr collective injustice, stereotyping and
disenfranchisement. All informants support thenpee that Restorative Practices helps to
change this by infusing cultural and historicalieimment to repair harms of racism. Professor
Little, an RJ Expert who is formulating the New ¥X&ultural Restorative Practices Model,
offers the following answer when asked if the remdag involvement of Black males in

violence causes them to experience trauma:

Your question is a light reflection of the intendegect and layers and layers of trauma
that our young brothers face day to day. It hkeridaheir entire inner identity away from

them. The problem is that their teachers and sobibiclals do not see this problem of
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generational traumas that did not just begin vh#mt but began long ago with their
fathers, grandfathers, great grandfathers and solair parents do not see this problem
of generations of trauma effecting their sons &y themselves do not have a clue
about trauma. Everyone sees the young brother Itiegngroblem, not as a young person
having a problem that developed from the cradlevaasl carried into the schoolhouse.

Until it's dealt with, the problem will eventualfynd its way into a prison cell.

Professor Little gives a very compelling accountvbat happens when trauma is left
unacknowledged and untreated. He asserts thabtheesof trauma does not begin with the
violence in the streets facing Black male youthibwt culmination of traumas that is passed
down through generations of Black males dealindpwatism. Intergenerational or
transgenerational trauma is used by some traun@asstio explain violence in the Black urban
communities. However, there were conflicting viemigen it came to validating
transgenerational trauma as the reason for thengel Black males encounter in many urban
communities. Findings indicate that while all Pssi®nal Informants overwhelmingly agree that
Black male students encounter racism and traurtteeinlives, there were three groupings of
opinions regarding the role of transgeneratioralrtra being a lived experience for Black male
youth. The three views were unfamiliar with tragsgrational trauma (3), disagree with
transgenerational trauma theory (4) and agreetvatisgenerational trauma theory (8). Three
informants proclaim that while racism is an undiedycause of trauma for black males, it does
not excuse or explain their behavior. One informasists that the argument of slavery being
the problem with African America predicament musd &ut dealing with racism is imperative.
The other two informants who did not agree witmsgenerational trauma are shared below.

Brian Weiner, school administrator in Philadelp&igressed:
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No | do not think this is true because look atdffeient black kids. They are not in the
streets doing the things that the poor inner diig lare doing. | believe this all has to do
with poverty and with poverty in all ethnic groupisey had violent gangs in the Irish

Ghetto, the ltalian Ghetto too.

Weiner’s objection to the acceptance that traunug@a by racism is passed down and is
why Black males are dealing with violence in urlsammunities is fostered primarily on his
thesis that pervasive violence is in communitiegemtpoverty is high. He contends that racism
causes poverty and poverty cultivates greater timechisement of Black males. The larger
concentration of discontent young people, the grgaatential for crimes and increase the level
of violence. He asserts that this is no diffetéan when other immigrants migrated to urban
communities and experienced similar disenfranchésgntompacted concentrated communities

and violence.

PR also questioned the validity of Intergeneratidmauma:

If Intergenerational Trauma means that our problerday in terms of youth misbehavior
extends from slavery, racism of hundreds of yddraye to ask why did our grandfathers
who were more connected to the open violence netalence against one another as we
see in my generation today?
PR made a valid point in that it was rarely hedrganing Black males killing one
another three and four generations ago. Theretioees appears to be some level of error in the
Intergenerational Trauma theory according to R-Hewever, the question was posed to Littles

who strongly supported Intergenerational Traumalsech. According to Littles:
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While Black on Black crime was forced upon sla\&ack on Black crime was not
prevalent in early Black communities following emgment or during Jim Crow years as
it has been seen during the Black gang culture theepast four to five decades. When
racism was overt, Blacks galvanized to support@otect one another. Today, racism is

covert and Black males now see themselves asdivwirenemy.

What may need to be considered also is that traamdaesponse to “Common Shock”
has different ways of being released and is infteensocial and political landscapes of the
different generations. Media was a primary inflceover 20 years ago and for this current
generation, social media will have an even graafkrence on how individuals respond to
untreated trauma. As violence in the media in@eéathe community violence increased. One
other consideration is that as the nature of rasianes, the nature of response also varies.
During years of rampant open collective violencé bigotry, Black response was self-
preservation and there was communal working respdiitse racism was so blatant that it was
transparent as who the enemy was without confuflaning years of covert racism, the enemy
was no longer as obvious and by Black male youtleating the identification as being the
enemy may have caused the response to racismngehaere they view one another as the

opposition. These kinds of responses to racismiregerteaching and reframing vistas.

There was one insightful view offered by a RJC mdago on the topic of

transgenerational trauma:

There is no way | can ever understand what our gtoce went through. When we speak
of MAAFA, | have no idea of what they really wehtough. | do know there has never

been an opportunity for our people to heal consigdoeing part of the worst genocide in
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the world. | believe it could be also from coma lost of rights and opportunities.
Being pushed out and dropping out of schools igtkatest civil rights trauma to Black
males today. We have to remember that it was whseph was put into the well only to
be accused of one thing to another but at the erftebled and saver his own family.
There needs to be forgiveness and healing. We douttis for ourselves. Restorative

Practices is the well for healing.

Eight out of the fifteen Professional Informantsesgthat when trauma of Black male
students is recognized and addressed, the viokmtether related trauma outcomes will
diminish. This perspective is in alignment withnsgenerational scholars. Transgenerational
trauma is another form of trauma that has to baidened and addressed. There is a noted
difference between trauma scholars and transgemeabscholars. Trauma scholars only see
immediate or current experience of trauma opposahhsference of generations of trauma
contributing to the predicament of Black males. Wheked, what was the greatest
accomplishment that Restorative Practices (Resteraustice) has on Black males, an expert
informant from Pennsylvania offered a poignant \pewmmt that was supported by the overall

synopsis of the responses.

Restorative Practices repairs the harms that thileliaas done against Black males and
black females too for that matter. Not only doytiget daily therapy in their morning
circles but it (Restorative Practices) turns theador them. 1 lost count of the times, a
young brother would say to me, nobody ever caredialmy opinion or | never knew that
about my people before, or that | never realized iy ideas could change how things
are done. They stop seeing themselves as troobleduble makers but begin to see

themselves as problem solvers and worthy men.irdhg is that in Restorative
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Practices, we teach students to repair the danmag¢htey caused others but the truth is
that Restorative Practices in itself is repairing historic harm that was done to their

great, great-great grandfathers because they carend the cycle.

Russell's statement infers to the concept of réarawhich is a guiding principle of
Restorative Justice. Reparation is a concept tgatvarnment or a society must provide some
form of repayment for the damage, which the govemi’s policies and practices or other forms
of collective injustice have rendered against aigrowhile many advocates of Reparations for
black Americans focus on financial compensationddfeell, 2007), there is a wealth of studies
now asserting that a more effectual form of repanat to repair the actual harms done
emotionally, psychologically and culturally becatisese kinds of repairs empowers the
individuals in the group to overcome other hurdts Greiff, 2006). This can be referred to as
Symbolic or Holistic Reparations, which also stgiek that the discriminatory practices and the
racist policies that lead to the harm must end @fdaadl, 2007). Holistic Reparations opposed
to Financial Reparations offer benefits that amedforming to the receiver and is parallel to
Restorative Practices in that both require thaicpes that produces the harms by schools, courts,
companies, institutions and government to be teateshand not replicated again. Professional
Informants demonstrated by their sharing of stdiies Restorative Practices provides
reparations for the harms those generations ofrtaaltave caused Black males. Restorative
Practices (Restorative Justice), according to sévefessional Informants of this study, offer an
array of practices that repairs the harms, fostecsuntability, and gives Black male students
voice and corrective self-vision. It may be fountéresting that Camaron Joel, the counselor
informant from New Orleans offers insight on theajest challenge for black male youth has a

meta-cognition focus:
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The black male internalized the oppression aghinst He sees himself at fault for his
lack in every meaningful measure of success... Tleecommon denominator of
everyone who experience trauma of any kind isahats dignity is injured. When you
are treated unfairly, it hurts you and chips awayrf your dignity as a human being.
Restorative Approaches begin to restore the digfistudents just by hearing their

stories every day.

While Restorative Practices does an adept jobaafiging students with decisive social
emotional intellectual development skills, there also models of Restorative Practices that also
adds a cultural-historical component to its implatagon. This model is referred to as Cultural
Restorative Practices. Cultural Restorative Peastis implemented as Restorative Practices;
however, it purposely restores African or Native é&ioan culturally-centered historical truths
and cultural awareness. Promoters of Culturald®asve Practices see this as essential to repair
the harms that transgenerational trauma and rdwésm caused. Cultural Restorative Practices
offer reparative skills that help Black male stuesvercome poor self image with cultural

knowledge and corrective history.

Steven Russell shares how Restorative Practices r@fbaratory support to Black male

students:

There are numerous ways that having a Restorataai®es Community helps our
brothers overcome trauma has recycle through geoesa First of all, experiencing a
community that seeks the truth about a problemthatvalues their contribution to
solving the problem improves how they see themselMéen what we have to do in

Black institutions and communities is to beginetetl stories that reclaim their true
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histories. You know the cliché is true that utii lion tells the story, the hunter will
always be the hero and the lion, the villain. Vdgénto begin retelling the story from the

lions’ experience.

Informants also spoke of curriculum addendums wiAdriean culture and African
American history are incorporated in their modelatidition, responses by most Black male
graduates placed importance on having Black malgong at their schools which gave them a
sense of family or brotherhood. The term “Refugeieeged to symbolize an altruistic haven or
safe house where social emotional skills, cultavedreness and transforming life skills are
perpetually imparted to both youth and adults.m@lell shares his experience with

transformation of students when immersed in Culteestorative Practices:

When they arrive, they are often one step fromoprend they know this. They come in
with knowing prison is only a matter of time butmyaimes they leave with college as

their next step.

Cultural Restorative Practices offer reparativéiskinat help Black male students
overcome poor self image with cultural knowledgd earrective history. Cultural Restorative
Practices (Restorative Justice), according to s€vefessional Informants of this study, offer an
array of practices that repairs the harms, fosteceuntability, and gives Black male students
voice and corrective self-vision. Restorative Bcas Provide Reparatory Refuge indicates that
when Restorative Practices are in place, schoalgrbe places where the harms of racism are
beginning to be repaired, where practices that rsuglents such as over use of suspensions are
terminated and where new practices that healsaha done to students are instituted. As Troy

Jones passionately petitioned, finding one’s autbaelf is his main mission with Restorative
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Practices. Cultural Restorative Practices helpsiwove layers of erroneous beliefs and restore

mindsets that will allow Black male students to egeeauthentically.

Vignette 2: Restorative Practices in Action

Our Circle of Trailblazers is now reconvening fdiral session. | asked David to begin
our circle and handed him the Talking Stick. Dasaid he never really knew about Restorative
Justice or the term Restorative Practices untivideo came out about West. He explains that
he knew the new process as “Circles” and he cr&t$C as the group that helped him and
many others deal with ending the chaos. He statdvhen he arrived to high school, it was so
chaotic that that they spent more time at firdglbkecause someone either pulled the alarm or
actually started a fire at least three times a we¢d says teachers getting hit happened a lot
during his ninth grade year and the administrajish got rid of the student who did it and
suspended the students who curse at a teacheeatdh them in any way but it never stopped it
from happening by someone else. David went omydlsngs changed in tenth grade when the
new principals arrived to the school. They brougin Circles” with them and they helped a lot
of the students. Avon nodded vehemently as to BADTALLY AGREE” while reaching for
the Talking Stick. Avon hesitated for a few secoadd then he simply said, “David is right but
the sad thing is not only was she removed fromsghpol two years later the whole staff was

moved and the circles left with them and everythirgnt crazy at West all over again.”

K.C. has the Talking Stick again and says, “Foritm&s going to a school where the
people really cared about me. My middle school avaafe place | looked forward to going to
because home was like insanity for me each nigllatving a mother on crack and my

grandmother being very sick was not easy. Hadtibeen for RH, Inc., | do not know what
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would have happened for me. K.C. continued toestiaat there were all male classes and all
male teachers for those classes. He stated thss thachers took them under their wings. They
became my family. It seems that Mustafa is verpimed silently. | then asked Mustafa, if he
had any thoughts on any of the discussions. Masesched for the Talking Stick and Izayah
passed it to him. Mustafa stated that he agreddmost that was discussed because his life was
once very chaotic too. He shares that K.C. wasifiate to have so many men working with
their male students and that he believes thatbeillhe greatest help for Black males to succeed
and graduate. He went on to share that he isrilyeod his mother’s six sons thus far who
graduated high school and he had four older brstaed two of them are in prison. His
description of his mother on his Graduation Day wa&y moving. Mustafa was holding tight to
the Talking Stick as though he had more to sayhbatould not begin to express. He began to
talk about the RJ Coordinator of his school whonstdta is convinced is the only way to help
Black males is to have Mr. Jones train men to gotime schools and work with Black male
students as he worked with him. Mustafa decldreretis no student in the country more
difficult than he was and that when he got outreggn, he was sent to Mr. Jones’ school. He
says that was the greatest blessing of his lifeth Wumility and pride, Mustafa proclaims, “Mr.

Jones saved his life”.

| began to think of how many times | heard thatregpion during this, thus far, three
hour conference. It's time now to bring things tooaclusion. | reach for the Talking Stick and
appeal for our composite. We shared our storiesgi'@ because of these experiences, now
what does it all mean to those who want to dupdicatr successes? William answered, “It

means that we need school leaders who are willirsgand up for their students like Eemah
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Hephzybah did when | was nearly had my first ariregite 8" grade” He then proceeded to

share his in intense story:

| got into it with a classmate who bothered mecabsl. On the way home, | beat him
up and trashed his school bag. The next day absdie police came to arrest me but
Eemah Hephzybah would not allow that to happererAfie officer left, she called me
to her office and let me know the problem that ve&sng me. | was really scared
because | had no idea | could be arrested forifight the street. | really did not hurt
him that bad but his mother was outraged with nautahll of it, including destroying
his book bag. Eemah told me that she is schedalcanference for us to get to the
bottom of the issue and that | should be prepardxbtresponsible for any mistakes that
| committed. Eemah then called my mother and shdmedame information with her
while | was on the telephone. She asked me, iethvas anyone who knew what
happened that | would want to attend the conferantteme. | gave her the name of a
friend who saw what happened in school. When ragnmand | arrived to the
conference, there was a large circle of chairsfiikdél with people. Captain Rob, our
brotherhood leader, welcomed and introduced everyomy mother. A police officer
was present in unofficial clothing, as my mom |laaid he was told to do. Behind us
came my teacher and Mr. Watts our school counseemah then opened the session
and asked everyone to introduce themselves addtrrwards, Darnell was asked to
share what happened to him on Monday afternoon \yberg home. Darnell
explained how | approached him, bullied him, anéwhhis school bag in the street in

front of a bus coming which went over it and hostdrted punching him in his head
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and chest when he tried to go get it. He talkexbahow painful it was for him that
people out there were laughing and taunting hirhhieadid not even know.
By this time the entire circle of trailblazers fw#y immersed in the dynamics of this
story being told. William continued to share haga:
The police officer interjected about how | endareglegvery person on that bus by doing
that. My head went down in shame. Darnell continteesay that he knew he made me
mad at school when he teased me in science clasfanswer | gave. He called me
dummy and that really did make me mad because Wvas in second grade my teacher
called me dummy in front of the class and the erdiass laughed at me. Yet, | felt
really bad about how | made Darnell fell on thestrcorner when everyone was
laughing at him. | did not expect onlookers to laulgust wanted to get him back for
hurting me. Well both of our stories of humiliatioame out. Both of us cried while
apologizing to the other one. Both of our mothersdctoo and so did Eemah. Well, we
both had to do things at the end to repair the bdhat were caused. Mallam Watts
asked how can you help keep others from hurtinghemgerson’s feeling as both of you
have done? Darnell said, we can tell our stogthers. | do not like talking in front of
people but | thought it would be a good idea. Keals if we could share the story with
younger students instead of those in our gradenaBesuggested that because this
happened in the classroom, the two of us shoultbgjze to the class for causing a break
in our brotherhood but its fine with her for ustatk to the younger brother classes.
Mallam Parker reminded us that the school bag tdwx treplaced as well. He suggested
that we work with him on Saturday to do the floofshe school and the funds from our

work will replace the school bag. Mallam Watts agrand Officer Williams asked if he
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could participate as well because the students toelgow that this could have ended up

very different, if Eemah Hephzybah had not appetdddm to give this conference a try.

Mallam Watts printed out our agreement and hadyever in the circle signed that they

agreed that this would be done by the end of thertgeriod. Darnell, Mr. Watts and |

worked on what we would say together and they maalssembly for grades 1 — 3 of the
male classes. Those young students asked adwpioof questions that made me think
even more about how important it is to keep yowdhabout you when things hurt you
and not to hurt other people. Restorative Pragtimdped to make me a better person and
kept me from getting my first police contact whilwas only in the sixth grade.

This closing vignette further supports this study®rarching conceptual narrative that
Restorative Practices Provides Reparatory Refé@eh of the nine Graduate Informants had a
special story to share. Some had brief but revgdaliaries, while others and very long chronicles
to share. The use of vignettes to share the Graglwatious stories was the best way to capture
their combined stories and the deepest essenbeiopiassion required with Interpretative
Phenomenological Analysis of the informants’ livegeriences. As with the previous anecdotal
narrative in the first vignette, the Graduate Infants offered very vivid explanations of how
Restorative Practices may actually been a vitabskcimtervention that diverted their paths from
failure, poor social statistics and even from prisells. Instead these young men were re-routed

to graduation and jobs and for some college.
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Chapter 6: Interpretations, Recommendations and Sumary
Overview

The problem addressed by this research was that itha “School to Prison Pipeline”
that impacts Black male students more than any aki@ographic group of students in the U.S.
This Phenomenological Study offers compelling vieagarding the impact of Restorative
Practices on the vista of Black male students.@lgh the informants provided insightful
information and perspectives, the contributionthefinformants are not offered to be
generalized. The reader must keep in mind thataltiee purposeful sampling strategies used for
Phenomenological studies, the aim was to get a imgfahview of the “lived experiences” of
professionals and Black males who experienced Reste Practices. This task was
accomplished. The findings of this study affirm gegspective that there is a significant need for
American school leaders to address national statigtat indicate that nearly than 50% of Black
male students drop out of high school in many afuwban public school districts (Curry, 2011).
Because one fourth of Black male students who druamf school ends up in prison (Curry,
2011; Darensbourg, Perez & Blake, 2010; Flores-BagaWilliams, 2010), there is a lucid
“School to Prison Pipeline” for American Black makeidents. As a result of the above statistics,
there were two connecting areas of queries inrdssarch:

1) Examining trauma and/or Intergenerational traas@ossible variables to the School
to Prison Pipeline occurrences of Black male sttgland

2) Exploring Restorative Practices as a potemtigrvention address behavior
manifestation of trauma and/or Intergenerationakifma as a possible means to decrease “Push
Out” consequences and subsequent “School to PRgmline” occurrences for Black male

students.
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In order to explore the above queries, this Phemoogical study was to explore how

Black male graduates who experienced Restoratizetiees viewed Restorative Practices as
having an impact on their path towards graduafioaddition, this study sought to investigate
how professional advocates for Black male studehts implement Restorative Practices
viewed Restorative Practices (Restorative Juséisgn intervention for improving the plight of
Black male students in American public schoolsaddressing these dual purposes, the
overarching exploratory question was posed: How Restorative Practices Decrease School to
Prison Pipeline Occurrences for Black Male Studgfitse supplementary questions to this
research were:

1) How does, if at all, Restorative Practices imphet$chool to Prison Pipeline as viewed

by Restorative Justice and Restorative Practicefe$sionals?

2) How does, if at all, Restorative Practices impeatitna and/or Intergenerational Trauma

and black male students?

3) How do black males who graduated from schoolsithptemented Restorative Justice or

Restorative Practices view their school experiearmkthe vista of black males?

In Chapter 4, a presentation of how all informaiésved Restorative Practices or
Restorative Justice overall was presented in détaChapter 5, question #3 was best illustrated
by the opening and closing vignettes. The remginasults presented in Chapter 5 respond to

Questions #1 and # 2 as well as addressing thex@eng question.

The study included professional participants whees as Informants in three
groupings: six were teacher or counselors, three wchool administrators and six were
Restorative Practices experts. Eleven Black madugtes of Restorative Practices schools

were recruited to participate in virtual in-deptiteirviews. All interviews were recorded where
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possible. Transcriptions of the recordings wereedoythe researcher and submitted to each
informant for feedback. Careful reviews and outsileews were made of the transcripts where
five codes were initially established and latereveéeduced to three themed concepts. Four
amalgamated insights were drawn from the two gradipsformants, which lead to a themed

narrative of Restorative Practices Provide Repayd&efuge for Black male students.

The sixth chapter of this dissertation study hasdltomponents. First is an interpretation
of the findings in this study, as it addressesréfsearch questions and relates to the literature.
Secondly, Chapter 6 will offer Conclusions basedindings, current educational theory and
practices as well as contributions to the literatéinally, Chapter 6 will present
recommendations for educational policy and prastibeaddition this final section will discuss
suggestions for future research as well as linoitetiregarding this study.

Interpretation of Findings’ Composite Narrative: Restorative Practices Provide

Reparatory Refuge

Restorative Practices Provide Reparatory Refugeth@conceptual metaphor to address
the study’s primary research question: How Cartdasve Practices lower School to Prison
Pipeline occurrences of Black male students? RatsterPractices Provide Reparatory Refuge
answers this question in three ways. Most dirasthat the informants concurred with current
students that most schools in America employ zaéleydance discipline programs, which has
been found to be racially biased in its applicabbschool separation punishments (The
Advancement Project, 2010; Darensbourg, Perez,akd312010). Secondly is that informants
concurred with current research statistics thdyemparation of Black male students from
schools tends to filter Black male students moaa thny other demographic student group into

the School to Prison Pipeline (Curry, 2011). Adtog to a retired judge who served as an
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informant, Black male students are too often foreetlof schools due to the racially biased zero
tolerance policies only to face a racially biasathmal justice system. All of the Expert
Informants concurred with the retired judge’s staat. Finally, informants in all three
categories (experts, school staff and graduatex)ucoed that Black males endure trauma due to
racial profiling. Racial trauma is supported byesldnd recent studies (Carter & Helms, 2007;

Carter & Reynolds, 2011; Caruth, 1996).

When a group of people have been found to suffasiice by a system of government
policy, the system is expected to offer reparation®pair the harms caused to the victims of
injustice. Reparation is a concept that a governmerst provide some form of repayment or
repair to the harm that their policies or othenfaf political violence have caused (de Greiff.
2006). This study suggests that one form of rejmarsfor Black male students is to replace
zero tolerance policies with Restorative Practaned Restorative Justice Opportunities. In
doing so, several of the schools represented isttidy began to transform into a place of refuge

for Black male students.

Restorative Practices Provide Reparatory Refugeaadresses this study’s
supplementary question: How do Black males whouwgtatl from schools that implemented
Restorative Justice or Restorative Practices vimir school experience and their school
success. The overwhelming Black male graduate apirggarding their Restorative Practices
school experience was that students need schobksdcsafe haven for its students. Another
eminent finding was that Black male students inipalarly need to feel trusted and valued by
school staff, their peers and self. Below are dagp of Graduate Informants’ expressions

about the Restorative Practices School where ttiegded:
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¢ | had lots of good memories at CRM. We had a ggeath and had teachers who really
tried to help us make it. Mr. Campbell taught bewt becoming a man and being
responsible for your life. This means a lot to nitechanged my life (Chicago Graduate)

e Honestly, Chai saved my life. Had it not beentfa teachers who cared about me, |
really do not believe | would be here today. | wbbe in jail or dead (Philadelphia
Graduate).

e | would tell them to help teach teachers how teaout their students. If teachers took
time to know their students they would stop beifrgid of them. | do not believe that
students should always be put out of school fdrtigy but the two who were fighting
should be made to do some kind of community semiakk together after they do their
conference (Philadelphia Graduate).

e | would tell the government my own story on how lifiy was turned around because of
Restorative Justice. | now help turn other kidsuad because someone thought enough
of the kids at my school to put this in place. (Neweans Graduate)

Moreover, Restorative Practices Provide Repardefyige evolved from the
participants’ retorts that were coded for “BattliRgcism” by the Professional Informants and
“Battling Chaos” as noted by the Black male Graduatormants. Perhaps, racism is the root
and chaos is the fruit of injustice. Reparatiomsreeeded to bring harmony where as the retired
judge expressed harmony may have never beforeedxiRestorative Practices provides the
reparatory emotional and functional experiencesle@¢o address injustice as the school level
and to address the cycle of trauma in order togionth harmony. Four connecting
amalgamated insights generated the emergent thenatative that “Restorative Practices

Provide Reparatory Refuge.”



RESTORATIVE PRACTICES AND BLACK MALE STUDENTS 134

Restorative Practices Provide Reparatory Refuge isverarching narrative that
represents a combination of four sub-narrative gsethat emerged from the Informants. These
amalgamated insights are essential contributiosidtieg from a collective and divergent
informant voices: 1) Zero tolerance policies haa@ally biased outcomes against black male
students, 2) Racism kindles unacknowledged anddreased trauma for black male students, 3)
Restorative Practices disarm the cycle of traum®Fkack male students and 4) Cultural

Restorative Practices offer black male studentsgeeto gain consciousness raising experiences.

Interpreting of Amalgamated Insight 1. Zero tolerance policies have racially biased

outcomes against black male students

Only one out of the sixteen Professional Informaats a place for zero tolerance
policies in schools. In all other cases, the imfants defined zero tolerance policies as
inconsistent, racially biased and counterproductiveaddition, two of the informants’
employment positions as Restorative Justice Coatdiresulted from political pressure to
address the noted disparity of Black male studesasiving suspensions and expulsions out of
school more than any other demographic studentpgréwcording to an article published by
The New York Timg2012), Black male students are disproportionatgyyesented in both data

regarding suspensions from school and expulsiam fchool.

Although black students made up only 18 percemhade enrolled in the schools
sampled, they accounted for 35 percent of thogeesuked once, 46 percent of those
suspended more than once and 39 percent of all®aps, according to the Civil Rights

Data Collection’s 2009-10 statistics from 72,008a1s in 7,000 districts, serving about
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85 percent of the nation’s students. The data eavstudents from kindergarten age

through high school (Lewin, 2012).

With the exception of the one informant, there wa®verwhelming aversion to zero
tolerance policy by the Professional Informantse Biack male graduates had a more moderate
statistic on zero tolerance policy in that two ofithe nine informants saw a need for schools to
have a way to eliminate those causing violencechiags at the school. The other seven
Graduate Informants agreed with the thesis of mderance policies causing more harms than
helping school culture. Overwhelmingly, zero talere was described for being biased and
racially administered against Black male studentsenso than other student populations. This
position found in the study strongly supports weddicational literature supports and advocates
of Black male students in previous studies vehelypassert as well. One of the Professional
Informants is currently a school administratornedl as one of the Graduate Informants
vouched that it is the school leaders’ obligatioemnsure the safety of the children and teachers
in school and that zero tolerance may be impoftarthat purpose. The problem with this
outlook may be that according to (Skiba, 2000)t¢hge no evidence provided that zero tolerance

as a strategy improves school safety.

The tragic violence that has befallen both urbahramal schools makes it incumbent
upon educators to explore all available meansdtept the safety of students and
teachers. Yet faced with an almost complete lackvadence that zero tolerance is
among the strategies capable of accomplishingaibhjattive, one can only hope for the
development and application of more effective, lagsisive alternatives for preserving

the safety of our nation’s schools (Skiba, 2000).
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The most important question this study answeréave does, if at all, Restorative Practices
impact the School to Prison Pipeline? Overallpiinfants offered a shared view that zero
tolerance offers a bias use where Black male stadeneive greater suspensions and expulsions
based on subjective application of the policiestii@rmore, there is evidence that these statistics
are lowered where Restorative Practices have beeintp place (Lewis, 2009; Khadaroo,

2013). Recent newspaper reports on one of theo&chdiich this study interviewed informants

supported this thesis.

In the 2011-12 school year, African-Americans mape32 percent of Oakland's students
but 63 percent of the students suspended. In maidileols, principals suspended about 1
out of 3 black boys. The US Department of Educati@ffice for Civil

Rights investigated whether the discipline wasrihsinatory. Before making a legal
finding, OCR collaborated with the district lasht fan a five-year voluntary resolution

plan to reduce suspensions, expulsions, and tied chsparity (Khadaroo, 2013).

According to Khadaroo (2013), Oakland’s concerntlios serious racial disparity that
found that not only are African American male studeappear to receive an unfair number of
out of school punitive responses from staff. Falewvestigation on racial disparity and school
discipline in Oakland also found that needs of &dn American male students are not being met
using the zero tolerance discipline policies. Oa#flaow seeks to inspire a school culture where
healing harms and restoring relationships may @ffeater support for all students in its middle
and high school (Khadaroo, 2013). While Black nataduate Informants in the study shared
their voices on how Restorative Practices (Restadustice) aided them with graduation
success, Black male dropouts in an earlier studiydhihat zero tolerance policy was their

primary reason for school failure:
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This study examines the impact of the zero-tolezgradicies on Black males’
educational experiences and outcomes. Individuaiirews were conducted with Black
males who dropped out of high school. Using coustterytelling within a critical race
theory framework, Black males discussed the infteenf the zero-tolerance policies on
their school experiences. These men’s narratiiesnahat these policies created an
inhospitable school environment and poor studeather relationship. Furthermore,
school personnel’s use of the most punitive measoiréhe policies, suspension and

expulsion of students, led to their school fail(@aton, 2012).

The voices of the young Black men who droppedobtiigh school in the Caton study
(2012), offered the same insight about zero tolsggivlicies as educational policy investigators

found as a result of their research on zero toteralisciplinary measures:

Rethinking school discipline policy is a concrategnageable way for educators and the
communities they serve to untangle and begin tmalgle complex opportunity-limiting
structures. “Zero tolerance” is both a symptomhaise larger forces and an independent

generator of inequality (Eaton, 2010).

Zero tolerance was found in this study to be capnéeluctive to helping Black male
students graduate from high school. Many Black nm@atduate Informants voiced varying
stories on how Restorative Practices gave thenpportunity to view school differently. Below
is an excerpt fronThe New York Timg8rown, 2013) where students and staff at onéef t

schools reviewed for the study shared their vieWiRestorative Justice:

Among the lost youngsters was Damon Smith, now atudent at Bunche, who said he

had been suspended more than 15 times. “You hiaking it is cool,” he said. “You
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think you're going to come back to school and cafghbut unless you’re a genius you

won't. It made me want to mess up even more.”

Damon, 18, said restorative justice sessions hdipadriew his behavior through a
different lens. “I didn’t know how to express enaots with my mouth. | knew how to hit
people,” he said. “I feel | can go to someone n@axcerpt takerirom The New York

Times Brown, 2013).

There seems to be a resounding overarching agre¢ihad zero tolerance disciplinary
practice has been found to be unfair to Black rstddents and may be one of the chief
contributors to fostering School to Prison Pipelaceurrences for Black male students.
Therefore, an alternative disciplinary vista isdhed by schools and Restorative Justice has been
found in the eyes of both professional Restora@ractices advocates for Black male students
and Black male student graduates to be one thps bellower incidents of School to Prison

Pipeline occurrences for Black male students.

Interpreting Amalgamated Insight 2: Racism kindles unacknowledged and unaddressed

trauma for Black male students

There is no doubt that our sons regardless ofocress are impacted by the traumas we
had in our lives. We were impacted by the traulnad our fathers faced. My grandfather
fought off white supremacists. Living in South Cara, | ran to stay alive from a pack of
white supremacists. Do you think | did not do gsro help my sons prepare for such an
encounter that may change how it looks today? Egengration has a different way to
express their trauma. What we are seeing with ¢lys tbday is gangster response. If we

fail to address their trauma, what will their stmimg to us (College Professor)?
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Not only did the Professional Informants have a iemn thesis that Black male students
face unacknowledged and unaddressed trauma, Blalkk@raduate Informants cited case after
case where each one has experienced some levalofd in their lives. Whether it was home
based, school based or community based, there avdisjpute that violence of many kinds along
with issues of abandonment, poor self identity mpastices, Black male students do face trauma

because of racism and this trauma is unacknowledgddddressed.

| think the statistics speak for it. As stated iearblack males are disenfranchised. 60%
of the expulsions in Chicago are black males. Toeeethere will be a high rate of these
drop outs getting prison sentences. If we warchegnge these rates, we must change

how we treat these young men (RJ Coordinator).

Restorative Practices (Restorative Justice) prfieats supported the thesis found by the
Graduate Informants who asserted that those feebhmferiority, anxiety, anger, frustration
and anticipation of trauma are all factors thatllermore traumas. The trauma response to these
feelings often are triggers leading to what sostantists and educators call maladaptive
behaviors but trauma scholars refer to as mantfestaof trauma or possibly Intergenerational
trauma (DeGruy, 2004; Small, 2001). In either ¢c#sese behaviors have been identified as the
very same behaviors that cause many Black malestsido experience “Push Out” school
discipline consequences. Such consequences wiee Iopnearly all professional informants to
have been racially biased in its application. Whilany of those who may be recipients of
racism may not realize the toll it may have takporuthem emotionally, it has been noted by
several racial trauma researchers that in mass,agasesm can kindle unknowledgeable and

unaddressed trauma.
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Racial harassment involves a negative, sudden acwhtrollable experience or it may be
a form of on-going physical and/or psychologicaktt that produces feelings of fear,
anxiety, depression, helplessness and/or PTSEedetsimptoms. The threat and stress
associated with racial harassment and/or discritimnanay be communicated through
the use of racially meaningful signs, coded languagd/or symbols... Racial trauma is
real and may be affecting people without their uryawareness. What is need are
procedures to file complaints in organizationsgdustic criteria, and treatment strategies

for racial trauma (Carter & Reynolds, 2011).

According to Carter & Reynolds (2011), there ammgnracial profiling done by citizens
and authorities against Black males that are rowteacism. This kind of racism has a
resounding impact on causing trauma for its targetsin many cases the targets are unaware of
their behaviors to block or prevent the pain ofsacfrom their lives Carter & Reynolds, 2011).
In cases where the target of the racism is awargylieeated with bias, the helplessness of
changing that reality also adds to the traumattif@ayoung man may face. Such trauma is
normally unacknowledged and unaddressed and becwet@®nic condition for many Black
males (Carter, 2007). Whereas there is a plethfor@search on racism impacting social,
political and economical experiences of Blackst€a2007) began to fill the gap of deeply
needed research on racism and psychological anch#étéic impact it has on those faced by it day

to day.

To live through a lifetime of racism in many areé®ne’s life requires a certain amount
of denial. When the denial becomes loss of memanryhie event(s), this could be a sign
that the event was traumatic. On an emotional Jexred can become numb to the impact

of the constant or sudden assaults to one’s digmisense of self. Thus, one’s capacity to
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feel a range of emotions may be compromised. @i be that the person splits the
experiences from his emotions and attaches fewnfgeto the events as a way to avoid
the emotional pain. One may elect to avoid thing$ the people that contributed to the
trauma or stress, and may retreat physically oclpspgically into a safer world where it
is difficult to be reached by the pain of racisrhe$e reactions may also occur with
depression, aggression, shifts in self-esteemalra@ntity confusion, complicated
interpersonal relationships, and strong feelingshaime and guilt. Targets might feel
responsible for the circumstances that they firmhtbelves in, perhaps without being
aware that racism played a major role. Alternatiygets might be aware of racism but

might feel helpless to deal with its presence graot (Carter, 2007).

Perhaps Carter has done more on the topic of Rashirauma than other trauma
scholars and has suggested that trauma scholarstbdgok at a category in trauma treatment
where race and racism are categorized as parteodbits area of manifestation (Williams,

2013).

The planned changes to the DSM increase the paléatibetter recognition of race-
based trauma, although more research will be netededlderstand the mechanism by
which this occurs. Additionally, current instrumgsthould be expanded and a culturally
competent model of PTSD must be developed to aslth@s culture may differentially
influence traumatic stress. In the meantime, dims should educate themselves about
the impact of racism in lives of their ethnic mirpiclients, specifically the connection

between racist events and trauma (Williams, 2013).
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Post traumatic Stress Syndrome has been idenhfiestveral trauma scholars as a lived
experienced of citizens of ethnic groups who fgoeldical violence as a collective. Native
American scholars refer to it as Historic Traumea{ie Heart, 2003; Whitbeck, et. el, 2004) but
several African American scholars refer to theaially induced trauma as Post Traumatic Slave
Syndrome (DeGruy, 2004; Mims et el (unpublishedaa8s, 2001). Black male students may
be part of this generationally transmitted trauenario. Although this research did not fully
affirm Dr. DeGruy'’s Intergenerational Trauma Thedhys research suggests that perhaps what
educators refer to as “at risk” or “maladaptive dabrs” could very well be racial trauma
response behaviors as both Dr. Kenneth Hardy anddbn Rich suggested in an interview with

Marian Edelman (Edelman, 2013).

Marian Edelman interview with Dr. Kenneth Hardy:

Dr. Kenneth Hardy, professor of Family Therapy a2l University, said the young
men and boys he meets in his practice come wi#t afsinderlying and intertwined
problems. The first is devaluation -persistent alésdo dignity. “Part of being Black
means you are born into a group that tends to balaed. Put on top of that male and
poor.” Additional trauma comes from failure in schand sometimes physical,
emotional, and sexual abuse. Dr. Hardy believaspisistent devaluation of poor Black
boys and men is one reason many put such a highiyoreon respect, and real or

perceived disrespect then often becomes the trigget for violence (Edelman, 2013).

Marian Edelman interview with Dr. John Rich:

He (Dr. John Rich) found that many of our younggle@re under tremendous stress,

“When these young men behave in ways we don’t ilkegt we should be asking them is
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not ‘What’s wrong with you?’ but ‘What happenedytmu?’ Dr. Rich noted that many of
the young men he interviewed display the same symgbf trauma, like hyper vigilance
and emotional numbing, as soldiers returning fromwaazone -- and he sees many of the
young people caught up in the cycle of violenceasinherently bad people needing

punishment, but as injured people who need heétdgiman, 2013).

Trauma scholars understand that racism often etrakena to its target and that it is very
important that those who offer educational and husevices to Black male students have
trauma knowledge (Carter, 2007; DeGruy, 2004; R2€99). In other words school staff
members need to understand the dynamics of tranchbeatrained in techniques that can
reduce trauma response behaviors. Most importantigol leaders and staff members need
to become cognizant not to manifest trauma cawsitigns and trauma inducing verbiage.
What this study adds to this fundamental premiskaseducators and educational policy
makers must also become aware that racism kindlamt and that trauma is expressed via
behaviors that often lead to the removal of Blacéterstudents from school and their
entrance into prisons (Carter & Helms, 2009; DeG294; Smalls, 2001). One of the ways
to dismantle this “School to Prison Pipeline” cyidd¢o acknowledge behaviors that often
lead to “Push Out” as possible manifestations tdriyenerational Trauma (aka trauma
response) and as a need for healing opposed tdeirly a mandate for retributive

discipline.

Finally, educators must learn strategies to addrassna opposed to adding to the trauma
by using racial based discipline such as zerodal (Skiba, 2000). Zehr (2008) shares the

dynamics between being victimized and trauma.
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An experience of victimization, and even traumanwlved in most situations of
conflict and wrongdoing. Both restorative justicelaonflict transformation must
acknowledge and address this sense of victimizatnohthe resulting needs — often
for everyone involved, including those who havesntfed. Indeed, it can be argued
that much offending — perhaps most or all violeaggows out of a sense of

victimization and/or an experience of trauma (Z&008).

According to Zehr (2008), Conflict Transformatiaparalleled with Restorative
Justice in that there is an underlying assumptiam individuals engage in conflict when
they perceive that their material, social and galthuman needs are threatened or
violated. This addresses one of the findings instiney that Black males often become
involved in violence in response to a feeling ahedisrespected (DeGruy, 2004; Rich,

2009).

Interpreting Amalgamated Insight 3: Restorative Practices disarm the cycle of trauma for

Black male students

This amalgamated insight answers the second suttigaeHow does, if at all,
Restorative Practices impact trauma and/or Intenggional Trauma and black male students.
Each graduate informant and each professionalnrdat had at least one story of how
Restorative Practices (Restorative Justice) chdrmgeourse of life for self or someone they
personally knew. Restorative Justice as referrdaytearious informants was described as “the
balm on a wound”, “Justice that heals”, “chaosabre, and “change how we talked to one
another”. Furthermore, Restorative Practices e poignantly shared by Graduate

Informants as “saved my life’ or “kept me out ofgen”. There were no dissentions by
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Restorative Practices professionals that Rester&ractices disarm trauma by numerous
practices embedded. The overarching attribute sfdRative Practices is to change lenses for
adults to see wrong doing as a “relationship viotétopposed to a school or rule violation
requiring punishment vs. restorative accountab{Rgstorative Justice Coordinator). Due to the
need to re-examine Juvenile Justice in Cook Colifihwis, the investigative committee
determined that the needs of youth who participatgime may be trauma related and need to

be trauma addressed.

Among the many advantages of the Restorative Hulbeings its capacity to deliver the
types of care that can help young people to oveecohmtever traumas they may have
faced in their lives, either in their homes, initheeighborhoods, or in outside
institutions. Adverse childhood experiences, ourna that occurs before the age of 18,
have been shown to have an enduring effect irfdifietioning, brain development,
achievement orientation, and health. Youth thatehexperienced significant adverse
childhood experiences are more likely to commitnes$ and violent offences in
particular, than individuals that have not experezhtrauma (Cook County Juvenile

Justice Task Force, 2012)

There is a growing study of clinical investigasao assess the success that Restorative
Processes have on healing trauma. One compellidg 8tas done by Angel at the University of
Pennsylvania which produced strong evidence protiiaggRestorative Justice has a positive
impact on addressing Post Traumatic Stress. Sdiedof) a safe haven was a repeated concept
throughout all four levels of Informants. RestoratPractices transform chaos to calm was
shared by at least three Graduate Informants. i@elatilding was the most significant tool

expressed two of the Expert Informants. Daily escéeem to be the vehicles that lead to those
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accomplishments. “An enemy is only someone whas® §ou have not yet heard” was a very
important adage offered by narrative therapisbm Nigeria who worked diligently to keep
peace and end violence between Muslims and Chrssiratheir state. His quote expresses why
Circles bring peace between students and harmamyeba staff and students. During Circles,
these stories are being shared each day. AlththegGraduate Informants were not aware of the
term Restorative Practices or Restorative Judtiey, were well aware of the term and purpose

and function of “Circles”.

Restorative Conferences is another level of implgaten when a serious wrongdoing
occurs. Below is a study of the Criminal Justigetem using Restorative Justice court instead
of traditional court to handle very serious crimmdgere a person was victimized by the offender.
The victims in this study were found healed of tn@uat a higher rate than those whose ordeal

was handled by the traditional courts.

Angel conducted interviews with the subjects teeasgheir level of psychological stress
both six weeks and six months following the confiesss, measuring indicators such as
the occurrence of intrusive memories of the criflteshbacks, difficulty sleeping, and
feelings of anger and physical symptoms. She faiguificant differences: At the six-
week interview, the conference group experiencedtbind fewer post-traumatic stress
symptoms than the conventional justice group. Wibdith groups continued to recover
psychologically at about the same rate, six molattes the conference group maintained
a significantly lower level of post-traumatic ssesymptoms, with 40 percent fewer

symptoms than the control group (Porter, 2006).
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The findings in the study by Angel as reportedPoyter (2006), give considerable
supportive evidence that Restorative Practicescesiteelings of trauma. It appears that being
able to talk about one’s troubles to listeners @h®compassionate in a culture where pursuing
justice that includes all, are practices within tRestive Justice that disarms the trauma. In
conclusion to this amalgamated insight that Resta@dractices disarm trauma, Howard Zehr is
called by many people the Father of RestorativachisBelow is what he has to say regarding

the use of Restorative Practices and global rasolsit

Over the last three decades, the conceptual frankeavml practices of restorative justice
have received wide currency internationally. Faaraple, restorative justice was used to
help provide a conceptual framework for the misgibthe Truth and Reconciliation
Commission in South Africa as well as for the Gac@idbunals in postwar Rwanda.
Exploring some of the learning from the implementabf this framework, the paper
draws attention to a much-needed conversation legttee diverse yet related fields of

conflict transformation, trauma healing and redioegjustice (Zehr, 2008).

Restorative Practices has the potential to heairteaby healing relationships between
individuals as well as collective factions who weree against one another. In addition Conflict
Transformation like Restorative Practices maint#éiag such paradigms where “I meet my needs
at the expense of others” can be transformed tmégat that becomes concerned with the needs

of others (Zehr, 2002).

The issue of healing due to racial based trauntapuanity based trauma or other forms
of violence based trauma are very important aspedtee lives of Black male students.

However, Restorative Practices (Restorative Jydtias been taken one step further by Native
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American, African American, Aborigine in Austrakad other global cultural specific groups
who believe that part of their trauma being strgbpétheir cultural heritage (history, traditions
and spirituality). The issue of restoring heritagel cultural identity in order to replace wrongful
identities placed on young people is one of thedaytributions that this study brings to the
body of literature on Restorative Practices (Redtoe Justice). The connection between culture
and Restorative Practices are two-fold. One vssthat Restorative Practices (Restorative
Justice) practitioners must be very aware of theual diversity of their students or clients in
order to be fair and consider and restorative. Sdeond Cultural consideration as it applies to
Restorative Practices is that it is very importanincorporate a cultural immersion component
where Black male students can gain wisdom and stafeting about their ancestral heritage,
culture and history in an accurate framework s this later aspect of Cultural Restorative

Practices that was revealed by both Graduate asfdg2ional Informants in this study as key.

Interpreting Amalgamated Insight 4: Cultural Restorative Practices offer black male

students refuge to gain consciousness raising experiences.

The below excerpt from the Jenkins (2006) studRestorative Justice and Gullah

Cultures expounds on this fourth Amalgamated Irtsigh

Another resident (female older than 40 years) dtdtat "we [African Americans] are the
only culture that allows the enemy [White Ameridaiaseducate us." The respondent
continued: Take for example the Jewish cultureryelieliday and event is used to teach
the younger folks about their culture. That incleidé of the trials and tribulations. We
as a people don't do that. We don't teach ourm@mldur history. This teaching adds to

the sense of community. . . . It's like we are asddhof our culture. We are ashamed to
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talk about our enslavement. It is like we are thpressors, the ones that should be

ashamed. That takes away from our sense of comyniJeitkins, 2006)

The informant in the Jenkins study offers a vesghtful point, which aligns with
fervent expressions from the Expert Informantsia study. The point made is that Black
Americans tend to accept political violence agaihsin as their reasons for shame and fault
while other cultures that experienced politicalleice such as the Jews are very open and vocal
about their position as the victims and their pggiers as being the barbaric villains. Their
stories of politically motivated trauma are madewn to the world. According to the informant
proponents of Cultural Immersion, the mis-educatibBlack males as to accepting blame for
their trauma can best be corrected by way of CalliRestorative Practices. Perhaps the one area
of information that this study has attained thatdsy new to the field of Restorative Practices is
the concept of Cultural Restorative Practices ¢éna¢rged from both groups of informants in this
study but was specifically given title by two Pregenal Informants. A professor of African
studies views Restorative Justice as an importdatisn to the “New Jim Crow” system of
imprisonment of Black males. However, the profesdso advocates that without correcting the
misinformed identity that many have assumed, Rast@r Practices will only partially address
the system opposed to the young men aspect ofdramstion through self awareness and

cultural and historical knowledge.

The greatest tool kit anyone can prepare for a gd&lack man graduating high school
and leaving a place that is safe is to give himyretamples of his ancestral heroes and
how the heroes overcame. By the time a sisterather graduates high school, they
should have a psychological portfolio of pictures atories of Africans who made great

contributions to our world and who overcame grdmstacles. These stories need to be
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deep in their foreheads and in their hearts. lbisjust an academic process but it is a
spiritual one because as the student begins tcecomnth their Ancestral understanding,
a transformation and a sense of wellness begireptace the low esteem, bitterness and
anger that racist based society identificatiorhei. Self knowledge is their tool for

success, autonomy and resiliency (An expert infotina

This concept of Cultural Restorative Practices app® be deeply rooted into Spiritual
transformation and “Finding one’s authentic selifjich was one of the earliest thematic code
findings in this study. Serious issues facing Blate students were noted as being low
perception of self and accepting society’s vievihaim as being produces of violence and harm.
One retired educator suggested cases where thesrpresence caused frustration and turmoil
for some school staff. As appalling as such a centraould be it just may be an unconscious
vista of many teachers and school leaders. Thikl@{plain why out of school punishments
were applied to Black male students in greater rarsithan other students. Therefore, Cultural
Restorative Practices proponents assert that grasskind of historic self memory will require
replacement with a superior heritage commemorative.Estelle Simrard is the founder of The
Institute for Cultural Restorative Practices in dnid is how she describes its vital importance in

the Native American nations.

The Institute for Culturally Restorative Practiggemotes the integration of Indigenous
worldview into service practice. The Institute laasappreciation for the Indigenous
teachings and how these unique teachings can dgnefiiold and evolve into rich
Indigenous service practice standards. The Instituinspired by 25 years of
professional and spiritual mentorship, designeaffier wellness through an Indigenous

paradigm (Simrad & Blight, 2011).
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Simrad’s mission responds to more than one taghgears of Indian Boarding Schools
where Indian children were brutalized if they usg af their cultural language or traditions. As
a result, Native Americans avoided such practioag kfter the closing of the last Indian
Boarding School because they learned to view ti@itage as taboo. This Historic
(Intergenerational Trauma) that Native Americangegience today is being addressed by
Cultural Restorative Practices. Three of the Exjpdormants were African centered cultural
scholars who asserted the importance of staff amtkats, particularly Black male students to
begin to view their education and life issues tigitoan African centered perspective. This kind
of re-teaching identity and assisting Black mal&lsnts to find their authentic self is a highly
significant aspect of Black males having successaasformation from victim and villain to
being autonomous (School Administrator). Restoeafiustice was introduced to the Gullah
Nation nearly a decade ago. The Gullah Nation mspmsed of islands along the coast of South
Carolina and Georgia. One of their astounding @iais is that Restorative Justice is very
much like the traditional justice they gave up Aenerican Courts to come in their land to deal

with crime.

Disputes on the islands were handled through amnmdl process that used just laws as
the foundation. The primary goals of just law wegparations for the harmed party,
community peace, and an assurance that individualgd follow either church or com-
munity norms. The benne-seed ritual is an examipdeppocess where offenders would
be restored to their place in the church and/ oresp after going through spiritually
based counseling, some form of ritual and/or malteri nonmaterial reparation to the
aggrieved party. This approach is clearly one fillég under the restorative justice

paradigm (Jenkins, 2006).
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Restorative Justice is not new but part of the &ufleople’s ongoing practices prior to
accepting Criminal Justice oversight from the UT®e Gullah Nation is known for its unique
aspect of maintaining its African traditions intepof more than four hundred years of
enslavement, imperialism and racism throughoufthericas. According to Jenkins (2006),
what we today refer to as Restorative Justice msriweir indigenous way to address

wrongdoing and criminal cases.

Although this formal process is rare, there wer@ynexamples of an informal process
that was used in recent times on the island. Famge, there was an accidental killing
of a Gullah by a Gullah on the island 2 or 3 yeays. The victim's family did not take
the offender to civil court. During a community dban meeting, the event was brought
up. According to the respondent telling the stting, offender was chastised by many in
meeting for being drunk at the time of the inciddrite offender was an economically
challenged individual and was an individual that dot verbally express his feelings
well. However, each month after the meeting, a éagkfood has been left at the home
of the victim's family. In addition, the offendeictim, and the rest of the community are

presently living in harmony (Jenkins, 2006).

This example demonstrates that there is a spifitoglication involved in such
Restorative Justice practices where the majorigaat punishment but restoration of harmony
to the community. What is also interesting is timatving from chaos to harmony is how many
of the Graduate Informants also described the owtcof Restorative Practices in their schools.
A study by Hadley (2001) demonstrated also thatdRasve Justice is based on Indigenous
Spirituality often practiced for generations by MatAmerican and African societies. This

practice was based on the Spiritual principles ttese communities incorporated in their
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everyday lives. Therefore, the informants in 8tisdy who proposed that restoring African
culture as part of the Restorative Practices impla@ation were actually validated by Hadley
(2001), Simrard (2009) and Jenkins (2006) becaestdrative Justice in itself is based on the

spiritual and cultural practices of these indigesacieties.

The process (Restorative Justice) was rooted dhtimaal African culture and was widely
used throughout the islands on the southeastened)States coast by descendants of
slaves. In addition, the axiology, ontology, andstgmology of the Gullah system were
in line with Afrocentric Principles which seem tspnate in Restorative Justice

Principles (Jenkins, 2006).

According to Jenkins, Restorative Justice seemssionate many of the African centered
principles used by the Gullah nation long befoeytaccepted the American Criminal Justice
system. The problem is that too many of their pe@pé now being imprisoned for things that
they once dealt with having less retributive impget having greater return to communal
harmony. Cultural Restorative Practices has twmpmmplications. First, it is restoring
indigenous heritage practices to one’s originalurel where possible and secondly, it is to
connect the students with their accurate histoniedfort to provide for them a more accurate

image of self and self-perception.

| made this recommendation in 1985 to a privat®skcim Newark, New Jersey, and in
1989 at the National Association of Black Schooli&ation’s (NABSE) national
conference in Portland, Oregon. | had been inter@teby numerous newspapers and
magazines, includingducation WeekndTime about the needs and components that
would make up the Black male classroom. My pubfigiitompany, African American

Images, has a curriculum division called SETCLAEI{&steem Through Culture Leads
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to Academic Excellence). Consultants are trainduketp school districts design and
develop these classes. The major components &l#ok classroom would include:
Black Male Teachers, Twenty to Twenty-Four Stude@Gtsoperative Learning,

SETCLAE Curriculum...(Kunjufu, 1995).

Dr. Jawanzaa Kunjufu was amongst the earliest achtd address the issue of schools
failing Black male students. In 1985, Dr. Kunjufffiered a riveting message to the world on the
dismal school statistics of Black male studentsnffourth grade forward. Since that time,
numerous studies continued to address the isstie assues continued to increase in numbers
and intensity. Dropout rates, “Push Out” rates pinsbn sentences continued to climb for Black

male youth. It’s time now for action to take pldmeall involved and concerned stakeholders.
Implications and Recommendations

The educational implications based on this studycéar cut. Educational Policy
makers from the federal to the local governmentselsas curriculum developers for
teacher/school leader colleges should considerdhtibutions which the informants of this

study have made that can transform the plight atBmale students in American schools.

Zero tolerance discipline procedures are raclahged against Black male students more than
any other group of students in American schoolsaaadne of the leading filters of the School

to Prison Pipeline._Therefore, zero toleranceiglise should be replaced with a system that

does not violate the civil rights of its pupils. Restorative Justice based discipline system is

recommended for all schools.

Our zero tolerance must be restructured. Theresteeoe a focused on the act not on

harming the one who perpetrated the act. We shuaildr say we cannot tolerate the
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student. Mission possible must become how weidetfithe act but save the student
(Professional Informant, teacher).
2. Black American males face racism of numerous kimkdeh causes trauma in their lives. The
unaddressed trauma evokes a cycle of chronic trawinah their behavior response to trauma
often causes additional trauma for them. Black rsaldents are often in a cycle of trauma at

school without any support for their emotional tieal Therefore, schools must prepare all key

staff with trauma knowledge, which understands thaism and injustice can kindle trauma.

Training in how to heal the harms of racial trausparticularly important.

STAR (Strategies for Trauma Awareness and Resgigrtikese seminars explore the
Intersection of trauma, conflict and justice andught those of us working in various
related fields into the same teaching and practieaas. STAR has helped us to
understand that trauma is pervasive and multidiitoaas It affects individuals, not only
emotionally but spiritually and physically as wefligeed, the cognitive processing of the
brain is often altered. However, trauma also protlhyimpacts communities and
societies. Trauma shapes overall behavior inclugatgerns of wrongdoing and conflict
as well as processes of recovery, resolution astoaimation. The social as well as the
individual dimensions of trauma must be addressqubat of peace building and
restorative justice processes (Zehr, 2008).
3. In order to dismantle the “School to Prison Pip&liaccurrences for Black male students, there
should be school based services where traumang laeidressed and where professionals are no
longer part of the trauma causing cycle. Restogd@ikactices promote trauma knowledge for

professionals and addresses trauma for studergsefbine, | recommend that Restorative

Practices based discipline and school wide impléatiem need to be in place at all schools
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where Black males attend. Restorative Practicesldhi® considered at all schools where

suspension and expulsion rates are high.

Our Law School students are trained in Restor&naetices and they go to schools
where the violence is highest to help train theosth The Department of Education
should work at putting Restorative Justice in efials to end ongoing school violence,

excessive push out rates and drop-out rates of ikaiercity schools (Retired Judge).

4. "Schools as Refuge” or to provide Reparatory Refngans that a culture of harmony and
safety is critical to the psychological wellnesgded for dismantling a cycle of racial trauma.

Therefore, | recommend that a Racial Trauma Infar@altural Restorative Sanctuary Model of

schooling should be part of teacher and princigakation to ensure cultural safe environment

for Black male students.

Minority youth are challenged from school age tooiporate various cultural
perspectives. The developmental tasks of minoowtly are far more challenging as
these youth must adapts to at least two cultudesitity for Aboriginal children must be
considered with the understanding of adaptationafdviews; however, the core of

Aboriginal identity must continue to be develop&ihiard, 2009).

Although Simard (2009), has a focus on Aborigiralty, the same is similar to all youth
whose heritage has been replaced, causing therpé&sience an erroneous self-identify. Black
male students have a right and a need to feelrailiftsafe in their authentic identity as Black

American men.

5. Circles were highly expressed by Black male Graglirdfbrmants as the practice where their

frustrations, fears and anxieties were comfortaxyressed and listened to by others. This
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opportunity helped them to experience a betteresehself._ Therefore, Restorative Practices is

important for students who experience trauma, ggveiolence and chronic chaos. Restorative

Practices for these students require daily cirdiesthermore, | recommend that the State

Department of Education seek to determine a doe§igest Practices for Restorative Practices

Implementation in urban schools.

e Restorative Justice (Restorative Practices) begitisprevention circles. This is where
the social and emotional learning takes place desits learn strategies such as
Rethinking their action. What other response caoléy have taken that would have
avoided the place where the action has now takem.thMost of all, Restorative Justice
will teach them how to develop ownership over tlagitions and learn to oversee how
others impact them (Counselor).

e Restorative Justice turns the classrooms and ti@mobmnto a safe place for growing
emotionally and academically. The daily circlesphisle students to know others care
about them and they learn to care about othersieea

¢ | believe the Circles when in place in the morniagd in the afternoons really begin to
break down the trauma and bring forth the genuersgn trying to get out underneath
(Administrator).

6. Restorative Practices when implemented correctty fiaving a Restorative Practices
coordinator on site to support the transition anddsure proper implementation) offers
tremendous transformation of both school climat tends to inspire brighter vistas for Black

male students.

1) Therefore, my recommendation for the U.S. DepartroéBRducation is to provide fiduciary

incentives and resources to urban high schoolkifing Restorative Justice Coordinators.
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2) lalso recommend for colleges and State Educatspedialists to provide requirements for

certifying Restorative Justice Coordinators.

3) Irecommend that the Department of Education astae levels, conduct a standardized

Restorative Practices implementation based onrthetipes of those schools where its

implementation have been demonstrated to be moséssful in improving School Culture

and improving graduation rates of Black male stitglen

The principles and practice of school-based restargustice must be applied
consistently in a school discipline program or stug and teachers may become
disenchanted with the process and refuse to adbeestorative justice practices. School
administrators should ensure that the school’$ abafays includes experienced

ambassadors of school-based restorative justicari@uet al, 2012)

7. Cultural Restorative Practices is an important congnt for Black male students and possibly
all students who are part of an ethnic group whmeernced collective racism. This is best
described as implementing Restorative Practice<aniiral Heritage Immersion concurrently.
Cultural Restorative Practices reconnect them batkeir heritage identity. This may be a key
to helping them overcome erroneous self perceptdiad their authentic self. Therefore,

Cultural Immersion should be partnered with ResiegePractices for culturally specific ethnic

student population. Furthermore, based on expnes&ibGraduate Informants, | recommend

increased number of Black male mentors traineddast®tative Practices at schools where

suspensions of Black male students are high.

The philosophy of restorative justice is partiahbrived from the ways some indigenous
cultures, such as the Maori, respond to conflict laarm. Rather than requiring

retribution for wrongdoing, restorative justice ls&#o encourage accountability, repair
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harm, and restore relationships. As a set of grestiit is best known for its use of a
circle. The circle brings together the harmed, ¢hwko caused the harm to harm, and the
community in which the harm occurred to respectfalare their perspectives, feelings,

and concerns (Sumner, Silverman & Frampton, 2010).

Restorative Practices Provide Reparatory Refugethgseatest manifestation when
Cultural immersion and applications are infusechws practices. Similar to the plight of the
Native American child, Black male students alsdesuérroneous identity as a result of racism in
education and socio-political spheres of theirdiv@ultural Restorative Practices help to repair

the harms that racism brought upon these two grotipaidents.

Minority youth are challenged from school age tooporate various cultural
perspectives. The developmental tasks of minootytly are far more challenging as
these youth must adapts to at least two cultudesitity for Aboriginal children must be
considered with the understanding of adaptationafdviews; however, the core of

Aboriginal identity must continue to be develop&ahfrard, 2009).
Future Research Recommendation

There are three primary areas where future researecommended. First, the concept
of Intergenerational Trauma was supported by figslim this study but not elaborated on in
terms of a validation that trauma is passed dowwuthh generations for Black male students.
While Dr. DeGruy (2004) offered tremendous evidetiha such is the case, this study did not
fully support her position. Even though most infamts could relate to the thesis of
Intergenerational Trauma, most informants did raasteha concise understanding of
Intergenerational Trauma. Therefore, | recommenmthén studies on Intergenerational Trauma

and Black males so that what could be a centrattoaming force on improving the statistics of
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Black male students is not further overlooked bgiety. A second area of study that is very
important but was not the focus of this study islearly determine why Restorative Practices
(Restorative Justice) level of success varies d#ipgron the schools. This research offered a
view that a Restorative Justice (Practices) Coatdinwho is well trained and passionate is
needed to ensure success of its implementationsch@ol wide basis. There may be other
important factors that implementers of Restoravactices may need to consider as well.
Finally, the concept of Cultural Restorative Praesior Afro centric Restorative Practices as
referred to by the Gullah Nation is one that ismghly studied nor applied with most schools
where Restorative Practices (Restorative Justiceyplemented. This one component is a
significant reparation opportunity that could offtesmendous help for Black male students in
particular and further research could provide intgarimplications for schools where there is a
predominance of a specific ethnicity. In conclasibrecommend that future research is

conducted to begin to formalize best practicesast®ative Practices for schools.

Delimitations

Regarding methodology, a larger number of partiwipanay be considered for future
study, although in ethnographic and case studesdmple size number is not as important as
the value of the story or stories obtained. Irhsaicase, the nine Black male graduates offered
tremendous value to this study. A future thinkktegpresenting the various levels of informants
may prove to be extremely valuable for establishiegt practices and standardized professional

development for future schools to model.

The Phenomenological nature of this study offerstéitions in that the participants were
purposefully opposed to randomly gathered. Theegfgpeneralization is not feasible. The

informants were those who used Restorative Praciticechools where there was a noted
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transformation in school culture and with Black ensludents, in particular. Because of the
success of the intervention, the Professional méotts may appear to be biased; however, the
guestions they answered required comprehensivectiei replies. Overall, Restorative
Practices may be found to make a difference inghidy but there are schools that did not have
the same successes and this is why future studiegolementation of Restorative Practices as

this one by Dr. Rundell (2007) may offer guidance:

Restorative Practices invites the character ofetakinstitutions, groups, processes,
people, places, and programs to work with sociaflat, including the prevention or
early intervention levels of harmful behavior angustices. The challenge to become an

advocate and daily practitioner of restorative pcas is a new frontier (Rundell, 2007).
Reflections

“Black mothers raise their daughters but loverteens” — Jawanza Kunjufu, Ph.D.

When | first heard these words, it was during a rotous conference in the spring of
1987 featuring Dr. Kunjufu. A light flickered in nhyeart and the flame grew with each
successive year of teaching. | believe it was¥bay moment when the pieces of mysterious
puzzle involving why Black male students appedrdan strife were first revealed to me. Thank
you, Dr. Kunjufu for your poignant publicatio@ountering the Conspiracy to Destroy Black
Boys.l am finally, beginning to put those same puzzézes in their proper places. Perhaps,
they may now reveal the hidden antidote to redBimek male students to their authentic

identities

This research topic was very important to this aeseer who is a past school leader

where practices of Restorative Justice were impteatk although the terms were unknown.
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The plight of the Black male student has been afdancern of this researcher and those a
number of what many referred to as unorthodox dngges cutting edge discipline policies were
implemented in order to “deal with the problem bavte the student”. The cornerstone was a no
suspension and no expulsion foundation to the dah@sion. Therefore, taking measures to
assure that the informants’ were accurately preseamd carefully interpreted in this study was
essential in order that thousands perhaps millidiy®ung Black males across this nation may
find brighter school success than those at thig pegsent time. | found each professional
Informant to be extremely committed to changingphght of Black male students in our
schools. Yet, the number of such dedicated memamden must increase rapidly and soon. The

key is for our young men to know their own storygldnr@come their own friend.

“An enemy is someone whose story you have not gatdy - Dr.

Emmanuel Ande Ivorgba, Jos, Nigeria
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Appendix A. Announcement Letter for Online Focus Goup

Dear Restorative Practices Professional:

You are invited to participate in an online stuayplering Restorative Practices and its
impact with black male students. Restorative Rrasthas been implemented in schools, social
service agencies and criminal justice systems iiiowa parts of the world, including Canada,
United Kingdom, New Zealand, Australia, Peru arglltmited States. The purpose of this
research is to learn more about Restorative Peciicthe lives of black males. The study will
explore Restorative Practices as a possible iméiueto lower the School to Prison Pipeline
occurrences for black male students. This studlyalgio seek any possible emerging themes
that may give information on Restorative Pract@gsn intervention to address
Intergenerational trauma or other possible syndsotinat black males may experience. Any and
all information that will possibly be attained miag very beneficial for school and governmental
leaders who are seeking educational best pradbcéise black male students.

This part of the research will be a six day onfmeus group. Therefore, it is necessary
that the participants have Internet access duindas/s of the study. The hours of participation
will be flexible. Participants will be asked to log and participate for a minimum of 20 minutes
anytime between 5 a.m. and 9:00 p.m. for eacheo$ith days of the study. Therefore, the study
will require a minimum of 120 minutes or 2 hourdatfal participation. New questions will be
posted by 5:00 a.m. each day of the study. Thecgaahts will be asked to read the question
posted and to answer the question as completegsén. If you would like to participate in this
study, email your interest to mir23@drexel.edlease use your official school email address

In order qualify as a participant in the study, youst have been employed in a school
where Restorative Practices is or was in placeyandnust have served in any advocacy
capacity for Black male students. You must alsoyass official school email address when
submitting your response. This email addressamlly be used to verify that you are a school
employee and all those admitted into the study lvallyiven temporary research participant
identification. The link between your email addresd your assigned identification will be
discarded prior to the start of the research.

Sincerely,

Charles Williams, IIl, PhD, Investigator

Martha I. Russell, Co-Principal Investigator
Retired School Principal

Ph.D. Candidate

Drexel University School of Education
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Appendix B. Announcement Letter for In-depth Interviews

Dear Alumni of High School:

| am seeking black males who graduated from High School within
the past two years because Restorative Practicegwpdace while you attended there. You
are invited to participate in a research study weatts to better understand if or how
Restorative Practices was helpful to black maldestts. One of the major concerns is that
less than 50% of black males do not achieve theesisoof graduating high school as you
achieved. What makes these statistics very grimblck Americans is that 1 out of 4 black
males who do not graduate high school may go sopri Some professionals believe our
schools represent a School to Prison Pipeline. Sthidy will explore Restorative Practices as
a possible intervention to lower the School to &riRipeline occurrences for black male
students. If you experienced Restorative Practicéggh school and is now a high school
graduate, your help in this study may be very Maleior school planners.

Your time is important to me. Therefore, your pap@ation will be limited to a two hour
interview. More than likely it will only take orfeour. | will schedule the interview at a
library that is convenient to you. Your identityiiwemain confidential and at any time
during the study, you can end your participatiéi. participants will be given a $25.00 visa
cash card and an autographed copy of the boo# tiflee Black Male Handbook: A Blue
Print for Life. With your approval, as a participant you will b&aowledged in the future
publication in a manuscript titled, When Souls Omt: Addressing Intergenerational Trauma
with Restorative Practiced,published. If you would like to participate this study, please
email your interest to mir23@drexel.edu

Together we may offer hope for some young man wlredeive an intervention to keep him
out of prison. | look forward to hearing from you.

Sincerely,

Martha I. Russell, Co-Principal Investigator
Retired School Principal

Ph.D. Candidate

Drexel University School of Education
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Appendix C. Research Disclosure Declaration proded to all Informants prior to their
participation.

Important Disclosure: Please know that as a volunteer participant mrisearch, your identity
is and will at all times remain confidential. Ya@sponses are also confidential. Your
participation is completely voluntary. At any tirdaring this study, you can terminate your
participation. Please know that any identifyingoimhation you provide for this study will be
kept confidentially in a secured location and wdinpletely discarded at the conclusion of the
study. Please know that no identifying informatwitl be part of the findings of this study.

Important Notice:

This notice was posted on the Online Forum, in &ns&nt to each participant and in the online

communication exchange for each Graduate informant.
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Appendix D. In-depth Interview Protocol for Black Male Graduates

Please know that all information received in thmterview will be used for the sole purpose
of better understanding the role Restorative Piadiplayed in the lives of some of their
clients. Please also be made aware that all intram provided will be held in strict
confidence and no one will have access to anynmétion that you share today, without your
explicit approval.

1. Please tell me about yourself. What have you édamee high school? What you are
currently doing?

2. Why you do you think you have been invited to mapaate in this study?

3. Describe your first year in high school. What wsoene of the challenges facing you?
What and/or who helped you get through some of ghatlenges?

4. When did you graduate from high school? Did youasisvhave in mind you would
graduate high school?

5. According to your responses on your profile, youenparticipated in a Restorative
Conference or other formal Restorative Processiduwour high school years. Why did
you have to participate?

What lead up to your experience with the Conferemderocess?
How did you feel when you were invited to partati in the conference or process?
What were your concerns, hopes or issues oncegree & attend the conference?

© ® N O

What were some of the things you had to do to peepeurself for the conference?

10. Describe some of the major questions or any rehgetgyou had about participating in
this particular restorative conference or process?

11.Tell me about things in the Conference that yoediknd did not like?
12.What do you wish you had said or done differentltha restorative conference?

13.What was said or done at the restorative conferenpeocess (and by whom) that you
believe made the greatest difference?

14. Share with me any aspects of the restorative cenéer or process that upset, angered or
bothered you in any way?

15. Explain parts of the restorative forum that youdsed were unfair or should have not
happened?

16.Describe the best parts of the restorative conéeren process and explain why those
parts were important to you.

17.1n reflection on your experience with Restorativad@ices overall, how could it be made
better?

18.Do you believe restorative practices changed yogoar life path? If so, please share in
what ways.
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19. Unlike you, many black males in urban cities acmasnation simply do not graduate
high school. Do you believe Restorative Practa®dd change this national statistics for
black males? Tell me why or why not.

20. When examining the fact that the leading caus#eath for black males is murder, it has
been documented that many black males who surkiezgiblence suffer from trauma.
Do you believe Restorative Practices can help tiadsewitness violence to get on a
better path? Why or why not?

21. Are there skills or other needs that you wish yauehgotten when you were in high
school? In your view what would do we need to kribat may make high school life a
better place for future black male students?

| thank you for your time and your support. A®kein of appreciation for the time you
have given to assist me with this study, an aufgyed copy of a book titled, “” by will
be sent to each of you. Again, thank you.
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1 | Question 1- What have you done since high schmbldhat are you doing now?

2 | Question 2 — Tell me about your high school, whdtyou like about it and when did you
graduate?

3 | Question 3 - In many city schools across the agunbst black male students do not
graduate as you did. Why do you think that is tee®

4 | Question 4 - What can schools do to help blaclemsiay in school and graduate? Do Y
think most of the black males at your school graedas you did?

5 | Question 5 - What do you think about Restord®iraectices (Restorative Justice or using
Circles) at School ?

6 | Question 6. What do you see as the greatest clygefor black males?

7 | Question 7 - What do you think school leadersikhdo to address the challenges facing
black males?

8 | Question 8 - What are your thoughts that black malten commit violence against a
person because they felt the person disrespectad?h

9 | Question 9- How can schools or Circles or RP hdfich males find other ways to react
when they feel someone has disrespected them?

10 | Question 10 — How has Restorative Practices (Ca#eldRHQ) helped you?

11 | Question 11 — What is your best memory about Hato&? (About RHQ?)

12 | Question 12 - If you were able to give advicentuse who make the policies of Educatior

what would you tell them?

N
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Appendix F. Restorative Enquiry Online Focusedsroup Interview Protocol

Please know that all information received in thmterview will be used for the sole purpose
of better understanding the role Restorative Piadiplayed in the lives of some of black
male youth. Please also be made aware that alméation provided will be held in strict
confidence and no one will have access to anynmétion that you share today, without your
explicit approval.

1. Please share information about your school and saarat your school?
2. What is it that you enjoy most about your profes8io

3. lunderstand that Restorative Practices is a dgdraof your school design. How do you
describe Restorative Practices?

4. Who are the key persons involved with implemenRegtorative Practices at your school?
What are their titles and what do they do?

5. Explain to me how you first learned about ResteeaRractices? What were your thoughts on
it then and have they changed?

6. | understand that you have advocated for black snalgle working with Restorative
Practices. Based on your experience, what do gelas the greatest challenges for black
males? What are your thoughts on why these chakeagist?

7. Do you believe Restorative Practices have addremsean address any of the challenges you
listed? If so, which challenges and how have orRastorative Practices address the
challenges you noted?

8. This study is a focus Restorative Practices’ ugh ®iack male youth. This topic has been
selected in response to the negative statisticsreddy the overall black male youth
population. One major concern is that the dropaté and the expulsion from school rate for
black males are higher than any other ethnic gnowur nation. What are your thoughts on
these statistics? Do you believe they are accurltse@, why do you think they exist?

9. Statistics says that 25% of black males who dgnaduate high school will be sentenced to
prison for some kind of crime. Because of thea#stics, advocates assert that there is a
School to Prison Pipeline. Do you believe a Schodtrison Pipeline exists?

10. Some advocacy organizations assert that high nismdrlack male expulsions from high
school is due to zero tolerance policies for vagiotfenses in schools such as fighting and
other disruptions. Do you agree or disagree withawng zero tolerance policies in schools?
Please explain your answer.

11.1 understand that Restorative Practices replacdipemesponses for violations with
addressing wrong doing differently? Do you agrée®d, please describe how Restorative
Practices will address a serious violation sucfigiging in school differently?

12. Statistics indicate that a leading cause of deathlick males between the ages of 14 and 21
is murder. Social science scholars assert thay mlack males face violence in some form on
a weekly basis. They further note that facing vickecan often cause trauma. Do you believe
black males are dealing with some form of traun®Pd@ase explain your answer.
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13.Have you observed behaviors of black males thatgonorked with or heard stories from
these black males that would indicate they werdirtpavith trauma? If so, please describe.

14.Do you believe Restorative Practices have or canesd the needs of a person who is dealing
with some form of trauma? Please explain your answe

15. Some social science scholars believe that pahteofgasons for the negative statistics
regarding black males in America is because blaalesisuffer from an unaddressed trauma
that have been passed down to them through pregensrations who faced oppressive
violence relating to slavery, Jim Crow laws andtpz! injustice. These scholars refer to this
as Intergenerational Trauma. What are your thougihttis? Do you believe black males may
experience Intergenerational Trauma? Do you adPéesse explain why you agree or disagree
with this theory.

16. If Intergenerational trauma actually exists witime black males, can you see Restorative
Practices being an intervention to acknowledgeaatutiess this problem? Please explain.

17.Some phrases often associated with Restorativei€ga@re “restoring relationships”,
“transforming lives” and “building community”. Hodoes your experience with Restorative
Practices with black males reflect or reject anyhoke phrases?

18.Please describe factors about Restorative Pradhiaegou believe is helpful to black males.

19.1s there any one particular case where you have a¢é@nsformation in the life of a black
male youth as a result of being in a RestoratiaetRres process or environment? If so, please
describe this by replacing the person’s actual nayneferring to him as Isa.

20.What do you see as the greatest accomplishmeniRéstorative Practices had on the black
male clients that you advocated for? Please edador

21.Most intervention practices improve with ongoingical evaluative implementation. In your
evaluation of Restorative Practices, where do yaureom for improvement?

22.Do you have anything to add that will help us tttdreunderstand how Restorative Practices
can help improve the life vista of black males vane considered “at risk”?

23.1s there anything | should have asked?

24.What did we learn from other participants durinig flocus group study?
25.What did we find surprising?

26.What seems to be our next step in usage of Res®Rtactices for black males?

27.1f you were able to serve as in an advisory capdoitthe U.S. Secretary of Education, what
major message would you offer him or her in regaodselping to end the School to Prison
Pipeline?
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Appendix G - Extracted Professional Informants’ Piotocol

pal

1 | Question 1- How do you describe Restorative Prastiz

2 | Question 2 - What do you value most about Resta@&ractices?

3 | Question 3 - Do you agree or disagree with remgwero tolerance policies in schools? Why;
Why Not?

4 | Question 4 - Does Restorative Justice or Practiwege a greater impact on the students Spirit
Intelligence or Emotional Intelligence ?

5 | Question 5 - How can RP Address the high dropatet of black males?

6 | Question 6. What do you see as the greatest clymtefor black males?

7 | Question 7 - How can or how has Restorative Prast@aldressed the challenges facing black
males?

8 | Question 8 - Do you believe black males who engagesturrent violence are dealing with some
form of trauma?

9 | Question 9 - Do you believe black males may expegiéntergenerational Trauma? If so, how
you explain it?

10 | Question 10 - If there are black males are expeiigg trauma or Intergenerational trauma, ho
can RP help?

11 | Question 11 - What are your thoughts on socialaes®ers concluding that most violence enter,
into by black males were due to feeling disrespkete

12 | Question 12 -How Restorative Practices addressi$isise of redirecting black male responses |
feelings of being disrespected?

13 | Question 13 - Create a Restorative Justice (Rest@&ractices) toolkit for your graduates.

14 | Question 14 - What is the greatest accomplishnieitRestorative Practices had on the black
male clients that you advocated for?

15 | Question 15 - If you were able to serve as in @visory capacity for the U.S. Secretary of

Education, what major message would you offer hifmeo in regards to helping to end the Schg
to Prison Pipeline?

o

<
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APPENDIX H - SAMPLE OF CODING CHART

Code

Informants' Responses

Yes, | see it as both. RP brings wellness tdtakkaches a group operates how they see
themselves, their peers and those whom they séhege is this expectation of the wellness f
all involve being the outcome.

All of us are made of physical, mental, emotional apiritual. In RJ you will hear the spirits @
those impacted by it. RJ touches all aspects oinaam being. RJ is rooted in Indian and
African spirituality.

| believe it heals the emotions and makes the atuféel he is safe, understood and cared for
others. It teaches the whole student.

The hurts the students come to us are physicaltienab and spiritual. We have to address al
of them to make the child whole again.

| think it is a human intervention that addres$esrteeds of a human to feel safe, to be
respected and to be valued.

Based on my experience, one of the greatest clgaiéefor black males is being taught at an
early age not to share or show emotions that malkkesgem weak or vulnerable. | believe RJ]
has to be an emotional intervention that teackeekbmales how to express their feelings ar
to show remorse or forgiveness is not weaknesstherngth.

Spiritual unbelief is how we typically interact Wwibther people. As we increase in spiritual
intelligence, we begin to interact with a caringl ga@aceful way and we begin to understand
violent language and outrage we once had is natatk® be heard and valued.

One cannot build trust without reaching the innenspn of the student, which is spiritual but
when we show we care enough to let them sharedhairthoughts and solutions, they becon
empowered emotionally and socially.

It has to be spiritual and emotional. First it lmsgihe change within and then we see its
manifestations without.

the

ne

For sure it is an emotional intervention. Day mdalay out, | see students gain emotional
intelligence. For example, when a student breakg#ace and the other students share how

infraction effected them, the student who causedotioblem often seeks to avoid being in the

hot seat in the future and offers amends for hi®ac A growing process in social skills is
shown here

the

> |m

To say | am sorry or | forgive you require both.
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RJ does both but Spiritual is its best descriptione implementers are Life Coaches who
nourishes both intelligences to restore in themtwlaa become "Empty fire". In Chinese
medicine, the disease of addiction is diagnoséémaspty fire.” Lack of nourishment (yin) of
body, mind and spirit leads to a lack of “innersliawg” of self. There really is nothing there
that practices such as zero tolerance can responddstorative Justice ignites their being.
Black males in the streets of Chicago will not sugwvith both spiritual and emotional
intelligence.

D/E

RP improves student thinking and learning acrossiyall the intelligences. Most of all, as
they learn them that they have a say, they becoare nonfident. Well, I recall X who was a
thug and wanted to run the school that a few molaties, after being in the fish bowls severa
times became a true leader facilitating circles.

Definitely both intelligences are impacted. Foedhing, the student discovers he has been
redeemed simply because adults really care. Hetisnly given a chance to avoid jail, he is
given skills on how to not return down that roadiag He is learning about himself as his ow
guide.

n

It is very Spiritual. The light within our brotlehave been dimmed from birth. When we
began teaching their African Heritage to them,ehgas a glow in their eyes that | seldom go
to see before. The Brotherhood Sessions was r@aHlypout teaching to their inner spirit
because until we get their spirit to awaken, wertawer get their minds to understand how tr
great they are as a fellow person.

t

uly

Until one is able to revive the spiritual intelleat wellness in our children, we cannot begin to

address their cognitive and emotional development.

A- Code was in many ways given where Anticipatoryugeffrom harm or chaos was

indicated as a need

B- Code was given where the response refer to soaiaihand hurts.
C- Compassionate witnessing is for responses thatatelthat the stories of students are

being heard.

D- Developmental skills mainly emotional development
E- Voice and empowerment
F- Finding Authentic Self indicating that spiritualiyill help students find their true

identity.
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Question 7 - How can or how has Restorative Prestaidress

7

S )

O

O

§ the challenges facing black males?
o
Informants' Responses

| think RJ helps people learn how to talk to onether and see others as real

people with a story instead of a faceless nondastather” or "thing”. Others caf
C | hear and feel the pain of one another.

It gives those who would be pushed out an oppdstuaibe transformed by the

process of dealing with their errors instead obendtically being eliminated from
B | the school.

RJ turns the classrooms and the school into aptade for growing emotionally

and academically. The daily circles help the stiglemknow others care about
A | them and they learn to care about others.
E | Restorative Justice empowers the student whileatipg their life needs.

RJ is an ongoing way to communicate in non-violard respectful ways with in
C | safe environmentCould also be refuge code A
F | Students begin to see their human self and the hoess in others.

Restorative Justice gives students a chance to feav ways to deal with anger
D | and disappointments and conflict.

RP involves relationship building and purposefslcdissions ongoing day in and
C | day out.
A | Is a balm for the pain of day to day trauma thatwlorld ignores.

RP gives students voice, involvement a say andshiblein accountable by their
E | own say.

A technique focus on listening and hearing theystdithe student and teaching
C | them to listen and hear others.

RP is a process that includes everyone to workhmuproblems. All students will

have a say in how to make things right and maklnggs right is the daily goal of
E | Restorative PracticeS.ould be D

RP will help black males discover who they are witihdividually, collectively

and gain insight on how to navigate expeditiouslthis world. Once you learn t

solve conflicts with others, you begin to learrstdve those conflicts with your
F | own self.

RP is a promise to our students that they mattémanwill go as far as we can
A | possibly go to keep them well and safe and growtnong.

A vehicle to re-channel confrontations and bring/ rmeitcomes for both teachers
D | and students.

RJ is putting the steering wheel in the hands efstiudents and giving the trust t
E | navigate their way to solution.
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